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ADULT IMPLICIT LANGUAGE LEARNERS
Abstract

Japanese are some of the most enthusiastic and unsuccessful learners of English.
Most Japanese learners study English more than six years in school, and still struggle with
communicating effectively in English. Some authors suggest that Japanese culture influences
this phenomenon, and others report that Japanese students learn English only to pass exams.
Implicit learning (extensive reading and listening, etc.) has been largely overlooked in English
education in Japan for many years, while English is taught and learned explicitly using
Japanese learners’ L1. In this study, implicit language learning will be explored related to
intensity and duration, especially with adult English learners, who, through implicit methods,
have acquired English successfully (with success defined not based on language proficiency
level, but rather as the ability to understand and use English without help from learners’ LL1).
The theoretical framework of this research is the complex dynamic theory, which views

language acquisition as a complex, self-organized, open and adaptive system.

Key words’ implicit language learning, complex dynamic system, adult learners, qualitative

research, extensive reading, shadowing, watching without subtitles
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Introduction

In the field of language teaching methods and approaches, we are currently in what
is known as the post-methodology era. In other words, all the methodologies were
established, and teachers and learners should choose various theories or methodologies in
order to fit the needs and purposes of the stakeholders (Brown, 2007; Richards & Rodgers,
2014). Briefly looking at the history of language teaching, the grammar-translation method
was the first method appeared in school. Although the grammar-translation method cannot
be considered an evidence-based theory (Richards & Rodgers, 2014), it is still a standard
method of English classroom teaching in Japan. Subsequently, many approaches and
methods have been developed based on the theories of second language acquisition. For
example, Oral/Situational, Audiolingual, Communicative Language Teaching, Content and
Language Integrated Learning and so on (Brown, 2007). Furthermore, alternative
approaches, such as Total Physical Response, the Silent Way, Community Language
Learning or Suggestopia were coined; however, unsuccessful to gain support from teachers
and learners widely enough to remain in mainstream language education. According to
Richards et al. (2014, p. 259), only the Natural Approach attracted general interest up until
now.

Second language acquisition (SLA) theories have also experienced rise and fall.
Theories of language, which constitute the base of approaches and methods, can be
categorized as models of cognitive, structural, functional, interactional, sociocultural, genre
and lexical (Richards & Rodgers, 2014). For example, the structure model, which views
language as “a system of structurally related elements for the coding of meaning” (Richards
& Rodgers, 2014, p. 23) regarded as the basis of the Audiolingual Method. Likewise, the
sociocultural model, which views “language as a communicative activity in which the social
context is central” (Richards & Rodgers, 2014, p. 24), can be the foundation of Task-Based
Language Teaching or Cooperative Language Learning. In addition, Richards & Rogers
(2014) claim that the language learning theories also affect language teaching approaches

and methods. Likewise, Brown (2007) names language learning theories as principles that
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can be categorized as cognitive, socioaffective, and linguistic. At the level of approach,
teachers and learners may couple those language theories and language learning theories (or
principles) in many ways to fit the purpose or context of learning. Kramsch (Kramsch, 2002),
offers yet another way of describing language learning theories by using the metaphors of
learner-as-computer and learner-as-apprentice in that information processing and
sociocultural phenomena are different in research traditions.

Although the interaction between language acquisition and language socialization
has been rare, another metaphor had arisen earlier that offers greater potential for
understanding language learning. The ‘ecological' metaphor of ‘complex dynamic system
(CDS)', appeared in the natural sciences in the 1960s (Kramsch, 2002; Larsen-Freeman,
1997, 2006; Ellis, 2007; The “Five Graces Group” et al., 2009). The CDS framework
“captures dynamic interaction between language users and the environment as between
parts of a living organism, seems to offer a new way of bringing together frames from various

disciplines to illustrate the complex relationship under investigation” (Kramsch, 2002).

The success of SLA is hard to define because the results vary according to individual
differences (Dérnyei, 2009; Segalowitz, 2010). On the other hand, in a majority of cases,
success in the acquisition of L1 seems universal. Many reasons could be considered, however,
a simple difference exists between L1 acquisition and L2 acquisition. (Segalowitz, 2010) L1
acquisition depends on so-called implicit learning, whereas L2 acquisition depends on both
implicit and explicit learning (R. Ellis, 2005; Hulstijn, 2005). Even though it is impractical to
make rigidly fixed definitions of these two concepts, explicit learning can be loosely defined
as learning with the aid of L1 and specific explanation of grammar, while implicit learning
occurs without the help of L1 or explicit grammar learning. For instance, explicit language
learning can include intensive reading, studying grammar, translation, using the dictionary
and memorizing vocabulary. In contrast, implicit language learning can include extensive

exposure through listening and reading, and casual communication by oral and by texts.
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Considering that the many learners are struggling with explicit language learning, implicit
language learning might have some clues to solve this problem.

Extensive reading (ER) is one of the fluency developing activities and also known as
implicit vocabulary learning strategy among English teachers (Nation, 2008). However, in the

Japanese context, ER is called ‘tadoku (£ #:) and the concept of extensive exposure to
language skills has expanded to extensive listening (ZJi#) in many cases. This phenomena

occurred because of the change in obtaining materials, development of information and
communication technology, and mobile devices such as smart phones. Compared to books,
audio recordings were relatively expensive and difficult to obtain when ER started to spread
among Japanese learners back in around 2000. Nevertheless, because of the rapid growth of
the Internet, and the development of digital devices and services, ER became to include
extensive listening, watching, writing and speaking as well. In that sense, some ‘tadoku (ER)’
learners can be said that they are learning English by implicit learning. Thus, the researcher
would like to call these learners as the implicit language learners (ILLs).

In Japan, schools that provide ER programs have been increasing in number (Tanaka
& Stapleton, 2007). As mentioned above, those programs include extensive listening in some
cases. Accordingly, papers on extensive reading (some cases including extensive listening as
well) exist large in volume. On the other hand, research on implicit language learning as a
whole is still limited in number and variety. Some researchers investigated on English
learners utilizing implicit learning, however, those surveys are investigating narrow aspects
of implicit learning. For example, the survey on the effect of implicit grammar teaching in
classroom, and the research on acquisition of explicit and implicit grammatical knowledge of
the English plural morpheme were conducted by Japanese researchers (Yamato, 2001;
Kusanagi and Yamashita, 2013).

In this paper, the author explores those ILLs based on the complex dynamic system
(CDS) theory, which views the language acquisition as complex, self-organized, open and
adaptive system. First, in a review of the literature related to this topic, the author looks

back the history of SLA theories and methodologies briefly. Then, the complex dynamic
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system theory and SLA study are discussed, including the methodology to explore ILLs based
on CDS framework, together with the context of this study, English education in Japan.
Foreign language education in Japan, especially English education, is discussed, from the
past to recent, both public and personal. Following the literature review, the author
discusses about the research methods and procedures, analysis of collected data and the
result of the research is discussed. Finally, the implication of findings to the language

education in classroom and ideas for further investigation is discussed.

Literature Review
Before investigating implicit language learners (ILLs), the author explores briefly the
history of SLA methodologies and approaches, along with the complex dynamic systems
theory that is the framework of this study. Then, as the environment of this research, L.2
learning of Japanese context is discussed, focusing on language education in educational
Institutions, materials, teachers, methodologies, new trends, extensive reading and adult
language learners. Lastly, the strategies such as shadowing, reading while listening (RWL)

that are commonly utilized by ILLs are illustrated.

SLA methodologies and approaches

‘Nature’ and ‘nurture’. The role of science is to explain the fundamental rules
underlying nature, therefore, the form of cause and effect linkages have taken as the most
valued explanation (Larsen-Freeman, 1997). In the history of language acquisition theories,
which have also contributed to the second language acquisition theories, researchers have
been trying to find cause and effect linkages in different ways. The biggest dispute among
language acquisition theories might be the argument between ‘nature’ and ‘nurture’. As
Bates (1999) described in On the Nature and Nurture of Language, the idea of “nativism”
goes back to Plato and Kant, and in modern times the theory is strongly related to the
linguist Noam Chomsky. Chomsky (1988) claims that Universal Grammar is innate; thus,

human beings can develop language in the same manner that other parts of the body grow.
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The second position is known as “behaviorism” related to the psychologist Skinner. According
to the behaviorists’ point of view, language is one of the skills learned by behaving or acting.

Tomasello & Call (1997) combined two perspectives as that:

Something innate in the human brain that makes language possible, but that

‘something’ may not be a special-purpose, domain-specific device that evolved for

language and language alone. Instead, language may be something that we do with

a large and complex brain that evolved to serve the many complex goals of human

society and culture (as cited in Bates, 1999).

Bates (1999) claimed the problem of ‘nature’ and ‘nurture’ settled in the middle or
mixture of ‘nature’ and ‘nurture’, instead, the problem of “nature of nature” emerged. Nature
of nature is that the dispute between the advocates of language is the product of innate
abilities (nature) or an inborn language device. Concluded that “Language is a new machine

that Nature built out of old parts (Bates, 1999).”

Complex dynamic system theory. Scientists, traditionally, have divided phenomenon
into pieces and investigated relationships of components mainly based on the framework of
cause and effect. On the other hand, complex dynamic system (CDS) theory, which was
created in the fields of biology and mathematics, looks at phenomena in holistic way. In
1997, Larsen-Freeman (1997) introduced ‘chaos/complexity theory’, which is the another
name of CDS, as an explanatory framework of second language acquisition. Features of CDS
are “dynamic, complex, nonlinear, chaotic, unpredictable, sensitive to initial conditions, open,
self-organizing, feedback sensitive, and adaptive” (Larsen-Freeman, 1997).

Based on CDS theory, researchers should detect the system’s attractor states as
starting point. An attractor state is unique ultimate condition that a system reaches while
repeating its life cycle. In other words, the attractor state illustrates the ultimate condition of
a system. For example, a lemon tree grows up from a seed while changing its figure from a
sprout to a tree. Overtime, the tree will bloom, and then yellow almond shape fruits will bear

among its green leaves. Now the tree is obvious a lemon tree. No matter how much it grow,
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the tree remains as a lemon tree. It will never grow into a cherry tree. In this case, lemon
trees that bear yellow fruits’ can be said to be the attractor state of a lemon tree. Similarly,
language acquisition holds the features of a complex dynamic system. For instance, a word of
a certain language that a learner acquired, can be said like sprout of the language. It still
holds its’ features of the language like morpheme or phoneme of specific language. Gradually
more language would be acquired, and then the acquired language would grow likewise.
Thus, CDS theory is applicable for investigating language acquisition (N. C. Ellis, 2007;
Larsen-Freeman, 1997; Larsen-Freeman & Cameron, 2008; The “Five Graces Group” et al.,

2009).

Implicit and explicit language learning. Learning often occurs through explicit
instruction in many situations and subjects. According to Rebuschat (2015) human
behaviors, for instance, language comprehension and production, music cognition, intuitive
decision making, and social interaction are considered to be dependent on implicit
knowledge. The process of unconscious acquisition of implicit knowledge is called implicit
learning. In contrast, acquiring conscious (explicit) knowledge is refer to implicit learning. In
the field of language education, a language teacher would teach students vocabulary,
grammar, and how to write in the target language, or how to adjust student’s speech
according to the context. Students learn those knowledge consciously, thus, L2 learning is
usually conducted by explicit language teaching in classrooms. On the contrary, L1 is
acquired through implicit learning. Nobody has learned his or her L1 by language teachers
before entering schools, but by being immersed in the L1 and by experiencing communication
through the L1 with others in the community (Segalowitz, 2010). Explicit language learning
includes explicit grammar and vocabulary teaching and learning, translation, memorizing a
role-play, or engage in grammar drills. Whereas implicit language learning includes
extensive reading and listening, casual conversation and writing. Learners learn language
while they are using their .2 knowledge to do something what s/he wants to do. Here

leaners’ intension is not learning language but doing something using L.2. For example,
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reading books or watching movies for pleasure, to obtain information or widening their
expertise and so on. Many teachers recommend to do both explicit and implicit learning,
however, implicit learning seems like degraded in classrooms. On the other hand, language
teachers and learners also convinced that if they want to be fluent in L2, studying in the
countries or areas in which the target language is spoken widely is significant (Wood, 2007).
Language is deeply related to the cognitive system. According to Imai (2013), word
choice can affect the memory or impression of an event or experience. Furthermore, when a
person recognize a color, the part of the brain, which is usually activated when the person
processes language (Imai, 2013). Looking at the acquisition of L1, no failure occurs unless

the learner has some sort of learning disabilities (Segalowitz, 2010).

Research methods on SLA. As for research methods, three distinctive ways can be
considered; quantitative, qualitative and mixed method (Dérnyei, 2007; Krave & Brinkmann,
2009; Maxwell, 2005; Seidman, 2013). The quantitative method is the research that deal
with numerical data. Statistics are often used to analyze those numerical data. The
qualitative method focuses on the descriptive data that allows researchers and participants
to explore and experience; as well as enhances subjective understanding about their
experiences (Seidman, 2013).

To investigate a complex dynamic system, standardized research methods have not
yet established. However, some researchers have attempted to develop methods suitable for
this task. Social Network Analysis (SNA) is one suggestion from Mercer (2015) that looks at
the relationships and dynamics among people and/or variables. Retrospective Qualitative
Modeling (RQM), which coined by Dérnyei, is another research method utilized by some
researchers (Chan, Dérnyei, & Henry, 2015). Simply state, SNA is more suitable to focus on

group dynamics, whereas, RQM focuses more on the trajectory of variables.

English education in Japan
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English as a subject of study. English is a subject of entrance examination of the
majority of the high schools and universities in Japan. Scores of the Test of English for
International communication (TOEIC) scores are often required as criteria for entry sheets
or performance review within companies. Thus, Japanese learners ‘study’ English to gain
high scores rather than trying to ‘use’ English as a communication tool. According to
Hinenoya & Gatbonton (2000), Japanese learners of English have been acknowledged as
unsuccessful EFL learners by scholars and foreign language educators (Hinenoya &
Gatbonton, 2000). The average TOEIC scores of Japanese test-takers remains the 40th out of
48 countries in 2013 (Educational Testing Service, 2014). In addition, according to the survey
report Heisei 26 nenndo eigoryoku chosa kekka (koukou 3 nennsei) no gaiyou (shousai ban)
[Survey report of English proficiency of Japanese high school third graders nationwide in
2014/ Ministry of Education, Culture, Sports, Science and Technology, 2015) that
investigated third year students of public high schools nationwide revealed that the plan
“Eigo ga tsukaeru nihonjin no ikusei o tameno koudou keikaku [Action plan to cultivate
Japanese who can use English/’ Ministry of Education, Culture, Sports, Science and
Technology, 2003) found that the plan was unsuccessful. The survey was the first nationwide
test to assess English proficiency regarding the four skills of English, which means ‘reading’
‘listening’ ‘speaking’ and ‘writing’. The subjects of this study were students who were taught
English based on the former guideline for teaching foreign language in Japanese public high
schools. (MEXT is planning to conduct the successive survey to the students who have been
taught based on the latest guidelines.) Surprisingly, within this survey test, 30,000 out of
70,000 students scored 0 point for the question, which asked to write the answer in 50 words.
MEXT is promoting communicative English education, which is aiming to raise citizens with
English proficiency enough to accommodate to up-coming global era. ‘Nearly bilingual’ or
‘bilingual’ have been an ideal goal for Japanese English learners in MEXT’s plans (Ministry
of Education, Culture, Sports, Science and Technology, 2003, 2013). According to new
guideline, for example, high school English teachers are required to teach English by

English.
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Brief history of public foreign language education in Japan. When looking back at the
higher education in Meiji era, many subjects were conducted in foreign languages because
the teachers from Western countries taught Japanese students in their native languages like
English, German and French (Erikawa, 2008; Ministry of Education, Culture, Sports,
Science and Technology, n.d.). At that time, foreign languages were taught mainly by direct
method and extensive reading. Among those students who were educated by foreign
teachers, well-known authors who wrote books in English include, Inazo Nitobe (agricultural
economist, author of Bushido- The soul of Japan (1900), educator, diplomat and politician)
and Kakuzo Okakura the author of The book of tea (1906). On the other hand, the mass
education after World War II required establishing another way of teaching English.
Standard way of teaching English, which means that widely spread procedures in Japanese
classrooms ever since, based on explicit teaching : choral reading of passages in the textbook,
explicit grammar teaching using their L1, translation, memorization of vocabulary, and
practice dialogues with prepared skit became common teaching and learning strategies in

Japanese classrooms (Erikawa, 2008).

Materials of foreign language education at secondary schools. Most of the Japanese
people start foreign language learning from junior high school. Thus, exploring the foreign
language education at secondary school might reveal significant reason why Japanese
language learners are unsuccessful. Tono (2011) investigated English textbooks that are
used at secondary schools in Asian countries by utilizing corpus analysis. The investigation
revealed that textbooks being used in Japan have two weaknesses. One is that, Japanese
textbooks only cover a small number of the most frequently used vocabulary. For example,
Japanese high school English textbooks covered 77.98% of the words in frequency rank 1-
1000 of British National Corpus (BNC). The rate is the lowest compared to other countries’
textbooks: Korea (89.81%), Taiwan (96.71%) and China (84.16%). In addition, for the

vocabulary rank of BNC top 1001-2000, Japanese high school textbooks only cover 45.54%
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whereas other three countries’ textbooks cover 52.72—87.02%. Learning high frequency words
are very important because BNC top 2000-3000 words cover 90% or higher of daily used
language (Nation, 2008). That means that if students learned all the words provided in their
textbooks, they still might be unable to understand less than 70% of authentic English. A
second weakness is the quantity of English to which Japanese students are exposed to during
public education. Total text size of junior high school textbooks is very different. Textbooks in
Korea are three times larger compared to Japanese textbooks. The largest size is textbooks
in China. Textbooks of junior high schools in China contain about 62,000 words in total; on
the other hand, there are only 11,000 words in Japanese textbooks (Tono, 2011). As a result,
quantity and quality are inadequate in Japanese English textbooks, and this leads to

unsuccessful English education in Japan in a sense.

English proficiency level of secondary school English teachers. Teachers can be
considered as the most influential variable in education. The nationwide survey on English
teachers in Japan by the Teacher Education Research Group (Teacher Education Research
Group, 2002; Yokoi, 2012) revealed that a large amount of English teachers of high schools
and junior high schools have relatively low proficiency level in English. Surprisingly, almost
half of the teachers (51.0%, n=673) holding 2rd grade of STEP test, and 34.1% (n=1278) of
teachers never tried to take English proficiency tests of any kind. The criteria of the 2nd
grade STEP test is “English proficiency equivalent to high school graduates”. Adding up the
pre-1st holders (intermediate university student level), 78% of the teachers can be regarded
as intermediate level or lower. According to the report, only 6 % of the teachers scored
TOEIC 730 or higher. Teachers might be too busy to take such tests, on the other hand, in
many schools, students are asked to take proficiency tests like STEP test or TOEIC test
(Eigo-ryoku no hyouka oyobi nyuusi ni okeru gaibusiken katuyou ni kansuru shouiinkai
[Subcommittee on utelization of external test in the assessment and entrance examination of
English proficiency, 2014). Looking at those circumstances, many English teachers seem

inadequate to be models of English users that reflect the education plan of the MEXT.
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Teaching methodologies in Japanese classroom. Guidelines for secondary education
published by MEXT are a kind of curriculum that schoolteachers must follow. Textbooks
include all the vocabulary and grammar required to teach based on these guidelines by
MEXT. These textbooks cover less than 70% of most frequently used English vocabulary. In
addition, grammatical items are crammed into one school year, despite, many scholars and
researchers claim that mastering grammar takes a long time (Batstone & Ellis, 2009; R.
Ellis, 2006; Klapper & Rees, 2003). Teachers may have knowledge about teaching English as
a second language, but many of them just follow guidelines provided by the textbook
publishers which contains detailed instructions of how to teach each lesson. Moreover, many
Japanese students believe that mastering English is equal to being able to translate English
into Japanese, or verse versa. Japanese students tend to believe that translation is
equivalent to mastering foreign language, because the teachers teach based on grammar-

translation method in educational institutions.

Extensive reading

An extensive reading is regarded as the one of the fluency developing activity and
known as effective to developing vocabulary (Nation, 2008; Nation, I. S. P., 2009b). Moreover,
extensive reading aims to let learners read in L2 and liking it. According to Day & Bamford
(2007), the first teacher who applied extensive reading approach to the second language
learning classroom and selected extensive as to convey the meaning of plentiful reading was
Palmer. Extensive reading for Harold Palmer was that reading “rapidly” and “book after
book” (Day & Bamford, 2007). Intensive reading was also another invention by Palmer, that
meant to “take a text, study it line by line, referring at every moment to our dictionary and
our grammar, comparing, analyzing, translating, and retaining every expression that it
contains”. For him, both extensive and intensive reading were important.

For developing reading fluency by extensive reading, development of sight

vocabulary, general vocabulary knowledge and different knowledge are expected and
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observed. To develop sight vocabulary, reader should encounter the same word repeatedly
and become familiar with the word, then automatically recognize it. Contrast to the
Krashen’s comprehensible input, for automaticity training, an ideal material is “i minus 1”
that means the learner’s current knowledge minus I vocabulary (Day & Bamford, 2007).
The Input Hypothesis of “i + 1” coined by Krashen is theoretical foundation of
principle for selecting suitable book for the leaner (Krashen, S., 1985). The number of
research investigating the effects of extensive reading are revealing positive gain from ER

(Mason & Krashen, 1997; Nishizawa, Yoshioka, & Fukada, 2010; Yamashita, 2008).

Extensive reading in Japan. Extensive reading was an ordinary way of learning
foreign languages for Japanese learners in Meiji era. As posted on the MEXT’s web page, “in
the early Meiji era was a knowledge of foreign languages. Up until the time of the
proclamation of the Education System Order, practically every course offered in the Southern
and Eastern Colleges was based on English, French or German texts. English was especially
important” (Ministry of Education, Culture, Sports, Science and Technology, n.d.).

Around 2000, extensive reading came back to language learning in Japan. Sakai
argued to read easy books extensively (Sakai, 1996), and advocated the Three Principles of

Tadoku (%7t =reading extensively): “Don’t consult with dictionary” “Skip the words you

don’t know” and “Throw the book you think you don’t like to continue reading”. Later, Sakai
proposed to read one million words as a milestone (Sakai, 2002). Together with these Three
Principles of Tadoku, reading one million words supported by the SSS (Start with Simple
Stories) English Study Group and the Japan Extensive Reading Association (JERA), a
Japanese version of extensive reading became popular among English learners (Furukawa,
2010). Ito (2003), who was the editor in chief of the Japan Times (English newspaper), also
published a book advocating extensive reading and listening to easy materials like junior
high school textbook. These books targeted mainly adult learners, who were struggling with

English after years of learning. Thus, ER spread mainly among adult learners in Japan.
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Extensive reading in Japanese classroom. Application of ER as a learning strategy
first spread among adult EFL learners as mentioned above; however, implementation of the
methodology of extensive reading as a strategy to improve students proficiency level at
schools first appeared in 1989 by Kanatani et al. at high school (Kanatani, Osada, Kimura, &
Minai, 1991). This empirical application at high school with 60 participants and 148 titles of
graded readers (GR) for four weeks had some positive effects on students’ attitude and test
scores. Nevertheless, ER has not infiltrated into Japanese school system wide enough to
become an ordinary strategy for learning English until now. Later, by the effort of the JERA,
enthusiastic adult learners, and a certain number of teachers, some schools started to
introduce ER as one of their main English programs (Nishizawa et al., 2010; Atsuko Takase,
2007; Tanaka & Stapleton, 2007). According to the flexibility of the curriculum, ER increased
across colleges and universities as supplemental courses or experimental application

(Takase, 2012).

Learning strategies of implicit language learning

Extensive Listening. Listening is “the least understood and most overlooked of the
four skills (L, S, R and W) in the language classroom” and also “we often take the importance
of listening for granted” (Nation, I. S. P., 2009a). Thus extensive listening (EL) is also rather
ignored compared to extensive reading. For this evidence, there were little descriptions about
extensive listening in language teaching textbooks while extensive reading is discussed in
volume (H. D. Brown, 2007; Nation, 2008; Nation, I. S. P., 2009a; Richards & Rodgers, 2014).
However, in Japan, extensive listening became as a set of extensive reading while some

guide books including extensive listening together with extensive reading (7adoku - tacho

saishin guide [The latest extensive reading and listening guide/, 2008; Takase, 2010).

Reading while listening. As the books attached CD including audio recordings became
popular in the field of education, many picture books started to attach CDs, which were sold

separately before. Brown et al. studied students’ incidental vocabulary learning by grouping
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students for three divided by the type of input, 1) reading, 2) reading while listening, 3)
listening without text, and compared the result. From all types of input, new words were
learned but there was a certain difference for the retention of the newly learned vocabulary
(R. Brown, Waring, & Donkaewbua, 2008). Not only among ILLs, RWL is popular among the
educational institutes where they have materials with CDs or where CALL systems are

equipped.

Shadowing. Shadowing was the one of the training methods of interpreters, then
spread among language learners. This activity is named because the learner copies the aural
input while following the audio recordings like a shadow. There are some varieties, however,
the most simple way of shadowing is that the learner uses headphones or earphones to listen
to the audio recording and imitates it orally as much as possible. This activity has been
spread almost like a set of ER/EL among learners. The effect of shadowing seemed
remarkable in the pronunciation, however, shadowing has positive effect on many aspects of
language learning (Da-Un Chung, 2010; Kadota, 2007). For instance, Da-Un Chung claimed
there were positive improvement in listening and speaking ability among middle school
students in Korea. Three classes of 116 first grade students of middle school in Korea
participated in the survey. Divided into shadowing only group (SO), listening only group (LO)
and listening plus shadowing group (LS), participants took diagnostic test and post-test, and
the experiment was conducted three times a week for six weeks. Analysis to the effect of
listening and speaking, an analysis of covariance (ANCOVA) was employed. The mean scores
of post-test showed significant differences; the scores of LO group was lower than other two
groups (SO 16.7, LO 15.0 and LS 16.7). For the effect of shadowing to speaking ability could
not detect by the post-scores, however, the 82.4% of participants felt that shadowing was
effective for English speaking to the post-survey.

Kadota (2007) explains the positive effect of shadowing to listening and speaking
ability from the neuroscience point of view. Shadowing activates and enhances the process of

decoding, using phonological loop and working memory. Further the shadowing enhances the
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automaticity of language processing and rewrites the speech knowledge database in human
brain. Also shadowing has the meaning of physical training of pronouncing English

language.

Reading aloud. Shadowing resembles to reading aloud since this strategy also require
learners to pronounce English passages, but reading aloud is conducted without scaffolding
of aural input. Reading aloud can be choir reading in classroom teaching that teacher reads
the passages and the students read aloud afterwards. However, there is a time lag between
the teacher/leaner and the students/follower, so shadowing and reading aloud are similar but
different. Reading aloud is also a common strategy in many situations when it comes to the
L1 learning including at home and at schools. As Nation (2009b) suggested, reading aloud
has not been popular in classrooms, however, it can be used as developing fluency and
assessment tool to diagnosing problems of word recognition (Nation, I. S. P., 2009b). Kadota
(2007) explains that reading aloud can be related to automatizing decoding process of written
text and advocates that the six steps to the automatization of decoding process as follows; 1)
reinforcement of letter-sound connections, 2) speed-up of oral reading, 3) improvement of
rehearsal, 4) automatization of phonological coding, 5) automatization of word recognition,

and 6) automatization of decoding process.

Adult language learners

The Critical Period Hypothesis. CPH is that there is the critical period that human
brain is genetically programmed to acquire language and is often linked to the innatist point
of view (Lightbown, P. M. & Spada, N., 2013). The hypothesis is supported by observational
and empirical studies such as Newport (1990) and her colleagues investigated deaf users
acquisition of sign language, found that there was a difference in grammatical features of
between Late signers and Early signers. Late signers began learning American Sign

Language (ASL) after 12 years old. Another studies are studying internationally adopted
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children by Paradis, Genesee and Crago (2011) concluded that cognitive and linguistic
outcomes were generally very positive (as cited in Lightbown & Spada, 2013).

CPH argues that developmental changes in the brain affect the nature of language
acquisition and adult language learners may be based on the more general abilities, which is
same as learning other kind of skills. Mostly the end of critical period is somewhere around
puberty. Or some argues that there might be multiple critical period, and others claim that

critical period might be earlier than puberty.

Learning environment. Lightbown & Spada (2013) argue that significant differences
between adult and child environment for language acquisition. Regarding to quantity of time
and opportunity to hear and use the target language, and environment with feedback and
affective filters. In most of the cases, children have more time and opportunities, and are in
the environment of receiving positive feedback and of lower affective filters compared to

adult language learners (Lightbown & Spada, 2013).

Research Questions

The advocators of implicit language learning claim that even adult ILL’s can acquire
second language through implicit learning, which means that by extensive input and output
in a relaxing manner like children learn their own language (L1). Furthermore, applying
implicit language learning changes perspectives of learners on English as the tools to ‘utilize’
from the subject of ‘learning’. If the adult learners can acquire the second language by
implicit learning, what strategies and materials can be observed as the trajectories of
language learning? Are there any specific patterns of language acquisition using implicit
language learning? With the purpose of respond to the lack of current knowledge about
implicit language learning in the literature review, the following research questions were
formulated:

1. How have the strategies and the study materials changed (or not), over time, until

an ILL reached the attractor state?
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2. How has the self-evaluated proficiency of an ILL changed, before and after, he or
she applied implicit language learning?

3. Is there any change in ILL’s perspectives on learning English?

Research Purpose

Implicit learning seems to be degraded or ignored in language education in Japan,
while L2 is taught and learned explicitly in many cases. In addition, the effect of implicit
learning has been considered difficult to recognize because the learning or acquisition occur
unconsciously by implicit learning. In this study, the researcher expected to reveal some
aspects of implicit language learning within the framework of complex dynamic system by
focusing on the trajectories of language acquisition, changes of perspectives on learning
language and self-evaluated proficiency of learners’ who are engaged in implicit language
learning intensively and longitudinally. Implicit language learners (ILLs) who have avoided
to utilize explicit learning strategies while conducting implicit language learning seem like
salient subjects to explore implicit language learning, because the affect from explicit
language learning can be expected to be smallest for those learners. Thus, this research
investigated and collected data from adult ILLs who can avoid explicit language learning as

much as possible.

Significance of the Study

Many articles investigating explicit learning such as grammar teaching (Azar, 2007;
R. Ellis, 1998, 2006; Klapper & Rees, 2003; VanPatten, 1993) or vocabulary (Channel, 1981;
Charteris-Black, 2000; Jianzhong, 2003; Johns, 1994; Richards, 1976) exist, whereas studies
about implicit language learning are still limited in number and variety (Hulstijn, 2005;
Kittleson, Aguilar, Tokerud, Plante, & Asbjornsen, 2010; Yamato, 2001). Some studies are
exploring explicit and implicit language learning by comparing or contrasting (N. C. Ellis,
2005; R. Ellis, 2005; Hulstijn, 2005; Leow & Sanz, 2010; Scott, 1990). While, qualitative

studies that explores implicit language learners are minimum in number. In addition, the
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framework of complex dynamic system theory is relatively new in the field of language
acquisition study. This holistic view point of CDS is expected to add new understanding of
language learning (Larsen-Freeman, 1997). Thus, revealing some aspects of implicit
language learning by utilizing CDS framework might contribute to add unique insight of
second language acquisition from different point of view. Moreover, this research is expected
to provide meaningful suggestions and insights, especially for learners struggling with

explicit language learning in vain, about language learning and teaching.

Methodology

As suggested by preceding qualitative researches of this area, the researcher collected
the data related to the research questions holistically (Dérnyei & Ushioda, 2009; Krave &
Brinkmann, 2009; Larsen-Freeman, 1997; Larsen-Freeman & Cameron, 2008). This research
applied the method Chan developed based on the Retrospective qualitative modelling that
was created by Dérnyei (Chan, Dérnyei, & Henry, 2015). In order to investigate complex
system like language acquisition, the researcher should examine the change rather than
predict the result (Larsen-Freeman & Cameron, 2008). Thus, the procedures are reversed
from traditional research; this study started from identifying the attractor state, which is
regarded as an extreme pattern of a system. According to Hiver (2015), “all categorical
patterns that L2 learners can settle into (when casing one or more L2 learner as the dynamic
system), they can be considered as attractor states”. In this case, ILLs who became to use
English in a relaxed mode like when they read/speak/listen to/write in .2, and who became
to feel English as their own language can be regarded as an attractor state of second
language learning as a complex dynamic system (CDS). The researcher would not draw a
border line by a certain proficiency level or test scores, rather sufficient proficiency level to
accomplish what the learners want to do in English without scaffolding by L1. In other
words, those learners gained automaticity or fluency when they use English (Segalowitz,
2010; Wood, 2007). To examine a CDS, collecting causal conditions (Chan et al., 2015) or

variables related to the subject as much as possible is necessary. However, collecting all the
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data related to a CDS is almost impossible. Instead, the researcher narrowed down the range
of data collection to a feasible size: data related to the research questions. In this case,
related variables refer to applied learning strategies, materials, quantity and quality of
exposure to English, the learning environment and perspectives on learning English.

First, the researcher started the survey from identifying the attractor states of ILLs
with cooperation with some specialists who are longitudinal practitioners and supporters of
‘tadoku (extensive reading)’. The expected attractor states include ILLs with some specific
characteristics which are common among language learners (e.g., motivation, learning style
or learning strategies) (Dérnyei, 2009). The researcher defined the attractor state of
Japanese adult ILLs as those learners, who became comfortable with English, and who are
using English as their own language; regardless of specific language proficiency levels or
abilities, but rather without help from L1. In addition, two sub categories were found during
the discussion. Avid reader type and avid listener type. These types are depending on the
learner’s preference for the language input, and extreme tendency. For example, avid reader
type learner read a lot, not only English books for extensive reading, but also Japanese
books. The potential for a mixed type was discussed; however, it has not been specified yet.
Setting the specific criteria to define mixed type was difficult to articulate. More detailed
categorization might be possible, but the main focus of this study is not categorize ILLs
rather investigate their unique trajectories. Thus, the researcher invited the ILLs who fit for
the sample of attractor state to participate in this survey. The researcher did not inquire into
the proficiency level of the participants because most of them had not taken any kind of
English test.

To secure the validity, the researcher triangulated the data by collecting learners’
interviews, learning records, and can-do list questionnaires. To answer the research
questions, the investigation was focused on the changes in learning strategies and materials,
self-evaluated proficiency and perspective on learning English. To exploring the trajectories

of ILLs, the semi-structured interviews were conducted and analyzed, together with their
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learning records. In order to collect interview data, three sessions were planned and

conducted.

Participants

The researcher approached five candidates who seemed like presenting the attractor
state for this study, and four of them agreed to participate. All four participants are
longitudinal implicit language learners (ILLs). They are personal acquaintances of the
researcher who is also can be categorized as an ILL herself. The researcher met them in the
community of ‘tadoku’ practitioners online, and has known each other for several years. They
are one male and three females, aged 30s to 50s. One is a house keeper, two are office
workers and the fourth one is a part-time English teacher. To protect participants’ privacy,
synonymous names were chosen randomly by the researcher.
Table 1

Participants’ gender, years of practicing extensive reading and listening, word count of

reading
Masaru Yoko Junko Tomomi
gender male female female female
ER history 4 years 13 years 10 years 12 years
Word count 1.5 million~ 20 million~ 8 million~ 20 million~

Note. Word count indicates that how many words each participant had read until they
handed the researcher their learning records. Numbers are presented above are consisting of
word counts of reading materials and some are very roughly counted. In addition, for Masaru
and Junko, they already stopped keeping reading records with word count lately. Words
included in the videos and listening materials were ignored because of the difficulty of

collecting the data.

All of the participants are connected through multiple sources of social media like

Twitter, Facebook, and/or online Forum.
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Procedures

The first step was that the researcher approached to some specialists, those who are
longitudinal practitioners and supporters of ‘tadoku’ and ask cooperation to identify the
attractor state of ILLs. The researcher and specialists had agreed that the attractor state of
ILLs as ‘a user of English’. The candidates of participants were picked up among adult ILLs
who could be regarded as users of English, and (1) who are avoiding to utilize explicit
language learning strategies as much as possible, (2) who have any kind of recorded learning
history (e.g., reading record, study journal and etc.), (3) who can engage one-to-one
interviews with the researcher (face-to-face or via Skype), and (4) who have applied an
implicit learning approach after their graduation from formal education. For the participants
of this study, the informed consent for participation were signed and collected, a copied sheet
was provided to the participant (Appendix A to D). The candidates of participants were asked
by the researcher (1) to join three interviews with the researcher in order to investigate their
history of learning English by implicit language learning (one session will take 90 minutes),
(2) to provide their learning records, (3) to answer can-do list based on CERF-J (Appendix E
and F), and (4) to read and check the transcribed recording data of interviews.

Qualitative research is the research method to explore the experience holistically
from the subjective point of view (Holliday, 2007; Krave & Brinkmann, 2009; Marshall &
Rossman, 2010; Maxwell, 2005; Seidman, 2013). At the first interview, the researcher asked
questions focused on participant’s history of language learning. The purpose of this interview
was that establishes the context of the experience the researcher was trying to understand
(Dérnyei, 2007; Seidman, 2013). At the same time, the can-do list based on Japanese version
of CERF was conducted to utilize as a tool to look back the ILL’s self-evaluated proficiency
before applying implicit language learning (MacIntyre & Serroul, 2015). This session took 60
to 90 minutes for each participant. For qualitative research, interviews are designed as semi-
constructed (Holliday, 2007; Krave & Brinkmann, 2009; Marshall & Rossman, 2010;

Maxwell, 2005). The researcher asked some questions prepared in advance (Appendix 1), and



22
ADULT IMPLICIT LANGUAGE LEARNERS

additional questions were emerged from the conversation with interviewees. The interviews
were digitally recorded and transcribed, then researcher read through several times while
listening to the recording for the validity of the data. In addition, the archives of learning,
like reading journal or records, which were handed to the researcher by the participants if
anything could not be transferred digitally.

The second interviews took place within about a week after the first interviews to
keep the tension and coherence between interviews (Seidman, 2013). This time, the focus of
the interview was to reveal the details of learner’s experience as much as possible. The
researcher used the participant’s learning record as a map to explore the learner’s experience
of implicit language learning. Participants were asked questions about the strategies,
materials, events and perspectives on English (Appendix I). The second interviews were
digitally recorded, transcribed and double checked by the researcher.

The third interviews were conducted within a week of the second interview. This
time, the focus of the interviews were reflecting on the meaning of the experience as a whole,
which means that the researcher encouraged the participants to reflect the experience of the
implicit learning by themselves (Appendix I). Together with those questions, a can-do list
(Appendix G and H) was provided as a tool to reveal self-evaluated English proficiency at
that time. The third interviews were also digitally recorded, transcribed and double checked

by the researcher.

Analysis

To secure the reliability, recorded interviews were transcribed and double checked by
the researcher. The interviewees examined the excerpts which are quoted in the paper, for
whether the excerpts were properly represented what he or she meant in the interviews. The
transcribed data was analyzed based on the qualitative analysis framework SCAT (Step
Coding and Theorization) (Otani, 2008). First, the researcher excerpted noteworthy words or

phrases in the transcribed interviews which were conducted in Japanese, and put the
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excerpts into the columns next to the raw data. Those excerpts specifically reflected the
learners’ own experiences, perspectives, strategies and materials. Second, the researcher
paraphrased those excerpts while translating them into English and put them in to a 3rd
column. In addition, the researcher identified emerging themes and concepts from the 3rd
column in considerations of the context and then put them into a 4th column. When the
researcher found some questions or further tasks, that information was put into a 5th
column. Combining all the emerged themes and constructs in the 4th column, a storyline for
each learner was written by the researcher. Moreover, theories are offered by weaving
themes and concepts from the storyline.

The results of self-proficiency questionnaires, the can-do list based on CERF-J, were
presented in graphs/tables. These questionnaires were used to investigate the trajectories of
self-evaluated proficiency change, the results of before and after applying implicit learning of
English. Moreover, the lists were used as a tool to elicit leaners’ own evaluation about their
English proficiency as much detail as possible during the first and the third interviews.

The researcher examined learning records submitted by the participants, such as
reading and listening archives, notes, blog posts, comments on bulletin boards system
carefully. At the second interviews, questions that emerged during the close examination of
the records were asked by the researcher. The focus of the questions were relationships
between learning strategies, materials, perspectives, motivations and events of implicit

learning experiences.

Results
In this chapter, results from the survey of exploring language learning and
acquisition of ILLs will be presented. First, trajectories of language learning will be
discussed in the form of storylines generated from SCAT analysis. These storylines are
including the answers of research question one and three; changes in learning strategies and
materials, and changes in perceptions on learning English. From those storylines, theoretical

findings will emerged and also be presented accordingly. Second, learning strategies and
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materials will be compared among four learners based on the learning records submitted to
the researcher and together with answers from ILLs during the interviews. Finally, results
from questionnaires about self-evaluated English proficiency questionnaires will be
presented. This part will be the answers to the research question number two; changes in

self-evaluated proficiency of before and after applying implicit language learning.

Trajectories of language learning of adult ILLs and theoretical findings

The storylines presented here were developed from the transcribed interview data
analysed by utilizing the SCAT framework. In a storyline of each participant contains all
data of three interviews were combined into one. The researcher weaved themes and
constructs emerged from the excerpts from transcribed interviews and background
information collected by the researcher. As Otani (2008) suggested, theoretical findings were
also generated from a storyline. These theoretical findings will be presented after each

participant’s storyline.

Storyline of Masaru. In his school days, he had a neutral impression about English.
All the teachers had similar teaching style and gave no impact on him. Only scores and
grades had meaning for him. He believed reading passages aloud was an effective strategy
for learning English, so he used this strategy to prepare for tests. At the same time, he had
covert admiration to being active globally.

As for his personal characteristics, Masaru has good non-verbal communication skill,
a sense of responsibility, and contextual guessing from visual, aural, and/or situational cues.
These characteristics had the effect of lowering affective filters when he experienced
authentic English and casual peer-to-peer conversation during travel abroad.

The covert passion to learn English encouraged him to gather information about
learning strategies or materials. Even though Masaru had tried to study by himself, the
effort had never been successful. He was seeking for advice and place to get materials, and

using the Internet to gain information from online communities such as bulletin board
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systems and forum for ‘tadoku’ learners. Unlike ordinary Japanese language learners, he
used to ignore dictionaries most of the times when he learn foreign language.

In the novice phase, Masaru was seriously seeking the results of the method of
extensive reading and joined the extensive reading course of the NPO Tadoku Supporters. At
same time, the place provided him suitable and enjoyable materials. He was following
instructions by the supporters, such as the Three Principles of Tadoku seriously. Moreover,
he was keeping precise learning record, and assessing the method. Admitted that he had a
different perspective on learning English at that time, compare to the present perception. To
consolidate basic lexical items and structures, he read easy and controlled materials like
graded readers (GR) and levelled readers (LR). Especially, he read books from the Oxford
Reading Tree series (stage 1 to 8) repeatedly using the strategy of reading while listening
(RWL).

Phase transfer occurred when he watched TV serial drama without subtitles. After
watching children's shows 20-30 hours, Masaru had already been used to be immersed in
English. By practicing extensive reading and listening, he noticed that prosody was
conveying messages as same as words and phrases. Regardless of the level of English, he
could enjoy what he really wanted to watch, and involved in the world of the show.
Scaffolding by audio could free Masaru from the concept of level of English. Difficult but
engaging materials changed his standard of proficiency level of ‘difficult’. Interesting
materials were important factor to continue self-study as a daily routine. According to
Masaru, selecting materials based on curiosity and intuitive was much important than
considering the level of materials. His improvement of English proficiency seemed very
rapid, looking from other learners' point of view, but he believes that everybody can acquire
English like him.

All four skills were included in his daily learning from the novice phase. Practice of
speaking English was started from answering simple and/or closed questions and casual
conversation. Chitchat group using Skype created the opportunity to practice speaking.

Speaking English require courage, and when he spoke, he noticed the gap between Japanese
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and English. The power that came from his role as a leader in chitchat group, as well as
peer-to-peer conversation, strengthened his courage to speak. According to the experience of
Skype chitchat group, conversation in three is the easiest if it worked well; he also used
Twitter to practice writing.

Masaru believed that internalized input transfers to output, so he used shadowing to
change his English into British accent. Encountering with a Japanese student with British
accent stimulated his intrinsic motivation to change his accent.

After reading 1.5 million words and two years of practice, phase transition occurred.
When he became confident in the method and strategies, reasons for keeping learning record
for assessment became useless. Masaru started to follow his own preferences and stopped
keeping it. Moreover, gained enough confidence to be free from affective filters and extrinsic
motivation, Masaru started following his curiosity, became free from learning strategies and
English proficiency level of materials.

In expert phase, Masaru admitted that his ‘tadoku’ became not for ER; ER did not for
learning English anymore. Mobile digital devices and the Internet allowed him to use
English daily and casually. Watching YouTube or other videos on mobile devices became one
of the most preferable way to enjoy English.

Masaru found his specific objectives of learning English when he found the Massive
Open Online Courses (MOOCs) that provide educational contents for free. This raised his
intrinsic motivation greatly. He followed curiosity and started to participate in the MOOC:s.
Masaru chose feasible courses like Kahn Academy, which is a platform for online courses
from elementary school level at the beginning. As a learner and a user of English, Masaru
chose to utilize the preferred strategy of watching videos. Masaru started from doing by
feasible amount of materials and comfortable level courses. Finally he completed a course
provided by the edX related to his profession.

Now Masaru is using English daily. He ordinarily interacts with friends using
Twitter or other SNS platforms where learners exchange information and feelings casually

and in real time. Since English became like Japanese in his mind, his perception on English
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proficiency changed accordingly. That encouraged him to challenge something that seemed

difficult before.

Theoretical findings from storyline of Masaru.

Good non-verbal communication skill, a sense of responsibility, and contextual
guessing from visual, aural, and/or situational cues can decrease affective filters.
In novice phase, a learner tend to seek the results seriously.

Following instructions seriously and assessing the method can be a feature of
novice phase.

To consolidate basic lexical items and structures of L.2, a learner prefer to read
easy and controlled materials such as GR and LR.

Using RWL, a learner can read the books higher than his/her proficiency level.
Perception to L2 level might change when s/he watched and enjoyed videos
without subtitles.

Noticing that prosody conveying messages as same as words and phrases helps to
watch without subtitles.

Scaffolding by audio might free the learner from perspective of level.
Interesting materials are important to continue self-study.

Conducting activities contains four skills of language from novice phase might
accelerate language acquisition.

Information and communication technology (ICT) and digital devices create
opportunity to practice speaking casually.

Conversation in three people is the easiest.

Shadowing might be able to change pronunciation or accent of learner.

Gained enough confidence to lower the affective filters and eliminate the affect
from extrinsic motivation, learner would start to follow own passion/curiosity,

and become to use preferred strategies and ignore proficiency level of materials.
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® Mobile devices and the Internet can provide a learner of opportunity to use
English daily and casually.

® Finding specific objectives of learning L2 can raise learner’s intrinsic motivation.

® Once L2 started to exist in the learner’s mind independent from L1, perspective
and attitude to proficiency level would change.

® Changed perspective and attitude would encourage the learner to challenge

something using L2 that seemed difficult before.

Storyline of Yurie. Her impression of English was good and fascinating. Basic
grammar was understandable, and her test scores were good accordingly. During her junior
high school days Yurie joined a club that studied foreign languages. However, entering a
high school with a reputation for entrance exam preparation, English classes turned into an
unsatisfying, and English became a difficult subject for her. To prepare for entrance exams,
she entered a cram school. The teacher of cram school forced her to study unsuitable
materials for her English proficiency level. However, the scores were very important, she
should study very hard. She felt strong sense of failure at that time. Even though her grades
and test scores of tests were not good, Yurie kept admiration to read original books written in
English someday.

Her job required her to obtain some knowledge of English vocabulary, Yurie was
motivated to learn English. Since having enough free time, she started to study English by
herself. Yurie kept a covert passion for reading English books. Unconsciously, Yurie recycled
learning strategies in school days even though it was unsuccessful. She started from
studying basic grammar for junior high school students. However, this attempt turned out to
be unsuccessful because explicit knowledge of English learned by grammar drills did not
transfer to comprehension skill of texts. Nevertheless, her passion for reading original books
did not vanish. Next, she tried to read a short story written for adult readers with dictionary.
Again, her explicit knowledge of English from dictionary did not transfer to comprehension,

and she could not finish the book.
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One day, at a bookstore, Yurie found the book that introduced tadoku (extensive
reading). She peeked into it and read an easy short story included in the book. Yurie could
finish reading whole story in English, and could experience the pleasure of reading and
started ER by herself.

In the novice phase, Yurie tried hard to follow instructions of ER guidebooks such as
the Three Principles of Tadoku and keeping record of reading. She carefully chose reading
materials from easy books, however, obtaining very easy English books from ordinary
bookstores was difficult. She bought many books from online bookstores or borrowed books
from the library nearby. Picture books in the library were difficult to read through
sometimes; instead, she preferred levelled readers (LR) for young children of native English
speakers.

In addition to reading, Yurie tried to practice shadowing sometimes because audio
CD was attached to picture books. In the novice phase, she mainly read easy books
extensively. However, at a certain point, she recognized improvement of listening skill. The
experience changed her perspective on reading and learning in English. ER was a time
consuming activity, but keeping a record of books was fun for her. Thus, Yurie has been
keeping the reading record for satisfaction. The online community was an important place to
get information about books. Bookstores also played an important role as a place of getting
information about books.

Yurie would read thin books or short stories to obtain a sense of satisfaction and
Increase motivation when reading stamina was not enough to read thick, difficult books. She
started RWL with books including different languages like French and Swedish. Without
scaffolding by audio, she would stop reading where a word or names from foreign languages
other than English. From long time experience of ER, reading English became a daily habit
for her.

Yurie had a belief that output must happen by a large amount of input. After reading
one million words, she gained the confidence to try new skill—speaking and writing.

Unfortunately, lack of opportunity at that time, she could not try to practice speaking. Three
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years of ER, the anniversary of 8 million words, she posted her resolution to the bulletin
board system of the Tadoku learners that she would try to speak and write in English.

Curiosity-driven actions emerged especially from implicit language learner phase.
After some more years past, development of the information and communication technology
created the opportunity to communicate in English. She joined a periodic practice of chitchat
group in English using Skype. Her curiosity and passion to speak in English exceeded fear of
making mistakes. Peer-to-peer conversation in the community of ILLs that allowed
participants to use both Japanese and English lowered affective filter when speaking in
English. Moreover, still feeling lack of confidence in grammar, Yurie overcame the fear of
making mistakes and started speaking in English.

When watching enjoyable TV program, poor comprehension of language did not affect
her pleasure of watching in English. It is because that images helped understanding the
story of the show. Yurie reported that if she had not experienced ER, she could not enjoy
watching videos without subtitles. Realized that real conversation could be messy both in
Japanese and English in many cases, and might not be always grammatically correct like
what she'd studied at school as a subject. She noticed her own improvement in English when
she tried to express herself in English, because she could speak spontaneously without
interference of Japanese. Yurie started to post some essays on her book review blog to
express herself in English. This activity was purely from her intrinsic motivation.

Sometimes implicit knowledge emerged in her mind when she spoke in English. She
felt that implicit knowledge of language grows gradually, so without the opportunity to
assess, accumulating implicit knowledge was difficult to notice. Output like speaking and
writing could be an opportunity to assess one's own improvement, she thinks. Sharing
information and power of community are important to accelerate intrinsic motivation as well.

Judging from speaking spontaneously without interference of Japanese, and success
of communication in English during a recent trip to Europe, Yurie reported that her English
was acquired not learned. She could fulfil her goal and objective of learning English—reading

original books written in English. By reading extensively, she became to understand
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language and culture deep enough to make friend with English and English speaking people

in the end.

Theoretical findings from storyline of Yurie.

® Unconsciously, learner would recycle familiar learning strategy even though it
was unsuccessful.

® Explicit knowledge of L2 learned by grammar drills did not transfer to reading
comprehension skill.

® Explicit knowledge of vocabulary from dictionary did not transfer to reading
comprehension.

® KExperiencing the pleasure of reading motivated the learner to continue reading.

® LR for young children were easy to read and enjoyable.

® Shadowing was conducted because it was fun to copy the rhythm and melody of
the narrator.

® In novice phase, the learner tried to read easy and understandable books
extensively.

® Input from extensive reading might transfer to or improve listening
comprehension skill.

® Keeping reading record is fun and satisfying activity.

® Online community was important to get information about books.

® Learner can read short stories to obtain sense of completion and increase
motivation when reading stamina is not enough to read long and/or difficult book.

® RWL can be a scaffolding to read a book contains unfamiliar
names/places/passages from another foreign language such as French or
Swedish.

® After reading one million words, the learner gain confidence to practice new skill.

® Curiosity-driven actions will emerge especially from the implicit language

learner phase.
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® Periodic opportunity of peer-to-peer conversation lowered the affective filter and
encouraged the learner to overcome fear of making mistakes.

® Difficulty of language spoken in a TV program would not spoil the enjoyment of
the implicit language learner.

® Without experiencing ER, it might be difficult to watching TV shows without
subtitles.

® Improvement will be noticed when the learner try to output using L2.

® Implicit knowledge would emerge in the ILL’s mind when s/he speaks in L2.

® Accumulated implicit knowledge is difficult to notice without an opportunity of
assessment.

® Sharing information is important factor to increase motivation.

® ]LL might have acquired English rather than learning.

® Understanding cultural aspects of the language will enhance comprehension.

Storyline of Junko. Junko had no specific memory of teaching and learning at junior
high school. However, she remembered explicit grammar teaching with difficult grammar
terms in high school. Junko had weak extrinsic motivation like social expectation as an office
worker, also had extrinsic motivation at her work place. A regrettable experience during a
business trip stimulated her intrinsic motivation. She was feeling the necessity to
communicate better with her cousins, and it stimulated intrinsic motivation. Curiosity about
going abroad became intrinsic motivation, so she started a regimen of self-study which
unfortunately turned out to be unsuccessful.

In the novice phase, Junko joined a book club to get materials and information. She
reported that she has the personal characteristics of being good at contextual guessing. She
preferred scaffolding by audio when reading. Junko was seeking advice to overcome obstacles
to progress, and joined some places where supporters might be, but could not get sufficient
support from anywhere. She enjoyed reading but limited range of the books written in

suitable English level for her. While reading extensively, she could not enjoy material beyond
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her level. Junko also claimed that contextual guessing was difficult when the material was
too short (in her opinion, stories under 3,000 words).

Reading while listening (RWL) changed her perspective on English because the
performance of narrator enhanced her comprehension of written texts. She also reported that
RWL led her to conduct extensive watching (EW). Likewise, she regarded ER as the
foundation of EW.

Rewarding experiences happened sometimes, and those experiences stimulated her
intrinsic motivation. For example, Junko could enjoy watching English films without
subtitles, when she played it for a child of her friend. It was an animated film for children
but her excitement was enormous. She also noticed her improvement of English when she
was reading while listening. At first, it was difficult to find the passage where the narrator
was reading, and once she put the book down, she could not find where to start again.
However, from a certain point, she was able to find where she should start reading again.

Also, sharing information of books and reporting her own learning with other
learners in online community also stimulated her intrinsic motivation to continue implicit
learning. After five million words of reading, Junko stopped keeping her records on notebook,
instead she continues to keep tracking her learning by reporting on twitter in Japanese,
where she can get some comments from other learners and discuss the materials and
strategies.

Junko reported that, after interval of several months, she noticed improvement of
reading comprehension. She felt that this phenomenon was similar to the acquisition of
technical skills at her job. She also argued that input by ER did not transfer into output.

Cultural knowledge by reading children’s books extensively enhanced listening
comprehension. Online video services such as streaming digital video services and YouTube
enabled her to conduct extensive watching.

At the third interview, Junko reported that she is ignoring proficiency level when she
reads or watches in English. Following curiosity is more important than considering

proficiency level of materials these days. In her mind, distinction between Japanese and
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English does not exist, Junko informed. Recently, she finally convinced her own preference to
audio and image than texts, so she is engaging EW mainly. She also reported that in her
mind, the borderlines between reading, listening and watching are vague; so is the
borderline between Japanese and English. She is good at using digital devices, for instance,
she adjusts listening speed when she uses IC recorder, and switching multiple dictionaries or

other features of devices such as Kindle.

Theoretical findings from storyline of Junko.

® Being good at contextual guessing, the learner preferred to RWL.

® RWL changed the learner’s perspective on L2 because performance of narrator
enhanced comprehension of written text.

® Rewarding experiences might occur abruptly.

® Sharing information about books stimulated intrinsic motivation.

® Community of learners stimulated the learner’s motivation to continue learning.

® Similar to the acquisition of other technical skills, interval might enhance
acquisition of language.

® Input by ER did not transfer to output.

® (Cultural knowledge learned by reading children’s books enhanced listening

comprehension.

Storylines of Tomomi. Tomomi's encounter with English started back in her
elementary school days. At first, she joined an English classroom in her neighbourhood and
learned English for the sake of entertainment, memorizing Japanese words and English
words in pairs like a game. This might have stimulated her curiosity, but when she tried to
join another English classroom, she met with the resistance of an arrogant teacher because
she had not mastered phonemic symbols. In junior high school days, she was an average
student. English teachers used the typical teaching style, so she did not have any particular

memory of learning English. Extrinsic motivation came from her mother when she
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encouraged Tomomi to try a correspondence English course, but this self-study attempt was
unsuccessful. In high school days, her private tutor who was very oppressive and strict forced
her to study English. However, this type of extrinsic motivation made her a reluctant
student. As a college student, she had covert passion to study English and experience going
abroad but was uninterested in English as a subject. She entered an English conversation
school to prepare to study abroad. Tomomi experienced studying abroad and authentic
English for two months in Canada where she engaged in peer-to-peer conversation and
English classes in a language school. After that, she assumed that she was satisfied with this
brief experiencing of going abroad. Since she was in an environment without English in
Japan, she totally forgot about it. After several years, the boom of Harry Potter came to
Japan and reading Harry Potter became her new objective to learn English. This was strong
intrinsic motivation for self-study, and she bought some volumes and finished reading them
using the dictionary. However, lacking confidence in reading comprehension, searched some
way to improve her reading comprehension skill.

In novice phase, Tomomi kept high intrinsic motivation, while setting her goal of
reading one million words, which was the milestone for tadoku at that time. Moreover, she
set Harry Potter, her favourite book, as a reward for finishing one million words of reading.
Now she reported that she feels like looking at other person's record, she read books after
books as though assessing own proficiency level. Still in novice phase, she was following most
of the instructions and the three principles of tadoku. She was so engaged in materials,
unconsciously using silent reading and skipping to read faster, and reached the first
milestone as soon as possible. In this phase, she also reported the importance of information
about materials, because sharing information by other learner's also stimulated her
curiosity.

As an avid reader, bookstores were the place to examine the materials and got
information as well as obtained materials. One day, after reading three million words,
Tomomi peeked into a book for young adult. She noticed that she could enjoy the book. The

story was fascinating, moreover, she was fascinated by the fact that she could read
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paperback. Tomomi engaged in reading the series of seven books (280,000 words in total)
during one month. In these days, she was very good at skipping and ignoring unfamiliar
words. According to her report, she was using different reading strategies from this point.
Tomomi also commented that the longer the material, she could use skimming and
contextual guessing, and it became easier to comprehend.

When she started reading while listening (RWL), Tomomi could not understand the
contents of what she was listening and reading. At that time, without comprehension, she
just followed the sound and texts, aurally and visually. Nevertheless, compared to the
extensive listening (EL) without written text, which she tried for a while before applying ER,
she noticed improvement of listening skill during RWL. Gradually, her listening
comprehension improved. Improved listening skills changed her learning strategy from RWL
to EL, free from the scaffolding of texts, and she was happy with that because she can enjoy
books very easily.

The community of learners, both in online and offline, was always an important
factor of learning environment for her.

These days, Tomomi watches videos casually without subtitles, because, her listening
skill has improved enough to be free from scaffolding by texts. Tomomi follows her own
feeling or curiosity when choosing materials or strategies, by eliminating extrinsic
motivation such as three principles of tadoku or other learners' strategies. Thus, she went
back to her preferred strategy and what she really wanted to do: reading enjoyable books.
Recently, she is unsatisfied with the term 'tadoku', because, for her, reading English books is
not ER but just reading books in English.

After longitudinal ER and RWL, and experiencing watching without subtitles, she
obtained different perspectives on learning English. Her perspectives on proficiency level and
ability changed. Her attitude toward English also changed. Being brave enough to challenge
on her way, curiosity is the first factor when she choose something to do in English. For
instance, when gathering information, she goes back and forth in Japanese and English

whichever the information she could obtain. There is no distinction between English and
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Japanese. However, these changes made her difficult to solve problems of tests. The
flexibility of her English knowledge impedes to choose one right answer. Tomomi reported
that Japanese interferences do not exist when she is speaking in English spontaneously.
Moreover, English seemed to grow as her own language, because she noticed that she
understood English automatically.

Recently Tomomi started teaching at cram school as a part-time job that requires her
to teach English explicitly to prepare students for entrance exams. She became sensitive to
grammatical errors, then fears of making mistakes emerged. Unfortunately, explicit
grammar knowledge is hindering her ability to engage in and enjoy the peer-to-peer English
communication in which she once passionately participated. According to her opinion about
implicit learning, it seems better to start from EW or EL. Moreover, to lower the affective
filter of learners, starting from an enjoyable, small amount and comprehensible materials
are important. Acquisition requires time and quantity of input, she reported. Revealing her
happiness to meet this approach and what she had gained from these experiences, Tomomi
emphasized that she wants everybody to experience this easiness of ILLs are enjoying, when
they acquire and use English. She also mentioned that implicit language learning would be

accepted widely if there were a way to assess the effect using numbers.

Theoretical findings from storyline of Tomomi.

® Frequent consultation to dictionary might increase anxiety rather enhance
reading comprehension.

® In novice phase, setting a numerical goal and reward might increase motivation.

® When engaged in reading, the learner unconsciously uses silent reading and
skipping to read faster.

® Sharing information about materials is important, because it can stimulate other
learner’s curiosity.

® At first, the learner would not understand the contents while conducting RWL,

but gradually listening skill would improve.
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® Only EL would not improve listening skill.

® Improved listening skill would change learning strategy from RWL to EL.

® In the user phase, after reaching to a certain level of proficiency, the ILL starts to
do what really wants to do and ignores other learning strategies or activities.

® To be sensitive to grammatical errors might develop fear of making mistakes.

Comparing reading materials and strategies of ILLs

From learners’ reading record, the researcher will present the type of books, word
count and period to achieve one million words. This is simply because of the time constrain.
However, a CDS is sensitive to initial conditions, thus investigating reading materials of
their initial condition might valuable. Both Yurie and Tomomi, who are recognized as avid
readers, reached one million words within very short period of time (Table 2). Yurie took only

four months and Tomomi took six months until they finished reading one million words.

Table 2.

Reading materials until one million words of reading.

PicB PicB(L) | LR LR(L) CHLD | CHLD(L) YAL) | GR GR(L) |y
Masaru | 00.98 | 00.00 11.08 | 18.47 | 0879 | 16.42 06.66 | 19.01 | 1859 | 0.9
Yurie 06.02 | 00.00 14.86 | 00.00 | 24.71 | 00.00 00.00 | 54.41 | 0000 |03
Junko 05.62 | 00.10 16.07 | 00.74 | 15.89 | 00.56 00.00 | 49.75 | 11.28 | 4.0*
Tomomi | 00.00 | 00.00 04.18 | 00.00 | 03.49 | 00.00 0000 |9232 |[0000 |05
SUM 12.62 | 00.10 4619 | 1921 |5288 | 16.98 06.66 | 212.49 | 29.87

Note. PicB = picture book, LR = levelled reader, CHID = children’s chapter book, YA = young
adult book, GR = graded reader. (L) = reading while listening. y = year; indicating the total
period which the learners reached to the milestone of one million words. Numbers were
figured; f(x) =word count/total (%). Total word counts for each participants are slightly
different because those numbers are actual word count by each participant when their
reading records surpassed the milestone of one million words. *including three years of blank

period.
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Looking at the types of materials, GR were the most extensively read by ILLs in
novice phase when examine the word count. However, if you look at the number of books
read by the ILLs, LR surpass GR, because of the words contained in a book. For example,
some of the early books of LR contains only a couple of words, whereas, GR contains 500-600

words even for the beginners.

Learning strategies and ILLs

Exploring storylines and reading records sheds light on unique aspects of learning
trajectories of ILLs. The researcher calculated the percentage of words read by each ILL by
using learning strategy of reading-while-listening (RWL). At the beginning of the Japanese
version of ER movement, when Yurie and Tomomi started extensive reading, ER wasn’t
expanded to include extensive listening. Moreover, listening materials like CDs, mp3 and
podcast were difficult to obtain for the learners at that time. Nevertheless, Junko, regarded
as avid listener, was using RWL from the novice phase (Table 3). In addition, during her four
years of interval, she watched movies sometimes. Masaru admitted his preference of reading
books with technique of RWL; more than half of the books, including One and only Ivan
(Applegate, 2015) and kira kira (Kadohata, 2008), were read accompanied with audio
recordings (Table 3).
Table 3.

Percentages of RWL to the total reading words.

RWL/Total
Masaru 60.14
Yurie 00.00
Junko 12.67
Tomomi 00.00

Note. Summed all the number of RWL in the Table 2, indicating the percentage of RWL to

the total word count read by the learners.
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Table 4.

Learning strategies and ILLs.

40

Reading Listening Watching Speaking Writing Dictionary
Masaru YA/CHLD/Pic RWL w/o subtitles © Twitter, blog
Bk/LR/GR
Yurie Novels/YA/CHL | RWL/EL w/o subtitles © Twitter, blog
D/Pic
Bk/LR/GR
Junko YA/Pic Bk/ RWL w/o subtitles O (L1)
CHLD/LR/GR L1 subtitles
Tomomi Novels/YA/CHL | EL w/o subtitles AN Twitter A
D/Pic
Bk/LR/GR

Note. Table shows that the learner’s usage of leaning strategies and reading materials.
Dictionary is indicating the usage of dictionary. ©=Frequently/regularly, o=Ordinary,

A=Sometimes

Only Junko had not had any opportunity to speak and writing in English. While
Masaru and Yurie do not use dictionary, Junko uses dictionaries (types of dictionaries are
both EE and EJ). She casually uses pop-up dictionary of digital devices such as Kindle or
smart phone while reading books on them, but not frequently. Only Junko reported to prefer
to watch television programs or movies with Japanese subtitles when she watches them

through streaming service provided by Japanese company (Appendix L, 24).

Self-evaluated proficiency

The researcher utilized the questionnaires developed from Japanese version of CERF
(Tono, 2012), as a tool to elicited learners self-evaluation and perspectives about their own
English proficiency level as much as possible during interviews (Appendix E-H). The
questions included in the both two questionnaires are the same so that the result can be
compared. The researcher recognised that the self-evaluated proficiency, especially the
answers of before starting implicit language learning might be inaccurate. However, the
purpose of this questionnaire was to give the ILLs the opportunity to consider and notice

their improvement of English proficiency by answering can-do type questionnaire.
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According to the results, all the participants had improved English proficiency to
some extent (Table 5). Comparing scores among participants might have not much meaning;
however, significant increase in numbers can be seen when looking at intra-personal
differences, before and after of experiencing implicit language learning. For example, Masaru

and Yurie doubled the scores of the first results.

Table 5.

Results of self-evaluated English proficiency questionnaires

Name Before After
Masaru 198 382
Yurie 168 374
Junko 172 312
Tomomi 278 367

Note. The numbers indicate accumulated scores of each participant’s result of the can-do list

questionnaires; before and after applying implicit language learning (Appendix E-H).

Looking at the individual results of ILLs, some interesting points can be seen. First,

Masaru’s results were as follows:
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Self-evaluated English Proficiency Questionnaire of

Masaru
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Figure 1.

Masaru seemed to improve his English proficiency greatly during four years of
implicit language learning. According to the result of two can-do questionnaires, his total
scores became nearly double. However, he admitted his opinion about this questionnaire
survey, as follows;

“...I think the standard for the answers has been changed from the first time and the
second time. Indeed, my perspectives on English have changed already. Maybe...if the actual
capability was same, and I might not check four at that time, I can say ‘yes’ now. Before
starting ER, I would answer ‘yes’ when I was sure 100%, but now only 60%, then I can say
that Icandoit. [ (FFlK) -2 2 & 2 ZTHWIORAER, Z-o5 (GB—l) LZ-ob (B
[]) T, EoTDEIREANRT D, 2107, BOOMELIEDbobooThHNbA,
Al ZOEDOEETHNFIZAITERLVNE LRI L, 4R H4TE2bR I bA
1, TOORLRRNETED, o TEARWTE, ZobIF60RTHNTHTEL-2TER
Loz ia, | (Appendix J, 72).

One of the unique point is that his score of before implicit learning of Q101 (Figure 1).

Apparently, the score of this question is higher than other participants.
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Yurie was the learner whose score increased more than double. At the first time, her
total score was 168; however, she checked 374 point for the second time. According to the
result, she is almost perfectly capable to speak, listen, write and communicate around
intermediate level. She also scored four for the Q101, and her highest mark were Q106 and
Q107, there she checked three (Figure 2, Appendix H) . Q106 is asking whether enable to
understand any type of fast native speed conversation, and Q107 is asking whether enable to

comprehend any type of complex written texts.

Self-evaluated English Proficiency Questionnaire of

Yurie
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Figure 3 illustrating Junko’s result, her graphs shape unique pattern compared to
other three members. She also answered relatively high point to the Q101, Q106, and Q107.
All of them can be categorized as receptive ability, which related to comprehension (Figure

3).
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Self-evaluated English Proficiency Questionnaire of

Junko
4.5
4
3.5
3
2.5
2
N
1
0.5
0
TN S22 RN IR 2NN ICRERRILBISTIZSS S
L I B I |
before after

Figure 3.

Finally, results of Tomomi, shapes resembling pattern to ‘after implicit learning’ of
Masaru’s graph (Figure 1). She marked the highest scores for the ‘before implicit learning’
questionnaire. These scores might not be reflecting their actual proficiency, however,
Tomomi could be regarded as the highest in proficiency before starting implicit language

learning (Figure 4).
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Self-evaluated English Proficiency Questionnaire
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Figure 4.

Discussion
Children are very successful implicit language learners: they invariably
acquire their native language through communication and without the help of
any explicit instruction. By contrast, adult learners’ ability to acquire
language purely implicitly is in many respects limited: as N. Ellis points out,
‘empirical analyses of learners in “grammar-free” communicative natural, or
immersion L2 and FL programmes demonstrated significant shortcomings in

the accuracy of their language’ (2007, p.20) (Scheffler, 2011).

This survey is reflecting my own experiences as a language learner, especially, as an
implicit language learner. Before starting this approach, I was a freelance translator in the
field of business and education. At that time, I was always consulting with multiple
dictionaries and other sources such as websites and books. Translating English into
Japanese was almost like a habit for me at that time; every time I heard English, even

though when I was watching movies for refreshment, I automatically translated actors’
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passages, and at the same time, comparing my translation with Japanese subtitles. However,
when I had to speak or write on my own, I became uncomfortable and almost panicked
because I could not translate my thoughts into ‘right’ English. In those days, English was
always existed with Japanese mental lexicon, or existed as explicit knowledge about English
language in my mind. Moreover, I always felt some sort of anxiety and difficulty when I faced
authentic English. The most frustrating thing was that there were some sentences I could
not understand the meaning, even though all the words and grammar which consist of them
were familiar.

About five years ago, I was searching for an easy and enjoyable way to learn English
that enable learners start from zero; for my twin daughters who could not attend school. In
Japan, English classes begin at junior high school, but my daughters became absent from
school right after they entered public junior high school in the district. As a mother, I did not
want them to teach English. Instead, I was searching for another way to make them to study
English, or at least something to decrease their anxiety to the some extent. I met ‘%%t
(EL/ER). I thought it must be easier if I tried this approach and had some insights and
evidence before let them start. As books piled-up, I shared some very easy books by reading
aloud to them. Then I started to watch American TV shows and movies in English with
Japanese subtitles on the TV set in the living room. Naturally, children were involved in the
ER and EW (before that, my children always watched in Japanese dubbed version). From
time to time, I experienced shocking moments of witnessing my daughters’ improvement;
singing an English song in perfect pronunciation without looking at lyrics, asking me the
meaning of passage (which was not translated in the subtitles) while watching American TV
show together, or passed the 3rd grade of STEP test with minimum preparation of seven days
(don’t forget, they seldom attended English classes at school). On the contrary, it was hard to
notice my own improvement. However, changes occurred gradually and firmly, and end up

with writing this thesis after five years of practicing implicit language learning.
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The first research question was to examine the changes in strategies and materials of
ILLs reached the attractor state. By exploring the trajectories of four participants, some
common features and theoretical findings related to learning strategies and materials were
identified by the researcher. Moreover, the storylines also revealed changes of perspectives
on learning English to some extent; the third question of changes in ILL’s perspective on

learning English will be answered.

Novice phase, implicit learner phase, and user phase. First of all, three phases were
identified over the course of ILLs reach to the attractor state. I would like to call them as
‘novice phase’, ‘implicit language learner phase’ and ‘user phase’. Basically, these three
phases are continuum if the learner did not stop learning. Along with these three phases,

phase transition and learning circle were identified.

Three phases of implicit language learning

Phase Transition

\/
e

Implicit
n language
learner
° )
Novice phase

Vphase

Figure 5.

In novice phase, learners try hard to follow instructions despite of their preference of

strategies different in some cases. For instance, Masaru and Junko read GR and LR
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extensively, but, they do not usually read storybooks or novels even in their L1 (Appendix J,
43; Appendix L, 37). In novice phase, I started to read books from stage 2 of Oxford Reading
Tree series. For me, these books were too easy to enjoy, but my daughters found those books
interesting so I decided to continue. I forced myself to read very easy books to assess the
result of this approach, so as taking reading record, using worksheet on computer.
Comparing my experience and interview data of ILLs, the reason why the ILLs in the novice
phase have such characteristics is that the ILLs are assessing the approach by following the
principles and instructions as much as possible, and keeping learning record
enthusiastically, to predict or to examine the results of the approach by themselves. In other
words, this phase can be said as trial phase, because ILLs are still holding some uncertainty
about this approach and results of their effort.

Phase transition is one of the significant features of CDS and this is the critical point
of L2 development and acquisition by using the approach of implicit language learning.
Phase transition occurs gradually under the surface but it emerges on the surface
unpredictable in timing. This is also the moment of emergence of new perspective on
learning in the learner and will affect to the transformation of whole system to the next
state. In the trajectory of ILLs, phase transition occurs between novice phase and implicit
language learner phase and one possible identifier is ‘watching without subtitles’. I think
this interpretation of transition phase might be controversial, because enjoying authentic (or
nearly authentic) English videos or television programs without subtitles is considered as an
activity for advanced level learners. Reasons why the ‘watching without subtitles’ can be an
identifier of phase transition is that to be an implicit language learner is more likely to be a
bilingual child. All the implicit language learning strategies—ER, EL, EW, RWL, shadowing,
reading aloud, casual conversation and writing— are the same for ordinary language activity
in the real world. In novice phase, the learner is training themselves to receive L2 as it is

and react L2 stimuli without interferences of LL1.
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In the implicit learner phase, ILLs become free from assessing the approach or
seeking results from what they were doing by using English. Rather they simply enjoy the
activity and materials that they choose based on their own curiosity or preferences. ILLs in
this phase are engaging what they are doing. Proficiency level of materials will be gradually
ignored. Theoretically, or scientifically, teachers and academics think it is important to
provide learners materials equal to their proficiency level or slightly difficult one. Increase
proficiency level of materials step by step is ideal for selecting extensive reading materials.
Most of ILLs would agree with Krashen’s Input Hypothesis “I + 1”. However, in the light of
CDS, language acquisition must be a non-linear. If the learner could enjoy and engage into
the material, the level of the material would not be considered. At the same time, the
experience of watching difficult and authentic English video without scaffolding by subtitles
can give the learner some sort of confidence and lead them to be free from any type of
extrinsic motivation or ‘learning’. Rather they will choose what they want to according to
their intrinsic motivation, like curiosity, passion or preferences.

Finally, ILLs reach to the user phase. As the name indicates, learner in this phase
can be said as a ‘user’ of English rather than a ‘learner’ of English. Since the implicit
language learner phase and the user phase are continuum, ILLs sometimes would not notice
their improvement or changes by themselves. Masaru reported that “I don’t think that I
would never dispose of my Japanese, so does the English language. [H AGEA i 72< 725 X
IR EFRVWL, ENNEBELF IR TCE - TEITDOZ & TH- T, | (Appendix J, 68)”.
And Junko admitted that “(I) don’t care either I can understand or not, but using English to
get some information ... [/ 2BV IRl E LT, BAGE & KB fFREEANDTZD

\ZHGEAfE D & )-+] (Appendix L, 38).

‘Watching without subtitles’. The prior research, that investigated extensive watching
concluded that watching with subtitles leads to greater incidental vocabulary learning

vocabulary learning than watching without subtitles (Neuman & Koskinen, 1992;
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Pavakanun & D’Ydewalle, 1992). According to Vanderplank (2010), young bilingual children
watched television without subtitles little learned if there were not conscious attention and
direction. Watching seasons of TV program increase the opportunity of incidental vocabulary
learning (Rodgers & Webb, 2011), however, all the research shows the benefits of watching
with subtitles.

Nevertheless, from the trajectories of ILLs, watching without subtitles seems to be an
identifier of phase transition to become an implicit language learner. I'm not saying that if
the learner conduct watching without subtitles can change their phase. Rather, the learner
reached the phase transition can enjoy watching without subtitles. CDS is unpredictable in
nature. However, if the learner continued to be exposed to the target language and to be
comfortable without L1, inevitably reach to this stage.

I'm not sure about why ‘watching without subtitles’ can be an identifier for a phase
transition, but I imagine that, for a language learner, watching without subtitles might be
similar to experiencing abroad in real life. In addition, the learners can experience
simulation of real-world, or imaginary world, from safe place like their rooms or wherever
they feel comfortable. Moreover, images, sounds, tone of voice, facial expressions or gestures

of characters can be scaffoldings that enhance learner’s comprehension.

Curiosity over proficiency level. In the novice phase, ILLs are carefully selecting
materials suitable for their proficiency level. Gradually, ILLs ignore to check English
proficiency level of materials, rather they incline to select materials by their own preferences

or interests. Successful ILLs are simply selecting enjoyable materials for them.

Learning circle. Investigating the trajectories of ILLs from the CDS point of view,
circular dynamics of learning was identified (Figure 6). These four steps of self-organizing
circular dynamics starting from intuitive stage, and moving on to mental stage, physical

stage, and intellectual stage.
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Learning Circle: from the Trajectories of ILLs

4 . N
Intuitive stage

intrinsic motivation

passion/curiosity

N 4 N
Intellectual stage Mental stage
acquired understanding
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\_ — . \. —
] N
Physical stage
application
developing

Figure 6.

For the intuitive stage, learner should have intrinsic motivation. In other words,
passion, curiosity or some other intuitive sense of eagerness. Next stage 1s the mental stage,
where the learner understand what is her/his purpose or objective drawn from the intuitive
stage. Here the learner would have clear understanding or objective of learning; and how to
achieve. The third step is the physical stage. This is the application or developing stage,
where the learner conduct activities in physically. The last step is the intellectual stage that
the learner improved or acquired new skill set or ability. This stage affect to the next step,
the intuitive stage 2.0. Likewise, learning circle moves round and round, changing its
direction toward the attractor state of the system.

Interdependence of now and future from the perspectives of CDS framework, this is
the subtle and significant findings from these trajectories. It is similar to cause and effect,
however, this interdependence of now and future, or in this case, goal and starting point,

occurs simultaneously. In other words, the successful system is always coherent from the
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beginning to the end. This feature of the CDS approach reminds me of the Buddhist concept
of dependent origination; the point of view that sees all life forms influencing one another
and inseparably connected. Buddhism also teaches the oneness of life and environment. A
living being and environment exist in a relationship of “two (in phenomena) but not two (in
essence) (Garrison, Hickman, & Ikeda, 2014).”

If you look at the storylines of four learners, with this learning circle in your mind,
you can see more clearly about the self-organizational feature of the system. Looking at the
trajectory of Yurie, in the intuitive stage, Yurie had a passion to read original books written
in English. Next, she encountered with ‘tadoku’ then understood that if she wanted to read
English books, she should start reading English books. She noticed that there were many
books she could read. Then, Yurie moved on to the physical stage, and actually read an easy
and enjoyable book. Her implicit knowledge of English improved by reading a book. Then she
moved on to the first stage, and repeated four steps again and again until her intellectual
stage and the intuitive stage will become exactly the same, or intellectual stage will be
affected the intuitive stage and the system itself will change. For instance, when she reached

to the one million words, she wanted to speak in English (emergence of speaking skill).

Self-evaluated proficiency

The second research question was asking how the self-evaluated proficiency has
changed, before and after the application of implicit language learning. Since the researcher
could not conduct pre- and post- tests for the participants, self-evaluated proficiency
questionnaire was the only option for the researcher to obtain the participants’ information
related to their proficiency. Some might say self-evaluation is not valid because the learner
can cheat and no one can identify it. Self-assessment and peer-assessment, both are regarded
as quite subjective, however, from the view point of autonomy, self-assessment is the
primary foundation (Brown & Abeywickrama, 2010). In addition, the purpose of conducting

self-evaluated proficiency questionnaires at the first and the third interviews were to elicit
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the participants’ perspectives on learning English and relationship between strategies and
materials.

According to the result of questionnaire survey, question number 101 of the can-do
list is asking “(I can) understand extended speech even when it is not clearly structured and
when relationships are only implied and not signalled explicitly. I can understand television
programs and films without too much effort (Appendix H).” For this question, Masaru and
Yurie checked full mark, but other two participants also checked high marks even though
other questions were scored the lowest around this area. This seems that because of EWL
without subtitles, all of them are quite capable of listening and contextual guessing.

The participants noticed their improvement after conducting the questionnaires twice
and comparing the results were interesting and fascinating moment for the researcher. Most
of the participants admitted that they were bad at English at the first time survey and some
of them kept saying that they were still no good at English, after the longitudinal implicit
language learning (Appendix K, 66). Comparing the results of two surveys, all the
participants were surprised to see their improvement (Appendix M, 56). What they concluded
was that for the implicit language learning, language develops unconsciously and slowly, so
it might be difficult to notice own improvement. Moreover, the largest differences were their
perspectives on language proficiency and ability of English. “The biggest difference is that I
think I can do if I really have to do it (Appendix M, 56, 58)”. These statements can be the
answer to the third question of the research; Is there any change in ILL’s perspectives on
learning English?

Furthermore, the survey resulted to develop the Language Acquisition Model from
the Language Learning Trajectories of ILLs. This model illustrates the simplified pattern of
language acquisition by implicit language learning by analysing the trajectories of ILLs as a
whole. Input from materials will turn into an experience if it’s attached to emotional and/or
physical factor of the learner. This experience goes into brain and will be acquired by the
learner. Acquired input will be tested by output (rehearsing, speaking and writing),

especially, output which received feedback from others reinforce this particular lexical item
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by turning into input and repeat the path to the acquisition again. This is the model for

acquiring L2 without using L1.

54
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Language Acquisition Model from Language Learning Trajectories of ILLs
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Note. Arrows indicate agents which reinforce, accelerate, and inter-related variables.
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Choosing ‘right’ materials. Text and audio scaffolding each other. So as the images
and texts, like picture books. For the picture books with CD, there are texts, audio and image
so three of them scaffolding each other and convey meaning. In that sense, picture book with
CD is the easiest materials for the learner as well as videos. It is interesting that if the
learner’s comprehension improved enough, those scaffoldings become annoying sometimes.

Thus, in the latter phase of implicit learners prefer listening without text rather than RWL.

Other common theoretical findings. All the participants agreed with the importance
of the learning community. Successful ILLs are always sharing many kind of information
among other ILLs by variety of methods. As the development of the Internet and mobile
devices, most of them are collecting information online. Also, the books related to ER and
magazines are sources of information about books, videos, television programs, movies,
smart phone applications, useful websites and learning strategies. Above all, book reviews
are the main contents that every ILL mentioned in the interviews.

Preference to the listening activities is another common feature of the ILLs. Learning
strategies that are commonly used by ILLs are RWL and other sound including activities like
watching videos via YouTube or streaming services. These days, many of the books,
especially GR, well known from ILLs are available with audio recordings. The most famous
and easiest among those books are the Oxford Reading Tree series with CD packs. This is the
series for language textbook for elementary school children who learn to read for the first
time in United Kingdom. Also some picture books with CD are popular, such as Dr. Seuss.

Using digital contents or devices also enable ILLs to use English daily. Especially,
Skype can connect learners in distance and made them opportunity to conduct peer-to-peer

conversation in English.

Implications
Even though these findings are from longitudinal ILLs, there might be some

implications to classroom English education. These are as follows:
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® (Conversation in three might easier than in pair. Pair work is common in
language classroom these days, but three might be easier sometimes.

® (lassroom or school library can provide materials and be a place to get
Information and materials.

® [Fntertaining authentic levelled readers could be the best to develop authentic
English. If the goal is to obtain authentic English, it is better to start with
‘authentic’ materials for young children.

® Teacher as a mentor. There are some mentors in the learning community who are
very good resource for the information about books or other materials. Not only
teachers but classmates could be a mentor in classroom.

® [mportance of including four skills. Masaru’s rapid language growth during
relatively short period of time might be suggesting that importance of balanced
use of four skills of language from the beginning, because only Masaru included

activities related to four skills within a year.

Conclusion

This survey was conducted to investigate adult learners who have longitudinal
experiences of extensive reading and other learning strategies referred to implicit language
learning. Thus, the researcher called those learners, who are calling themselves as ‘tadokist’,
as implicit language learners (ILLs) more holistically. The survey investigated trajectories of
individual language learning of ILLs, focusing on strategies and materials. Self-evaluated
English proficiency questionnaire were also conducted to explore proficiency of ILLs. This
can-do list type questionnaires were also tools for investigating more specific images of ILLs
before they applied the implicit language learning approach, since pre- and post-test of the
participants were unavailable for them. Three semi-structured interviews were conducted to
explore ILLs’ trajectories together with their learning records provided to the researcher.
Transcribed interviews were analysed by utilizing the framework of SCAT, which generated

storylines and theoretical findings of implicit language learning. Materials that the learners
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had read by the time of the first milestone of one million words were explored and compared.
From trajectories of ILLs, the researcher identified three phases, which were considered as
novice phase, implicit language learner phase and user phase along with learning circle and
language acquisition model.

Implicit language leaning is difficult to identify what is going on in the learners,
however, language learning is regarded as one of the CDS and according to the findings of
this study, it is sensitive to the initial condition of the learning circle. If the learner
eliminates L1 from L2 learning as the ILLs of this study, the system self-organizes to the
attractor state ‘user of English with minimum interference of L.1”.

These findings are still imperfect in many way and future study will be needed.
Especially, investigating participants under empirical environment might be necessary to
establish more generalized theoretical findings for implicit language learning. Furthermore,
the researcher would like to conduct more cross-disciplinary study including cognitive

linguistics, psychology and neurology.
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Appendix

A: Explanation Letter for Participation
(English)
Implicit Language Learning:
A Qualitative Research on Adult EFL Learners in Japan

Explanation for Research

Principal Investigator: Tokiko Hori, Graduate students of TESOL, ILE
program
1-236 Tangi-cho, Hachioji City, Tokyo, 192-8577 Japan
090-6798-5620; e14m3201@soka-u.jp

Advisor: Hideo Ozaki, Associate Professor
1-236 Tangi-cho, Hachioji City, Tokyo, 192-8577 Japan
042-691-5413; hozaki@soka.ac.jp

Purpose of the Study: The purpose of this research is to investigate the Japanese adult

language learners who use implicit learning approach to improve their English ability.

Significance of the Research Project
1. Findings from this research may reveal some aspects of implicit language learning by

adult learners that is the least investigated field in second language acquisition.

2. Close and holistic research on the implicit language learning by adult learners
in Japanese context could lead to some benefits for second language learners and
teachers as well.

Procedures: Participants will be asked to join in series of interviews with the researcher in
order to investigate their perspective, motivation, history of learning English by extensive
reading / listening, and casual conversation in order to investigate implicit language
learning as holistic as possible. The can-do list based on CEFR-J will be utilized as a tool
to evaluate English proficiency by himself or herself, before and after introducing implicit
learning. Further support for the interview data, individual archives of reading / listening

will be collected and investigated.
Duration: The data collection will take place during 2015 between October and November. One
session of the interviews is estimated for 90 minutes including the can-do list (approximately

15 minutes).

Rationale for Selection of the Participants: The research is about learners who became to use
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Any Anticipated Risks, Physical or Mental Impact and Pain: There is no risk, physical or

mental impact and pain regarding to this investigation.

Statement of Confidentiality: All information obtained in this study will be kept strictly

confidential and anonymous. The data will be stored and secured in a locked/password

protected computer under the researcher. In the event of publication or presentation

resulting from the research, no personally identifiable information will be shared.

Voluntary Participation: Participant’s decision to be in this research is voluntary. Participants

can stop at any time without any penalty. Participants do not have to answer any questions

they do not want to answer. If participants would like to receive a copy of the result of this

research, please feel free to contact Tokiko Hori.

If you permit to collect data by observing classes at this site and take part in this study
according to the information outlined above, please sign your name and indicate the date
below. You will be given a copy of this form for your records.

Person in Charge Name Signature

Researcher Name

HMEH:

fREHIR:

Signature

B: Explanation Letter for Participation (Japanese)
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B 1
T192-8577 B AR\ E 1 i FIAKHT 1-236
#EEE 090-6798-5620  e14m3201@soka—u. jp
Al K 5 3C 5 5B
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C: Informed Consent Form for Participation
Study Title : Investigating Implicit Language Learning of Adult EFL Learners in Japan
| received a written explanation by (principle investigator) Tokiko Hori. | sufficiently understood about
the objectives of the study, research design, procedures and methods of protecting personal information.

By signing below, | agree to participate in this research.

Please select the items (v") which you received explanation and understood.

1. Research outline
o Obijectives of the study, research design and procedures
o Possibility of releasing the study results
o Types of data, data collection methods, data collection period and approximate time
o Rationale for selection of the participants
o Any anticipated risks, physical or mental impact and pain
o Potential benefits of the research to the participants or society

2. Protecting personal information
o Methods of storing and managing, and destroying personal information
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3. Participation in research
o Participation in this research is voluntary
o You will not be disadvantaged by choosing not to participate in the research
o You will be able to withdraw from the research anytime without being disadvantaged
o You will receive a copy of the explanatory form and consent form

4. Contact information
Tokiko Hori
Soka University Faculty of Letters, International Language Education; TESOL
1-236, Tangi-cho, Hachioji City, Tokyo
090-6798-5620  e14m3201@soka-u.jp

2015/ /

Participant Signature

D: Informed consent for participation (Japanese)
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E: Self-evaluated English Proficiency Survey (1)

This is the questionnaire survey utilizing can-do list based on the English
proficiency criteria (CERF-dJ). The purpose of this survey is to evaluate your English
proficiency, not to assess your proficiency level. When answering questions, please

chose the most suitable one as much as possible.

Please circle the number, which is the most suitable to illustrate your English

proficiency before you started implicit learning.

. Strongly disagree
. Disagree
3. Agree

. Strongly agree

No. Question

1 I can catch everyday, familiar words, provided they are delivered clearly and slowly. 2 3 4

2 I can recognize the letters of the English alphabet, when they are pronounced. 2 3 4

3 I can recognize words in a picture book that are already familiar through oral 2 3 4
activities.

4 I can recognize upper- and lowercase letters printed in block type. 2 3 4

5 I can express my wishes and make requests in areas of immediate need such as " 2 3 4
Help! "and "I want ~ ", using basic phrases. I can express what I want by pointing
at it, if necessary.

6 I can use common, formulaic, daily and seasonal greetings, and respond to those 2 3 4
greetings.

7 I can convey very limited information about myself (e.g. name and age), using 2 3 4
simple words and basic phrases.

8 I can give a simple explanation about an object while showing it to others using 2 3 4
basic words, phrases and formulaic expressions, provided I can prepare my speech
in advance.

9 I can write upper and lower-case letters and words in block letters. 2 3 4

10 I can write down words provided they are pronounced letter by letter. I can copy 2 3 4
what is written.

11 I can understand short, simple instructions such as "Stand up." "Sit down." "Stop." 2 3 4

etc., provided they are delivered face-to face, slowly and clearly.
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12

I can catch key information necessary for everyday life such as numbers, prices,

dates, days of the week, provided they are delivered slowly and clearly.

13

I can read and understand very short, simple, directions used in everyday life such

as "No parking", "No food or drink" etc.

14

I can understand a fast-food restaurant menu that has pictures or photos, and

choose the food and drink in the menu.

15

I can ask and answer questions about times, dates, and places, using familiar,

formulaic expressions.

16

I can ask and answer about personal topics (e.g. family, daily routines, hobby), using
mostly familiar expressions and some basic sentences (although these are not

necessarily accurate).

17

I can convey personal information (e.g. about my family and hobbies), using basic

phrases and formulaic expressions.

18

I can convey simple information (e.g. times, dates, places), using basic phrases and

formulaic expressions.

19

I can fill in forms with such items as name, address, and occupation.

20

I can write short phrases and sentences giving basic information about myself (e.g.

name, address, family) with the use of a dictionary.

21

I can understand short conversations about familiar topics (e.g. hobbies, sports, club

activities), provided they are delivered in slow and clear speech.

22

I can catch concrete information (e.g. places and times) on familiar topics

encountered in everyday life, provided it is delivered in slow and clear speech.

23

I can understand very short, simple, everyday texts, such as simple posters and

invitation cards.

24

I can understand very short reports of recent events such as text messages from

friends' or relatives', describing travel memories, etc.

25

I can respond simply in basic, everyday interactions such as talking about what I

can/cannot do or describing color, using a limited repertoire of expressions.

26

I can exchange simple opinions about very familiar topics such as likes and dislikes
for sports, foods, etc., using a limited repertoire of expressions, provided that people

speak clearly.

27

I can express simple opinions related to limited, familiar topics, using simple words
and basic phrases in a restricted range of sentence structures, provided I can

prepare my speech in advance.

28

I can give simple descriptions e.g. of everyday object, using simple words and basic
phrases in a restricted range of sentence structures, provided I can prepare my

speech in advance.




ADULT IMPLICIT LANGUAGE LEARNERS

75

29

I can write short texts about matters of personal relevance (e.g. likes and dislikes,

family, and school life), using simple words and basic expressions.

30

I can write message cards (e.g. birthday cards) and short memos about events of

personal relevance, using simple words and basic expressions.

31

I can understand phrases and expressions related to matters of immediate relevance
to me or my family, school, neighborhood etc., provided they are delivered slowly and

clearly.

32

I can understand instructions and explanations necessary for simple transactions

(e.g. shopping and eating out), provided they are delivered slowly and clearly.

33

I can understand texts of personal interest (e.g. articles about sports, music, travel,

etc.) written with simple words supported by illustrations and pictures.

34

I can understand short narratives with illustrations and pictures written in simple

words.

35

I can ask and answer simple questions about familiar topics such as hobbies, club

activities, provided people speak clearly.

36

I can make, accept and decline offers, using simple words and a limited range of

expressions.

37

I can express simple opinions about a limited range of familiar topics in a series of
sentences, using simple words and basic phrases in a restricted range of sentence

structures, provided I can prepare my speech in advance.

38

I can describe simple facts related to everyday life with a series of sentences, using
simple words and basic phrases in a restricted range of sentence structures,

provided I can prepare my speech in advance.

39

I can write short texts about my experiences with the use of a dictionary.

40

I can write a series of sentences about my hobbies and likes and dislikes, using

simple words and basic expressions.

41

I can understand short, simple announcements e.g. on public transport or in stations

or airports, provided they are delivered slowly and clearly.

42

I can understand the main points of straightforward factual messages (e.g. a school
assignment, a travel itinerary), provided speech is clearly articulated in a familiar

accent.

43

I can understand explanatory texts describing people, places, everyday life, and

culture, etc., written in simple words.

44

I can understand short narratives and biographies written in simple words.

45

I can give simple directions from place to place, using basic expressions such as

"turn right" and "go straight" along with sequencers such as first, then, and next.
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46

I can get across basic information and exchange simple opinions, using pictures or

objects to help me.

47

I can introduce myself including my hobbies and abilities, using a series of simple

phrases and sentences.

48

I can give a brief talk about familiar topics (e.g. my school and my neighborhood)
supported by visual aids such as photos, pictures, and maps, using a series of simple

phrases and sentences.

49

I can write invitations, personal letters, memos, and messages, in simple English,

provided they are about routine, personal matters.

50

I can write texts of some length (e.g. diary entries, explanations of photos and
events) in simple English, using basic, concrete vocabulary and simple phrases and

sentences, linking sentences with simple connectives like and , but , and because .

51

I can understand and follow a series of instructions for sports, cooking, ets. Provided

they are delivered slowly and clearly.

52

I can understand instructions about procedures (e.g. cooking, handicrafts), with
visual aids, provided they are delivered in slow and clear speech involving

rephrasing and repetition.

53

I can find the information I need, from practical, concrete, predictable texts (e.g.

travel guidebooks, recipes), provided they are written in simple English.

54

I can understand the main points of texts dealing with everyday topics (e.g. life,

hobbies, sports) and obtain the information I need.

55

I can exchange opinions and feelings, express agreement and disagreement, and

compare things and people using simple English.

56

I can interact in predictable everyday situations (e.g., a post office, a station, a

shop), using a wide range of words and expressions.

57

I can make a short speech on topics directly related to my everyday life (e.g. myself,
my school, my neighborhood) with the use of visual aids such as photos, pictures,

and maps, using a series of simple words and phrases and sentences.

58

I can give an opinion, or explain a plan of action concisely giving some reasons,

using a series of simple words and phrases and sentences.

59

I can write a simple description about events of my immediate environment, hobby,
places, and work, provided they are in the field of my personal experience and of my

immediate need.

60

I can write my impressions and opinions briefly about what I have listened to and
read (e.g. explanations about lifestyles and culture, stories), using basic everyday

vocabulary and expressions.
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61

I can understand the gist of explanations of cultural practices and customs that are
unfamiliar to me, provided they are delivered in slow and clear speech involving

rephrasing and repetition.

62

I can understand the main points of extended discussions around me, provided

speech is clearly articulated and in a familiar accent.

63

I can understand the main points of English newspaper and magazine articles

adapted for educational purposes.

64

I can understand clearly written instructions (e.g. for playing games, for filling in a

form, for assembling things).

65

I can express opinions and exchange information about familiar topics (e.g. school,

hobbies, hopes for the future), using a wide range of simple English.

66

I can maintain a social conversation about concrete topics of personal interest, using

a wide range of simple English.

67

I can talk in some detail about my experiences, hopes and dreams, expanding on
what I say by joining together words, phrases and expressions I can readily use to

make longer contributions.

68

I can talk about familiar topics and other topics of personal interest, without
causing confusion to the listeners, provided I can prepare my ideas in advance and

use brief notes to help me.

69

I can write a description of substantial length about events taking place in my
immediate environment (e.g. school, workplace, local area), using familiar

vocabulary and grammar.

70

I can write coherent instructions telling people how to do things, with vocabulary

and grammar of immediate relevance.

71

I can understand the majority of the concrete information content of recorded or

broadcast audio material on topics of personal interest spoken at normal speed.

72

I can understand the main points of short radio news items about familiar topics if

they are delivered in a clear, familiar accent.

73

I can search the internet or reference books, and obtain school- or workrelated
information, paying attention to its structure. Given the occasional use of a

dictionary, I can understand it, relating it to any accompanying figures or tables.

74

I can understand the plot of longer narratives written in plain English.

75

I can explain in detail and with confidence a problem which has arisen in places
such as hospitals or city halls. I can get the right treatment by providing relevant,

detailed information.

76

I can explain with confidence a problem which has arisen in familiar places such as

a station or a shop (e.g. purchasing the wrong ticket) and obtain the right product or
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service by requesting politely and expressing gratitude (assuming that the provider

of the service is cooperative).

77

I can give an outline or list the main points of a short story or a short newspaper

article with some fluency, adding my own feelings and ideas.

78

I can give a reasonably smooth presentation about social situations of personal
interest, adding my own opinions, and I can take a series of follow up questions from

the audience, responding in a way that they can understand.

79

I can report the outline or basic content of newspaper articles and movies,
expressing my own opinions, using nontechnical vocabulary and less complicated

sentence structures.

80

I can write narratives (e.g. travel diaries, personal histories, personal anecdotes) in
several paragraphs, following the order of events. I can write personal letters which

report recent events in some detail.

81

I can understand the main points of a conversation between native speakers in
television programs and in films, provided they are delivered at normal speed and in

standard English.

82

I can follow extended speech and complex lines of argument provided the topic is

reasonably familiar.

83

I can read texts dealing with topics of general interest, such as current affairs,
without consulting a dictionary, and can compare differences and similarities

between multiple points of view.

84

I can understand in detail specifications, instruction manuals, or reports written for

my own field of work, provided I can reread difficult sections.

85

I can discuss the main points of news stories I have read about in the newspapers/

on the internet or watched on TV, provided the topic is reasonably familiar to me.

86

I can discuss abstract topics, provided they are within my terms of knowledge, my
interests, and my experience, although I sometimes cannot contribute to discussions

between native speakers.

87

I can give a prepared presentation with reasonable fluency, stating reasons for
agreement or disagreement or alternative proposals, and can answer a series of

questions.

88

I can develop an argument clearly in a debate by providing evidence, provided the

topic is of personal interest.

89

I can write business documents (e.g. email, fax, business letters), conveying degrees
of emotion, in a style appropriate to the purpose, provided they are in my

professional field.
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90

I can write reasonably coherent essays and reports using a wide range of vocabulary
and complex sentence structures, synthesizing information and arguments from a

number of sources, provided I know something about the topics.

91

I can follow a variety of conversations between native speakers, in television
programs and in films, which make no linguistic adjustments for non-native

speakers.

92

I can understand the speaker's point of view about topics of current common interest
and in specialized fields, provided it is delivered at a natural speed and articulated

in standard English.

93

I can scan through rather complex texts e.g. articles and reports, and can identify
key passages. I can adapt my reading speed and style, and read accurately, when I

decide closer study is worthwhile.

94

I can extract necessary information and the points of the argument from articles and

reference materials in my specialized field without consulting a dictionary.

95

I can actively engage in conversations on a wide range of topics from the general to
more specialized cultural and academic fields and express my ideas accurately and

fluently.

96

I can exchange opinions about magazine articles using a wide range of colloquial

expressions.

97

I can give a fluent presentation, focusing on both the main points and related
details. I can depart spontaneously from a prepared text and follow up interesting
points raised by members of the audience, often showing remarkable fluency and

ease of expression.

98

I can clarify my viewpoints, and maintain conversation in debates on social issues

and current affairs, integrating sub-themes or related cases.

99

I can write clear, detailed reports and articles which contain complicated contents,
considering cause/effect and hypothetical situations, provided they are in my

specialized field and of personal concern.

100

I can write clear, coherent essays and reports with a wide repertoire of vocabulary
and complex sentence structures, emphasizing important points, integrating
subthemes, and constructing a chain of argument, as long as I do not need to

express subtle nuances of feelings and experience.

101

I can understand extended speech even when it is not clearly structured and when
relationships are only implied and not signaled explicitly. I can understand

television programs and films without too much effort.

102

I can understand long and complex factual and literary texts, appreciating
distinctions of style. I can understand specialized articles and longer technical

instructions, even when they do not relate to my field.
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103

I can express myself fluently and spontaneously without much obvious searching for
expressions. I can use language flexibly and effectively for social and professional
purposes. I can formulate ideas and opinions with precision and relate my

contribution skillfully to those of other speakers.

104

I can present clear, detailed descriptions of complex subjects integrating subthemes,

developing particular points and rounding off with an appropriate conclusion.

105

I can express myself in clear, well-structured text, expressing points of view at some
length. I can write about complex subjects in a letter, an essay or a report,
underlining what I consider to be the salient issues. I can select style appropriate

to the reader in mind.

106

I have no difficulty in understanding any kind of spoken language, whether live or
broadcast, even when delivered at fast native speed, provided I have some time to

get familiar with the accent.

107

I can read with ease virtually all forms of the written language, including abstract,
structurally or linguistically complex texts such as manuals, specialized articles and

literary works.

108

I can take part effortlessly in any conversation or discussion and have a good
familiarity with idiomatic expressions and colloquialisms. I can express myself
fluently and convey finer shades of meaning precisely. If I do have a problem I can
backtrack and restructure around the difficulty so smoothly that other people are

hardly aware of it.

109

I can present a clear, smoothly flowing description or argument in a style
appropriate to the context and with an effective logical structure which helps the

recipient to notice and remember significant points.

110

I can write clear, smoothly flowing text in an appropriate style. I can write complex
letters, reports or articles which present a case with an effective logical structure
which helps the recipient to notice and remember significant points. I can write

summaries and reviews of professional or literary works.
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F: Self-evaluated English Proficiency Survey (1) (Japanese)

BCiiilc RORBEMERAE (1)
CORAL. HEEEEISE (ORF-J)) ZEICLIZ CAN-D0 R PERALT, H5EB
WEERDEDHNP VT — MBAETY. CNEFR FTRBOELADT. [E
Bl 6 [TER] EH0EH. BERBRE. ARENDLOCERINEIO
T, CEBEUERICAEZELSTILOBBELET.

UTOFR[EICDONT, BROFE (25 - IWEE) 2BEHDIRNDCBEDC—BL
<HTEFFEDHFZEOTHATIZE,

81

. EETEELRN
. BEDHTEESRR
. RKIEETEED
. LWDBHETEFED
No. 5281
1 Wwo<DFr>&EVEHFENNE. BEODEAGEBEBELDENTED. 1 2 3 4
2 REBEOXSFHESSNDOZENT. EOXFHNHD. 1o 3 a4
3 DIEF CTRICIBNRL AIZIEADDPDEEZRDIFD_ENTED. 1 2 8 4
4 TOvIRTEONLEAXT - I\XEDNHH D 1 2 3 4
EfE0VasEe%E>T, (BT % [~H8LW] BENDBDNEKREILZ D
5 CENTED. Tz, LEHSDNE RLVEDEESLESSBDORBEILR
BTENEES. 1 2 3 4
REOXYZEF>T. BEODEREOFHDEREZLZD. ZDOLEEEICEZLD
° IBENTED. 1 2 3 4
BB aE0ERNGYZEANT. B2NER. Fias. C<RONEZBRZILZ
! BENTES. 1 2 3 4
BIE->THIEZ ABLIZLET. ERNGEY. REVDXYZALNT. ABIT=E
° NEEEREBEDS Z0WNEHRBPITDENTED. 1 2 3 4
PILTPRY FORNF - I\XF, 858 DDOONZTOvIRTEIZENTE
’ 3. 12 3 4
BEDNDOINZE 1 XFIDES=NNE BNTZDEBDELIZENTESD. &L
° ZEBNTHDENZEET_ENTED. 1 2 3 4
BalC@n >Two><DF>&EDEF=NnE. TEBN] [IIT) [EFEN] &E
11 )
BRGIEREIRR TED. 1 2 3 4
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12

BELEICLER. EERIBR BF - B - BYRE) Zwo<DEo280&
Fennid, BERDZENTED.

82

13

[BiE8ZRIE] (28] &, BEEETEON SR \BRRIER 2RV TIERTE
.

14

TPRART=ROUZ RS YD, OBEDDNVEAZ 1 —ZIBHRL.
BSCENTED.

15

R HDHDOREDNI%EEL>T. [ - BICS - BPAICDONTERBLZD. B
[CBZXEEDNTED.

16

ik, BR. 8% EOBANGZ MY JICDWVT. (BT LBIEETEELD
) BLHDHDIRF® BRNEXZE>T. BRLED., BRICERLEDITD
epTES.

7

BROREBY. REDXIZANT. BODZELDNT, RIEROBHEGEDRS
NEBRELRDENTED,

18

EROREBY. REDXYZMANT. BERZIBR SECEE. BRs) =Lz
DCENTED.

19

ERf « B2 - BERARENDEBN HOIRZIBHDIENTED.

20

BOICDONTEANGER (Bl . KIEGE) 2HEZEXE. BRLIEE
AXTEICENTED,

21

Wwo<D>Fo>EDEFEENNE BFOUR—Y, ISTFBZRESIRZRIE WD
CRAT 2R \EE. BRI DENTED.

22

Wwo<D>o>EDEFEBENNEE. BEEEOEIE SEY IICDNTOEZE. B
VEEZREDEFRNZIBREBEMDENTED.

23

BEERY—OBHEREED. BEEETRENDNDETERXEHNT. B
ITBIENTED.

24

BIAZEAD 5D, BONA—LICEHNZIIRKRESEHEZIEBBRT DN TED.

25

EANAEDPSL\OLZFE>T. BEODDDED (AN TEIH TEEHDIDRICD
WTEE) [CHRNT. BREICISET D ENTED.

26

FoEvEsnnd RONEZL/N— ) —ZF>T. AR—VOBRYDIFSH
WEEDETERBLHIDHD FEYIICEL T, BEGERRBET DN TE
D

27

AIE>TH/ICLZARBLELET. BRONEBAGKME Y IICDNT, B%E5EE
PEEENZE>T, BERBREEDILENTED.

28

AIEOTHIC EZMBLELT. BELEEDNSZ. BEGFOVERNGYZ
RONIZEXZRBL. BRICHS 3N TED.

29

BREREOERNGRIRZMANT, BIIRILE WISHL. Tk SREETEE)
CONWTRWNEZSIZENTE D
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30

BBRBEOERNGRIRZANT. XAvz—IH—R EEBH— RERE) WVER
BREMCDOVNTORNWAEREEEZ S 5.
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31

Wwo<DErEDEFBENNE. BDEBVEDORE - ¥R - s, 50O
DD EICDNTEENIEABTZIBBR TS D,

32

Wwo<DErEDEFBENNE BLVIOARLBE TRELIBTOHRBZIBRT D
EeEpTED.

33

BEAERBFTEHINL. UR—Y - BE - [[RITHE. BARICEEDSDD hEY D
CRTDINEZE. 1SR NMEEEZSECLANSIBRIDCENTED.

34

BEREFBCSEHNEC. BROHDIRVVIEZIERI DN TED.

35

[EoED& dFanhE BIRPRIEDCEBERLINDHD FEY IICEL T, B
BRRFBEEIDCENTED.

36

ERQREBOSVNOLZEEDT. AZFEDLCD. FNZEZDED. #io20DT DT
EPTED.

37

AIEOTHICEEABLELT. RONESOGNE Y DICDNT, BEGE
EiRgog 9ERSNIEBXCAL. BHEOXTEREZEDCENTE D,

38

AIBOTRIEZRABLEELET. BREEECHIS BHELRSEZE. BERHE
ERORYERSNIEEXZRL. BHOX THIPTED.

39

BODERICDOL T, FEZRLT. RBLXEZEIIENTED.

40

BIRDEEHNCDONWTERBDONZRNT. BREFOERNZRRZEE>TELS
CENTED.

41

Wwo<DErDEMEENNIE. DEDIBATORNP DOV A Z2BRIDE
HTED.

42

[Eo&ENE. ZBLHDHDIHEETHNNIE. BLVIDRE. [RITOBEGE. &
HFNEBNERZEBRI DN TED.

43

BERRFBEE>TEONLEADEE. BADHRBE. BELEZOILOBNREZE
BRI DN TED.

44

BEERBEEO>TEHINLRVVYBOLEAEZERI DN TED.

45

IBFEAERIERIRTEH D first, then, next ZEDDREEEED [BlCEHH >T
O [£2I<MTHT] B EOERPERRZFH> T, BERBEERNEZITD_ED
<& 5.

46

THENE R DIE N ERNT. BERNRIBREZLCRDCENTED. 2. BEAER
BR{ETD_ENTED.

47

—EDBREAEYONEE > T, BODHEKOERICH NElb8cBNeEd o
ENTED.
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48

SEYE. tRAGCEZFNBLAND, B%EEYONEE>T. BDNBEBNESE
CEEEEODHD FEY D (BONDZE. BN E. DI ERE) (2D
T, BLRE-—FZIDIENTE D
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49

BEN - BAZASTHNE. BREIR LOEFHE. AT AvEz-IBEERH
BREBCEIENTED.

50

N &EX % and, but, because IRETDRIFDILDBEEZHTHNIR. BEEREE
T. OREHOEE. SYDRBENBENTELTVDHINEEZEIENTES.

51

AR—Y - NIRGREDIRE T, Wor<DEr>EDEfERENNE BRERDICIT
BIDENTED.

52

S8 - £ - BEEEDHIFABNIE. RIBOIFGENETRZR>D(E>ED
E@dsnhid. BLWTEBRIDBENTES.

53

BEREFBCTRRSN TN A1 RTvI0L I ERE. RRNTRENGA
BHE. LEGBRERICEHTED.

54

£E - Bk - UR—VREBENR NV IDNENBREBRLEED. BB
BEROBLEDT D ENTED.

56

BRREE T, BROJFTEZEODEDLED, BRORURENEDNDERER
RIZ0. MPONEBRIEZNTDENTED.

56

FRATE28ENRINR (BES « R - [ERE) THNIE STSTHBOREZ
BLWTOOEDHTED.

57

SBW0iG. MRBREEFNBLAEDS. BERYPONEED> T BB MEYD (T
BOERE) ICDVWTRVGEET DL ENTED.

58

—EDBEAEYONEEO>T. BROITEBEEEZ. BHEETFTRIANDIE
HTED.

59

B0AVOEFRBOBK, B, EFRECDONT, BANEROVEDICEELE
DHDEBNBRCHNIL. BEAEBEHNTSD.

60

BLEDRAEDLERS (EBOUEDBNEEDHREPOYE) THNIE. B
PESBRNVRREZANT. BBVERGLEEREIILNTED.

61

Wwo<DErEDEFBENNIE AEDITEOBIBLLEICETDATHAHBZ.
BRI D ENTED.

62

BONRADTHRENTND. DLRODFRCTE. [Eo2EVERLIDHIHEBT
BENTINE, BRZEBBEIDCENTED.

63

FBEEME L TEONECHBOMENDLENERZIERI S ENTED.

64

T—LOWD5. BAEBDEETS. BODHEMBIICHEE. BRICEHINIEFIEZ
B®RIDENTED.

65

Bz hEw D (S - 81K - JFBROFL) [CDNT. BRRERFBEBLIEOT
BRZXRBL. BRERBRIDCENTED.

66

BARNICEOOHDEFRZE D IZDNT. B8EREBEIRICHANT. #
RHBREEMRIDENTED.
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67

P2 DBV ORRZENT. BDORROE. FLZIBFLCT. BLELTED
5. HIEEFHL BDEHTED.
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68

BONZEZ=EFICERL T, AEDFHAHNE. BEFERILIERED
(Z. BIRFDHD FE v IPEDCREBCDHDBMCDNTEDCENTED.

69

BDCBERDVDHDIFR. BiE. HEHaETOERSZ, SR TEDN
DER - WEEAWNT. HIREFXEZTVDHDIDIEET, BHEITDCENTE
2.

T0

BIA/RIRR TENNDER - XEZA LWNE. BB%EIITT. FEDFIEZREETR
ITRPNEELZEDTED.

I

BAGREDEFS VX (RIFWOIV—Iv/LkE) ZENT. BDCREABOD
HDEMNGBRIIAFIERIT DN TED.

T

EoEDNERLIDHIFEETHaNNE, BB NEVIDRBNSIF Z1—-2
BEEENT, BREBRIDCLENHTED.

13

TUH—F Y MOSEREZREZR/NT. XBOEMEEHL DS, MEOLES
BEICRRODDIBREFICANDCENTE, LBETHNIE HEZEOT. B
REBELLBLBD OSBRI DENTED.

T4

BRGEBCEONG. RODPEDHST L ZIBEIT SN TED.

I6)

TABEOMRPAE N D IEIBPAICHN T, FHRICEIEBEZF T, BEZHRIET D
ENTED. HETIHMBAIBRERMHEL T ZORBREL TELLABYT —E
REZFBDENTED.

%

FROBEZRED—MROVFIZAT. BESZUFTOBAGREL N DICRREZ. BIEZR
DTHLEGRAIDENTED. BFHMAONTHNIE. TRICEKRBELELZD. B
HLEE>T. ELLWEDOY—ERZZTDIENTED.

1

ROSHIHROFELCSCONSE. HIEERBIC. BODRBEVERZNZRE
Do, B5TLOBRZIBFLZTCCOBCTITR D ENTED.

8

BoNEDETHNIE. HEDKRICDNT. BDONBRZNZ THDIEEITHT
S5ERKRL. BROSEEH TNEBFICEBBTEDLDOICER DI ENTES.

I

HBLSORERECDNT, BFIBTREBRVEM TR ZRNT,. BDD
BRZSOT. H5ILZEZTLHED. BEFRNEABTERSLENITDIENT
5.

80

WEDIBFICHST. RITEROEDE. BABIEY — FREDYEXZE. <D
DONSTSITTELCENTED. L. TREHL L2 D2BANGFHEES
{CEDHTE B

81

BAGRSDRENLGRB TSN TLNE. T U ESBEORETHDRTT 1T
E-H—BLORENERZERT D ENTED.

82

FEYIBBETHNE ROSEOEMEHFRDANZIZR T SN TED,

83

BROBEGE—ROCEADDOSN FE YD EREZEXER., HEZFNTICH
H BHOBRLSOBERNHBRELEB LGN SHLENTED.
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84

#HLWPDEFHRIT N TENGE. BDDEFIDBOWSE - TS - BIFY
ZaPIaEE, #BICIBRI D ENTED.

86

85

HIRELBLHIDHD FEVIESE, FE - TVH—RX v FTHRAULED. FLE
TREZI—RADEBERICDV\TEMI D EHNTED,

86

RAT 1T AE-H—BLOFERINONZENCEEHDH. BV FAIEE Y
D0EDDEEORBOEENZS. HRORFEYDITHOTE, HWC=D-

87

HOIRRICEREEIRTDBHONBRGEZHT T, BRICABR=NEZTLE
VY aVERBRORICRIBICIDIEN TS, BREICEHDEERBICIEY
TED.

88

FTAR=bGEET, Z0 FEVIHBEBDHDDBFOEOTHNIE HmUELNE
DOERZBEICHENDENTED.

89

BRDEFIDHFTHNIE. A—ILOTPw IR EIRR - LIY-BREDEIRR
XE%. BIEOES\\=HDIEESH. W DOABICESLEDEXET, <L
HTED.

90

Z0 LEYDIZDNTAABDN > TN BLDBHRRD SHE L TIERDO
FRERIBLAD'S, ZNICHITIBDDBEXDRAERL DD, HIRENTE
FODHDIT vEZTOUR- Fal%Z, BLLEROEMGESEZHOREERED
T, BN TED.

91

FRAT 1T RE-H—\DOBEBDZHENTVESTE, 217 1TRE-H—@
TOBEAESTORN (FLE. REGE) CDONVTNWZEDTED.

92

BARRRS TRENGEBDRB TSN TLNE. BRHESOEFIDHTDO E Y
JICDNT. BLFOBRZERIDCENTED.

93

FEBOLAR— bRE, OOEMAENEZ—HL. NEOEEEZUN T=D. BH
TOMBABDEHBIL EIRE. RTRSORHIHEEX T ERICHREENT
&5,

94

BODBPIDHFOMIOERND S, FEZFBHIIC. LERBROMRZHHND
ENTED.

95

—MEEDHH S, Xk, FMEED. BPIFEDIBET. BLLNEYIDES
[CBEHNICSIL. BODBZZERD DRBICRIRT D ENTED.

96

BAVMERRIRZRE>T. MFBLSICNWL CRRERIRI D ENTED.

97

HTE, L. HSHLOHBBSNETFR MO SBRICEENT, BRO KD
HIRCHCLTTIVEY T =3V ORABEREL LS. D EDRBICESIC
BHTED.

98

T4 R—bEET, HRBEBOES/ERICEL T, MENE S 0RESEIZ5448IC
NREDS. BODRLEBEICEFML T SeiFdenTED.
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99

B20BPIDHFOECDHDIEMCThHNE. BHEANTEZSTHRSEOHIRE
%, REORBR. REMVDRNREZEL DD, BEA DHMBENETEIENT
=2,

87

100

RBEOCEROMWE_2P Y RERKIRIDDTRINGE. EEOHESEDH
Z@ICRBLENS, FEE-EEmEREL DD, BETIEZVNDHDT Y
TIOUR— balZ, BLLEROVEMGXBSZRNT, B<ZLHTED.

101

FETVORVRNGEEEBBTED. T, BICBNELEITE, FLESHED
RBZIRRT DN TED.

102

ROVBMAGSEICEDXYED, XFHFaalZ, XADEBNERHL N DB
TEd. BOOBFILS\ OB ORPERECIER TED.

103

R LSORETICRBICBAICBERRENTSD. AL ISLNBHIC
BB\, BOTECHRNICTED. BODBZOBRZERICKIRET
. BOOESEMDTELFORSCOTIHHEDZENTED.

[l

ol

o7z

O 0

104

TR NE v D%, RENBRBICBIIBA>THL HIDZENTE. —ENE
KREERLGNDS. BUGBRCIEH LTI ENTED.

105

W<DLDIRRZER LT, BESEHNT. HMRDFH#BICECKRN T=5. 82071
BELEBOIREB/HALANDS. FHEOI v UR- FTEMGERBICDNT
BELIENTED. RBETHICELT, BUBXAFEZERIRTED.

106

RT1TTAE-HD—DRNIE—- RDBETE. ELADRHCENDREDHN
E. EAVBRBRDELEEL. JNRDEBRIDCENTED.

107

BEHTOHD DICN\XE, EFIBMFRLETCTH. HOWDIINTEHNIER
X=BRICHEEENTED.

108

ENBREEVHER CORIBACRICENTE, BAKRER. OBRRREL K
STND. BRERBICKIRL. MHNBERDZ21 7Y AZERICTEZ D &HT
Ed. RREODBEICHEST 6. BODAICKIONGENEDICEBEL. DFEL
EOCENTED.

109

KRICHOEXFT, oD ERBICEIE « BN TED. NREVETRIBEBALIC
FOTHEFICEBRZEESE. RBICEEHERTDIEDTED.

110

PECTRBEENEZBDEXATELZENTED. DROGHEBSTSIBEER
BL. ZOEBRZHAFICRINE. TRICEEHERDIENTES.

revised by Tokiko Hori 2015/10/13
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G: Self-evaluated English Proficiency Survey (2)

This is the questionnaire survey utilizing can-do list based on the English proficiency
criteria (CERF-J). The purpose of this survey is to evaluate your English proficiency,
not to assess your proficiency level. When answering questions, please chose the most
suitable one as much as possible.

Please circle the number, which is the most suitable to illustrate your English

proficiency now.

88

Strongly disagree

Disagree

. Agree

Strongly agree

No. Question
1 I can catch everyday, familiar words, provided they are delivered clearly and slowly. 10 3 4
2 I can recognize the letters of the English alphabet, when they are pronounced. 10 3 4
I can recognize words in a picture book that are already familiar through oral
3
activities. 1 2 3 4
4 I can recognize upper- and lowercase letters printed in block type. 12 3 4
I can express my wishes and make requests in areas of immediate need such as " Help!
5 "and " I want ~ ", using basic phrases. I can express what I want by pointing at it, if
necessary. 172 3 4
I can use common, formulaic, daily and seasonal greetings, and respond to those
6
greetings. 1T 2 3 4
I can convey very limited information about myself (e.g. name and age), using simple
7
words and basic phrases. 17 2 3 4
I can give a simple explanation about an object while showing it to others using basic
8 words, phrases and formulaic expressions, provided I can prepare my speech in
advance. 17 2 3 4
9 I can write upper and lower-case letters and words in block letters. 12 3 4
I can write down words provided they are pronounced letter by letter. I can copy what
10
is written. 17 2 3 4
I can understand short, simple instructions such as "Stand up." "Sit down." "Stop."
11
etc., provided they are delivered face-to face, slowly and clearly. 17 2 3 4
I can catch key information necessary for everyday life such as numbers, prices, dates,
12
days of the week, provided they are delivered slowly and clearly. 1 2 3 4
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13

I can read and understand very short, simple, directions used in everyday life such as

"No parking", "No food or drink" etc.

89

14

I can understand a fast-food restaurant menu that has pictures or photos, and choose

the food and drink in the menu.

15

I can ask and answer questions about times, dates, and places, using familiar,

formulaic expressions.

16

I can ask and answer about personal topics (e.g. family, daily routines, hobby), using
mostly familiar expressions and some basic sentences (although these are not

necessarily accurate).

17

I can convey personal information (e.g. about my family and hobbies), using basic

phrases and formulaic expressions.

18

I can convey simple information (e.g. times, dates, places), using basic phrases and

formulaic expressions.

19

I can fill in forms with such items as name, address, and occupation.

20

I can write short phrases and sentences giving basic information about myself (e.g.

name, address, family) with the use of a dictionary.

21

I can understand short conversations about familiar topics (e.g. hobbies, sports, club

activities), provided they are delivered in slow and clear speech.

22

I can catch concrete information (e.g. places and times) on familiar topics encountered

in everyday life, provided it is delivered in slow and clear speech.

23

I can understand very short, simple, everyday texts, such as simple posters and

invitation cards.

24

I can understand very short reports of recent events such as text messages from

friends' or relatives', describing travel memories, etc.

25

I can respond simply in basic, everyday interactions such as talking about what I

can/cannot do or describing color, using a limited repertoire of expressions.

26

I can exchange simple opinions about very familiar topics such as likes and dislikes for
sports, foods, etc., using a limited repertoire of expressions, provided that people speak

clearly.

27

I can express simple opinions related to limited, familiar topics, using simple words
and basic phrases in a restricted range of sentence structures, provided I can prepare

my speech in advance.

28

I can give simple descriptions e.g. of everyday object, using simple words and basic
phrases in a restricted range of sentence structures, provided I can prepare my speech

in advance.

29

I can write short texts about matters of personal relevance (e.g. likes and dislikes,

family, and school life), using simple words and basic expressions.
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30

I can write message cards (e.g. birthday cards) and short memos about events of

personal relevance, using simple words and basic expressions.

90

31

I can understand phrases and expressions related to matters of immediate relevance
to me or my family, school, neighborhood etc., provided they are delivered slowly and

clearly.

32

I can understand instructions and explanations necessary for simple transactions (e.g.

shopping and eating out), provided they are delivered slowly and clearly.

33

I can understand texts of personal interest (e.g. articles about sports, music, travel,

etc.) written with simple words supported by illustrations and pictures.

34

I can understand short narratives with illustrations and pictures written in simple

words.

35

I can ask and answer simple questions about familiar topics such as hobbies, club

activities, provided people speak clearly.

36

I can make, accept and decline offers, using simple words and a limited range of

expressions.

37

I can express simple opinions about a limited range of familiar topics in a series of
sentences, using simple words and basic phrases in a restricted range of sentence

structures, provided I can prepare my speech in advance.

38

I can describe simple facts related to everyday life with a series of sentences, using
simple words and basic phrases in a restricted range of sentence structures, provided I

can prepare my speech in advance.

39

I can write short texts about my experiences with the use of a dictionary.

40

I can write a series of sentences about my hobbies and likes and dislikes, using simple

words and basic expressions.

41

I can understand short, simple announcements e.g. on public transport or in stations

or airports, provided they are delivered slowly and clearly.

42

I can understand the main points of straightforward factual messages (e.g. a school
assignment, a travel itinerary), provided speech is clearly articulated in a familiar

accent.

43

I can understand explanatory texts describing people, places, everyday life, and

culture, etc., written in simple words.

44

I can understand short narratives and biographies written in simple words.

45

I can give simple directions from place to place, using basic expressions such as "turn

right" and "go straight" along with sequencers such as first, then, and next.

46

I can get across basic information and exchange simple opinions, using pictures or

objects to help me.
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47

I can introduce myself including my hobbies and abilities, using a series of simple

phrases and sentences.

91

48

I can give a brief talk about familiar topics (e.g. my school and my neighborhood)
supported by visual aids such as photos, pictures, and maps, using a series of simple

phrases and sentences.

49

I can write invitations, personal letters, memos, and messages, in simple English,

provided they are about routine, personal matters.

50

I can write texts of some length (e.g. diary entries, explanations of photos and events)
in simple English, using basic, concrete vocabulary and simple phrases and sentences,

linking sentences with simple connectives like and , but , and because .

51

I can understand and follow a series of instructions for sports, cooking, ets. Provided

they are delivered slowly and clearly.

52

I can understand instructions about procedures (e.g. cooking, handicrafts), with visual
aids, provided they are delivered in slow and clear speech involving rephrasing and

repetition.

53

I can find the information I need, from practical, concrete, predictable texts (e.g. travel

guidebooks, recipes), provided they are written in simple English.

54

I can understand the main points of texts dealing with everyday topics (e.g. life,

hobbies, sports) and obtain the information I need.

55

I can exchange opinions and feelings, express agreement and disagreement, and

compare things and people using simple English.

56

I can interact in predictable everyday situations (e.g., a post office, a station, a shop),

using a wide range of words and expressions.

57

I can make a short speech on topics directly related to my everyday life (e.g. myself,
my school, my neighborhood) with the use of visual aids such as photos, pictures, and

maps, using a series of simple words and phrases and sentences.

58

I can give an opinion, or explain a plan of action concisely giving some reasons, using a

series of simple words and phrases and sentences.

59

I can write a simple description about events of my immediate environment, hobby,
places, and work, provided they are in the field of my personal experience and of my

immediate need.

60

I can write my impressions and opinions briefly about what I have listened to and read
(e.g. explanations about lifestyles and culture, stories), using basic everyday

vocabulary and expressions.

61

I can understand the gist of explanations of cultural practices and customs that are
unfamiliar to me, provided they are delivered in slow and clear speech involving

rephrasing and repetition.
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62

I can understand the main points of extended discussions around me, provided speech

is clearly articulated and in a familiar accent.
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63

I can understand the main points of English newspaper and magazine articles adapted

for educational purposes.

64

I can understand clearly written instructions (e.g. for playing games, for filling in a

form, for assembling things).

65

I can express opinions and exchange information about familiar topics (e.g. school,

hobbies, hopes for the future), using a wide range of simple English.

66

I can maintain a social conversation about concrete topics of personal interest, using a

wide range of simple English.

67

I can talk in some detail about my experiences, hopes and dreams, expanding on what
I say by joining together words, phrases and expressions I can readily use to make

longer contributions.

68

I can talk about familiar topics and other topics of personal interest, without causing
confusion to the listeners, provided I can prepare my ideas in advance and use brief

notes to help me.

69

I can write a description of substantial length about events taking place in my
immediate environment (e.g. school, workplace, local area), using familiar vocabulary

and grammar.

70

I can write coherent instructions telling people how to do things, with vocabulary and

grammar of immediate relevance.

71

I can understand the majority of the concrete information content of recorded or

broadcast audio material on topics of personal interest spoken at normal speed.

72

I can understand the main points of short radio news items about familiar topics if

they are delivered in a clear, familiar accent.

73

I can search the internet or reference books, and obtain school- or workrelated
information, paying attention to its structure. Given the occasional use of a dictionary,

I can understand it, relating it to any accompanying figures or tables.

74

I can understand the plot of longer narratives written in plain English.

75

I can explain in detail and with confidence a problem which has arisen in places such
as hospitals or city halls. I can get the right treatment by providing relevant, detailed

information.

76

I can explain with confidence a problem which has arisen in familiar places such as a
station or a shop (e.g. purchasing the wrong ticket) and obtain the right product or
service by requesting politely and expressing gratitude (assuming that the provider of

the service is cooperative).

77

I can give an outline or list the main points of a short story or a short newspaper

article with some fluency, adding my own feelings and ideas.
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78

I can give a reasonably smooth presentation about social situations of personal
interest, adding my own opinions, and I can take a series of follow up questions from

the audience, responding in a way that they can understand.
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79

I can report the outline or basic content of newspaper articles and movies, expressing
my own opinions, using nontechnical vocabulary and less complicated sentence

structures.

80

I can write narratives (e.g. travel diaries, personal histories, personal anecdotes) in
several paragraphs, following the order of events. I can write personal letters which

report recent events in some detail.

81

I can understand the main points of a conversation between native speakers in
television programs and in films, provided they are delivered at normal speed and in

standard English.

82

I can follow extended speech and complex lines of argument provided the topic is

reasonably familiar.

83

I can read texts dealing with topics of general interest, such as current affairs, without
consulting a dictionary, and can compare differences and similarities between multiple

points of view.

84

I can understand in detail specifications, instruction manuals, or reports written for

my own field of work, provided I can reread difficult sections.

85

I can discuss the main points of news stories I have read about in the newspapers/ on

the internet or watched on TV, provided the topic is reasonably familiar to me.

86

I can discuss abstract topics, provided they are within my terms of knowledge, my
interests, and my experience, although I sometimes cannot contribute to discussions

between native speakers.

87

I can give a prepared presentation with reasonable fluency, stating reasons for
agreement or disagreement or alternative proposals, and can answer a series of

questions.

88

I can develop an argument clearly in a debate by providing evidence, provided the

topic is of personal interest.

89

I can write business documents (e.g. email, fax, business letters), conveying degrees of
emotion, in a style appropriate to the purpose, provided they are in my professional

field.

90

I can write reasonably coherent essays and reports using a wide range of vocabulary
and complex sentence structures, synthesizing information and arguments from a

number of sources, provided I know something about the topics.

91

I can follow a variety of conversations between native speakers, in television programs

and in films, which make no linguistic adjustments for non-native speakers.
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92

I can understand the speaker's point of view about topics of current common interest
and in specialized fields, provided it is delivered at a natural speed and articulated in

standard English.

94

93

I can scan through rather complex texts e.g. articles and reports, and can identify key
passages. [ can adapt my reading speed and style, and read accurately, when I decide

closer study is worthwhile.

94

I can extract necessary information and the points of the argument from articles and

reference materials in my specialized field without consulting a dictionary.

95

I can actively engage in conversations on a wide range of topics from the general to
more specialized cultural and academic fields and express my ideas accurately and

fluently.

96

I can exchange opinions about magazine articles using a wide range of colloquial

expressions.

97

I can give a fluent presentation, focusing on both the main points and related details. I
can depart spontaneously from a prepared text and follow up interesting points raised

by members of the audience, often showing remarkable fluency and ease of expression.

98

I can clarify my viewpoints, and maintain conversation in debates on social issues and

current affairs, integrating sub-themes or related cases.

99

I can write clear, detailed reports and articles which contain complicated contents,
considering cause/effect and hypothetical situations, provided they are in my

specialized field and of personal concern.

100

I can write clear, coherent essays and reports with a wide repertoire of vocabulary and
complex sentence structures, emphasizing important points, integrating subthemes,
and constructing a chain of argument, as long as I do not need to express subtle

nuances of feelings and experience.

101

I can understand extended speech even when it is not clearly structured and when
relationships are only implied and not signaled explicitly. I can understand television

programs and films without too much effort.

102

I can understand long and complex factual and literary texts, appreciating distinctions
of style. I can understand specialized articles and longer technical instructions, even

when they do not relate to my field.

103

I can express myself fluently and spontaneously without much obvious searching for
expressions. I can use language flexibly and effectively for social and professional
purposes. I can formulate ideas and opinions with precision and relate my contribution

skillfully to those of other speakers.

104

I can present clear, detailed descriptions of complex subjects integrating subthemes,

developing particular points and rounding off with an appropriate conclusion.
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105

I can express myself in clear, well-structured text, expressing points of view at some
length. I can write about complex subjects in a letter, an essay or a report, underlining
what I consider to be the salient issues. I can select style appropriate to the reader in

mind.

95

106

I have no difficulty in understanding any kind of spoken language, whether live or
broadcast, even when delivered at fast native speed, provided I have some time to get

familiar with the accent.

107

I can read with ease virtually all forms of the written language, including abstract,
structurally or linguistically complex texts such as manuals, specialized articles and

literary works.

108

I can take part effortlessly in any conversation or discussion and have a good
familiarity with idiomatic expressions and colloquialisms. I can express myself
fluently and convey finer shades of meaning precisely. If I do have a problem I can
backtrack and restructure around the difficulty so smoothly that other people are

hardly aware of it.

109

I can present a clear, smoothly flowing description or argument in a style appropriate
to the context and with an effective logical structure which helps the recipient to

notice and remember significant points.

110

I can write clear, smoothly flowing text in an appropriate style. I can write complex
letters, reports or articles which present a case with an effective logical structure
which helps the recipient to notice and remember significant points. I can write

summaries and reviews of professional or literary works.
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H: Self-evaluated English Proficiency Survey (2) (Japanese)
BciHbic L SEREBBNERE (2)

COOIREIF. BFBENEEEE (CERF-J) ZEICL/Z CAN-DO ') R FZABNT. &REB

BAEZANDZHD PV T—FRATI . CNIETAMTEHDEFEADT. TIE

2] © [NER] EHDFE. RERBRE. ARBHOLHICER=NETID

T. CEDILZTERICHBERNCIEEXTITLDOBRBENZLET.

BUTORBICDONT, REDCBDIC—BLETREEDIHNFZOTHBATLIIZE
AN

96

. E2ETEESREN
. BEODHTEESEL
. KRB TEED
L DDBETEFED
No. 52
1 Wwo<DEFr>&EVEHFENNE. BEDEAGEBEBELDENTED. 1 2 3 4
2 REBEOXSFHESSNDOZENT. EOXFHNHD. 1 2 3 4
3 DIEF CTRICIBNIRL AIZIEADDPDEEZRDIFD_ENTED. 1 2 3 4
4 TOvIETEDINLEAXF - I\WXFHHH D 1o 3 a4
ERNEE9%E>T (BT 1% [~H8RLL] BREDBDDEKRZEILR
5 D ZENTED. Fz, DEHIDNE BILVEDZIEE LB SBDOREZE
LRBDENEERD. 1 2 3 4
REVNYZE>T. BEOEREOFHOBREZLIED. ZOLIEEREICERRZD
° IBENTES. 12 3 4
BB aE0ERNGYZEANT. B2NER. FiaE. C<RONEZBRZILZ
! BENTES. 1 2 3 4
BIE->THIEZ ARBLIZLET. ERNGEY. REVDXYZALNT. ARBIT
° £ WEEERERND Z0OWEHRBPI LN TED. 1 2 3 4
PILTPRY FORNF - I\XF, 858 DDV ZTOvIRFRTEIZENTE
’ 3. 1 2 3 4
BEODONZE 1 XFIDES=NNE BNTZDERVEIZENTES.
° FEBNWTHDIENEETENTED. 12 3 4
Bolc@an >Two<DEr&DEF=NNE. BN [IIT] TEEN] &E
11 )
BREIEREIBRTED. 1 2 3 4
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12

BELEICLER. EERIBR BF - B - BYRE) Zwo<DEo280&
Fennid, BERDZENTED.
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13

[BiE8ZRIE] (28] &, BEEETEON SR \BRRIER 2RV TIERTE
.

14

TPRART=ROUZ RS YD, OBEDDNVEAZ 1 —ZIBHRL.
BSCENTED.

15

R HDHDOREDNI%EEL>T. [ - BICS - BPAICDONTERBLZD. B
[CBZXEEDNTED.

16

ik, BR. 8% EOBANGZ MY JICDWVT. (BT LBIEETEELD
) BLHDHDIRF® BRNEXZE>T. BRLED., BRICERLEDITD
epTES.

7

BROREBY. REDXIZANT. BODZELDNT, RIEROBHEGEDRS
NEBRELRDENTED,

18

EROREBY. REDXYZMANT. BERZIBR SECEE. BRs) =Lz
DCENTED.

19

ERf « B2 - BERARENDEBN HOIRZIBHDIENTED.

20

BOICONTEANGBER (B0 £ . KiEGE) 2HEZEXE. BLIE
EIIXTELZENTED.

21

Wwo<D>Fo>EDEFEENNE BFOUR—Y, ISTFBZRESIRZRIE WD
CRAT 2R \EE. BRI DENTED.

22

Wwo<D>o>EDEFEBENNEE. BEEEOEIE SEY IICDNTOEZE. B
VEEZREDEFRNZIBREBEMDENTED.

23

BEERY—OBHEREED. BEEETRENDNDETERXEHNT. B
ITBIENTED.

24

BIAZEAD 5D, BONA—LICEHNZIIRKRESEHEZIEBBRT DN TED.

25

BEANAEDPSL\OLZFE>T. BEODODED (TN TEIHD TEEL\DAEIC
DNTREE) [CHRT. BHICISETDCENTED.

26

FoEvEsnnd RONEZL/N— ) —ZF>T. AR—VOBRYDIFSH
WEEDETERBLHIDHD FEYIICEL T, BEGERRBET DN TE
D

27

AIE>TH/ICLEZARBLELT. BRONEBERME Y IICDNT, %558
POBMEBNZEOT, BERBREEDENTED.

28

AIEoTHIC EZMBLELT. BRELEEMNSEZ. BRGEOCERNGY
ERONIEBXERL BRICHES 2N TED.

29

BRAREOERNGRIRZANT, BIIRILE WISHEL. Tk, FRETRE)
CONWTRWNEZSIZENTE D
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30

BBRBEOERNGRIRZANT. XAvz—IH—R EEBH— RERE) WVER
BREMCDOVNTORNWAEREEEZ S 5.
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31

Wwo<DErEDEFBENNE. BDEBVEDORE - ¥R - s, 50O
DD EICDNTEENIEABTZIBBR TS D,

32

Wwo<DErEDEFBENNE BLVIOARLBE TRELIBTOHRBZIBRT D
EeEpTED.

33

BEAERBFTEHINL. UR—Y - BE - [[RITHE. BARICEEDSDD hEY D
CRTDINEZE. 1SR NMEEEZSECLANSIBRIDCENTED.

34

BEREFBCSEHNEC. BROHDIRVVIEZIERI DN TED.

35

[EoE&N& EanhE BIFROREDC EBERLIDHD FE Y DIZEEL T,
BERRHZEIDENTED,

36

ERQREBOSVNOLZEEDT. AZFEDLCD. FNZEZDED. #io20DT DT
EPTED.

37

AIEOTHICEEABLELT. RONESOGNE Y DICDNT, BEGE
VERG: DEROSNEBXICHAL. BHOXTEREZESCENTE Do

38

AIBOTRIEZRABLEELET. BREEECHIS BHELRSEZE. BERHE
ERORYERSNIEEXZRL. BHOX THIPTED.

39

BODERICDOL T, FEZRLT. RBLXEZEIIENTED.

40

BIRDEEHNCDONWTERBDONZRNT. BREFOERNZRRZEE>TELS
CENTED.

41

Wwo<DErDEMEENNIE. DEDIBATORNP DOV A Z2BRIDE
HTED.

42

[Eo&ENE. ZBLHDHDIHEETHNNIE. BLVIDRE. [RITOBEGE. &
HFNEBNERZEBRI DN TED.

43

BERRFBEE>TEONLEADEE. BADHRBE. BELEZOILOBNREZE
BRI DN TED.

44

BEERBEEO>TEHINLRVVYBOLEAEZERI DN TED.

45

IBFEAERIERIRTEH D first, then, next ZEDDREEEED [BlCEHH >T
O [£2I<MTHT] B EOERPERRZFH> T, BERBEERNEZITD_ED
<& 5.

46

THENE R DIE N ERNT. BERNRIBREZLCRDCENTED. 2. BEAER
BR{ETD_ENTED.

47

—EDEREAEYONEE>T. BOOHEIROERICA NE58CiBNEd D
ENTED.
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48

SEYE. tRAGCEZFNBLAND, B%EEYONEE>T. BDNBEBNESE
CEEEEODHD FEY D (BONDZE. BN E. DI ERE) (2D
T, BLRE-—FZIDIENTE D
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49

BEN - BAZASTHNE. BREIR LOEFHE. AT AvEz-IBEERH
BREBCEIENTED.

50

N &EX % and, but, because IRETDRIFDILDBEEZHTHNIR. BEEREE
T. OREHOEE. SYDRBENBENTELTVDHINEEZEIENTES.

51

AR—Y - NIRGREDIRE T, Wor<DEr>EDEfERENNE BRERDICIT
BIDENTED.

52

S8 - £ - BEEEDHIFABNIE. RIBOIFGENETRZR>D(E>ED
E@dsnhid. BLWTEBRIDBENTES.

53

BEREFBCTRRSN TN A1 RTvI0L I ERE. RRNTRENGA
BHE. LEGBRERICEHTED.

54

£E - Bk - UR—VREBENR NV IDNENBREBRLEED. BB
BEROBLEDT D ENTED.

56

BRREE T, BROJFTEZEODEDLED, BRORURENEDNDERER
RIZ0. MPONEBRIEZNTDENTED.

56

FRATE28ENRINR (BES « R - [ERE) THNIE STSTHBOREZ
BLWTOOEDHTED.

57

SB0iG. MRBEEFNRBLAEDS. BERYPONERE> T, Sk bEYD
(ES0EES) [CDOVWTRVNGEEIDCEDTED.

58

—EDBEAEYONEEO>T. BROITEBEEEZ. BHEETFTRIANDIE
HTED.

59

B0AVOEFRBOBK, B, EFRECDONT, BANEROVEDICEELE
DHDEBNBRCHNIL. BEAEBEHNTSD.

60

BULEDRAEDLIERS (EBOULDBNEEDHREPOYEE) THNIE. E
REABROREZANT, BBORRAREZREIZIENTED.

61

Wwo<DErEDEFBENNIE AEDITEOBIBLLEICETDATHAHBZ.
BRI D ENTED.

62

BONRADTHRENTND. DLRODFRCTE. [Eo2EVERLIDHIHEBT
BENTINE, BRZEBBEIDCENTED.

63

FBEEME L TEONECHBOMENDLENERZIERI S ENTED.

64

T—LOWD5. BAEBDEETS. BODHEMBIICHEE. BRICEHINIEFIEZ
B®RIDENTED.

65

Bz hEw D (S - 81K - JFBROFL) [CDNT. BRRERFBEBLIEOT
BRZXRBL. BRERBRIDCENTED.

66

BARNICEOOHDEFRZE D IZDNT. B8EREBEIRICHANT. #
RHBREEMRIDENTED.
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67

P2 DEBPORRZENT. BDORROE. FLZIBFLCTC. BLELTED
5. HIEEFHL BDEHTED.
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68

BONZEZ=EFICERL T, AEDFHAHNE. BEFERILIERED
(Z. BIRFDHD FE v IPEDCREBCDHDBMCDNTEDCENTED.

69

BDICBERDDOHDIFR. BiE. HWERETOEXRSE. BIERKRTED
noE=E - VEZAWNT. HIBETEIVDHDHEHT. BEIDENT
=2,

T0

BIA/RIRR TENNDER - XEZA LWN(E. BB%EIITT. FEDFIEZREE
TRIRBEXEBELZENTED.

I

BAGREDEFS VX (RIFWOIV—Iv/LkE) ZENT. BDCREABOD
HDEMNGBRIIAFIERIT DN TED.

T

EoEDNERLIDHIFEETHaNNE, BB NEVIDRBNSIF Z1—-2
BEEENT, BREBRIDCLENHTED.

13

TUH—F Y MOSEREZREZR/NT. XBOEMEEHL DS, MEOLES
BEICRRODDIBREFICANDCENTE, LBETHNIE HEZEOT. B
REBELLBLBD OSBRI DENTED.

T4

BRGEBCEONG. RODPEDHST L ZIBEIT SN TED.

I6)

TABEOMRPAE N D IEIBPAICHN T, FHRICEIEBEZF T, BEZHRIET D
ENTED. HETIHMBAIBRERMHEL T ZORBREL TELLABYT —E
REZFBDENTED.

%

FROBEZRED—MROVFIZAT. BESZUFTOBAGREL N DICRREZ. BIEZR
DTHLEGRAIDENTED. BFHMAONTHNIE. TRICEKRBELELZD. B
HLEE>T. ELLWEDOY—ERZZTDIENTED.

1

ROSHIHROFELSCHONE. HIRERBIC. SDDORBEOEZZNZ
BHS. HHIUNBRZIBRFETCCOWCTIERDENTED.

8

BoNEDETHNIE. HEDKRICDNT. BDONBRZNZ THDIEEITHT
S5ERKRL. BROSEEH TNEBFICEBBTEDLDOICER DI ENTES.

I

HBLSORERECDNT, BFIBTREBRVEM TR ZRNT,. BDD
BRZSOT. H5ILZEZTLHED. BEFRNEABTERSLENITDIENT
5.

80

WEDIBFICHST. RITEROBDE. BABKIEY — FREDYEXZE. <
DHDONSTSITTELCENTED. FE. IRZEFHL LXDEANGFHEZ
sl epTE 2.

81

BAGRSDRENLGRB TSN TLNE. T U ESBEORETHDRTT 1T
E-H—BLORENERZERT D ENTED.

82

FEYIBBETHNE ROSEOEMEHFRDANZIZR T SN TED,

83

BROB@EGE—ROCEADDOSNFE YD EREXER., H#EZFNTICH
H BHOBRLSOBERNHBRELEB LGN SHLENTED.
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84

#HLWPDEFHRIT N TENGE. BDDEFIDBOWSE - TS - BIFY
ZaPIaEE, #BICIBRI D ENTED.
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85

HIRELBLHIDHD FEVIESE, FE - TVH—RX v FTHRAULED. FLE
TREZI—RADEBERICDV\TEMI D EHNTED,

86

RAT 1T AE-H—BLOFERINONZENCEEHDH. BV FAIEE Y
D0EDDEFOEBROEENZS. BROZRMEYITHOTE, HwcS
2.

87

HOIRRFICEBRIEIRWDEBHONBRHEZ2HP T, SRICABR=NETL
BYF—Y3aVERBRORMCREBICITOCEN TS, BRICEDDEERBICIG
HTED.

88

FTAN—FERET, 2O FEYIDBEBOHDIDBNENDTHNIE. WLELNE
DOERZBEICHENDENTED.

89

BRDEFIDHFTHNIE. A—ILOTPw IR EIRR - LIY-BREDEIRR
XE%. BIEOES\\=HDIEESH. W DOABICESLEDEXET, <L
HTED.

90

Z0 LEYDICDNTAABDN > TN BLDBHRRD SHE L TIERDO
FRERIBLAD'S, ZNICHITIBDDBEXDRAERL DD, HIRENTE
FODHDIT vEZTOUR- Fal%Z, BLLEROEMGESEZHOREERED
T, BN TED.

91

FRAT 1T RE-H—N\DOBEBDZHENTVESTE, R 17 1TRE-H—@
TOZBHERFBORN (FLE. REGE) ICDNVTWIZEDTED.

92

BARRRS TRENGEBDRB CHSNTLNE. BRHESOEFIDHTDO E Y
JICDNT. BLFOBRZERIDCENTED.

93

FEBOLAR— bE, OOEMENEZ—HL. NEOEEEZUN TS, BH
TOMBHBHDEHBIL EIBE. RTRSORHIHEEX T ERICHRECENT
&5,

94

BODBPIDHFOMIOERND S, FEZFBHIIC. LEEBROMRZHHND
ENTED.

95

—MEEDHH S, Xk, FMEED. BPIWBDHFET. BLLREYID
REBICBEBBCSNL. BODBXZEED DRBICRIRT D ENTED.

96

BAVMERRIRZRE>T. MFBLSICNWL CRRERIRI D ENTED.

97

HTE, L. HEHSHLOABSNETFR D SBRICIENT. BROEIK
DHBIRCHWCLTIVEY T3V OABZERRELGEH S, HEDRBICES
(LD TED.

98

T4 R—bEET, HRBEBOES/ERICEL T, MENE S 0RESEIZ5448IC
NREDS. BODRLEBEICEFML T SeiFdenTED.
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99

B20BPIDHFOECDHDIEMCThHNE. BHEANTEZSTHRSEOHIRE
%, REORBR. REMVDRNREZEL DD, BEA DHMBENETEIENT
=2,

102

100

REOEROMWR_2P Y RERRIDOTREINGE. EELROHESEDEH
BEBDICEBBL AN D, B >EFHRERBL DD, BETILIVOHDT
YEAOUR- MaEZE. BLVWBROEMEIBEZAT, 8<ZLnTE
.

101

FEFTVORVWRNGEEIEBBTED. Fo. BICBNELEITE, FLESHED
RBZIRRT DN TED.

102

ROVBMAGSEICEDXYED, XFHFaalZ, XADEBNERHL N DB
TEd. BOOBFISNOEEBORBERLECER TED.

103

B2l LEORSTICRBICBAICBESRBED TED. HARE. ISLEOBH
CEORZEEEBLY. BOTXICHRMICTED. BONZZVEREZERICKER
TE. BODOEEZMDBELFORSICOEIDHEDENTES.

[l

104

TR NE v D%, RENBRBICBIIBA>THL GHIDZENTE. —ENE
KREERLGNS. BUGBRCEIEHLEFDIENTED.

105

W<DODDIRRER LT BEGENT. HRDFBICEBCRRS T=D. B2
HEBLEEBOIRZEBRAL DS, FHOT v U/IR— FTERMARERBICDL
TELCENTED. RHBZRBICEBLT. BIEXAKEZRBIRTES.

106

RT1TTAE-HD—DRNIE—- RDBETE. ELADRHCENDREDHN
E. EABRBRDELEEL. JARDEBRIDENTED.

107

BEHTOHD DICN\XE, EFIBMFRLETCTH. HOWDIINTEHNIER
X=BRICHEEENTED.

108

ENBREEVHER CORIBACRICENTE, BAKRER. OBRRREL K
DTS BRERBICKIRL. MHNBERD_Z21 7Y RAZERICTZDE &P
TED. RELORCERS>T B, BODACKIDNZNELDICBIEL. D
FEOIENTES.

109

KRICHOEXFT, oD ERBICEIE « BN TED. NREVETRIBEBALIC
FOTHEFICEBRZEESE. RBICEEHERFDIEDTED.

110

PECREENEZBEXETEC N TED. DROGHBBES TSEEZH
BL. ZOEBRZHAFICRINE. TRICEEHERDIENTES.

1

2

3 4

revised by Tokiko Hori 2015/10/13
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I: Interview Questions for Learners

Interview #1

Asking about history of language learning:

1. When did you started learning English (Dérnyei, Henry, & Maclntyre, 2014; Seidman,
2013)?

2. Where did you learn English (Dérnyei et al., 2014; Seidman, 2013)?
What was your experience with learning English at that time (Chan, Dérnyei, & Henry,
2015; Seidman, 2013)?

4. What was your objectives to learn English (Chan et al., 2015; Seidman, 2013)?
(Based on the Self-Evaluated English Proficiency Survey #1) What do you think about your
English proficiency level before you started to apply ‘tadoku’ as your way of learning (Tono,
2012)?

Interview #2

Revealing the details of language learning:

Reading-

1. What kind of reading strategies (e.g. read-aloud, listening while reading, silent reading
etc.) have you utilized when you were reading (Nation, I. S. P., 2009b)?

2. Did you consult with dictionary when you encounter the word you did not understand
while reading? What kind of dictionary (Furukawa, 2010)?

3. Were there any book, which you had stopped reading before finishing it? And what was
the reason (if any) (Furukawa, 2010)?

4. What kind of materials did you read? Picture books or graded readers (Bamford & Day,
1997; Furukawa, 2010; Ito, 2003; Mason & Krashen, 1997; Nation, 2008; Nation, I. S. P,
2009b)?

Listening-

1. What kind of listening strategies (e.g. listening while reading, without script, listen
repeatedly etc.) have you utilized when you listen to English (Ito, 2003; Nation, I. S. P., 2009a)?
2. Did you consult with dictionary when you encounter the word you did not understand
(Furukawa, 2010)?

Speaking:

1. When did you started to speak in English? Was there anything to encourage to do so
(Nation, I. S. P., 20092)?

2. With whom have you communicate with using English? With native speakers or non-native
speaker of English (Nation, I. S. P., 2009a)?

3. When you spoke in English, did you translate from Japanese to English in your mind (Ito,
2003)?
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Writing:

1. When did you started to write in English? In what way? With whom? With native speakers
or non-native speaker of English (Ito, 2003; Nation, I. S. P., 2009b)?

2. Did you consult with dictionary when you were writing in English (Ito, 2003; Nation, I. S.
P., 2009b)?

3. When you write in English, did you translate from Japanese to English in your mind (Ito,
2003)?

Interview #3

Asking about reflection on the meaning of implicit language learning:

1. What do you think about ‘tadoku approach (implicit learning)’ as a whole (Dérnyei, 2007;
Seidman, 2013)?

2. Was there any specific moment, which you remember as a turning point or milestone
(Furukawa, 2010)?

3. What motivated you to continue learning English by using this approach (Dérnyei &
Ushioda, 2009)?

4. (Based on the Self-Evaluated English Proficiency Survey #2) What do you think about your
English proficiency level at this moment (Tono, 2012)?

Japanese Translation by the Author

o
%

>E#
oyl
iy

Ea— #1H

BIB9S E R

TV oBF WA E L7=) (Dérnyei et al., 2014; Seidman, 2013)?

EZTHEWE L7722 (Dérnyei et al., 2014; Seidman, 2013)?

ZOEOKERIZED X H 72t D TL7=7 (Chan et al., 2015; Seidman, 2013)?

HEEA L SHMIIMCTLZZA (Chan et al., 2015; Seidman, 2013)?

(CAN-DO Y A MZ X 2 JGEERERFA (1) ([ZHSWO) ‘tadoku’ A 458D HHTD ZH 53 D
FESNZOWT, EH5EbhvET A (Tono, 2012)?

A.l

P‘r’k.w.wl—‘z%%

fvHFE2— F2[H

FHIET 5FMICONT:

ﬂ“—i“"// I

1. ie L X, FD XD IETHAE Lz B F 5. B & i, HiiZe &) (Nation,
I.S.P, 2009b)?



105
ADULT IMPLICIT LANGUAGE LEARNERS

2. ATV TOPLRVEFRICHE -T2 & &, BHFEESIEELEN? EOL O A TOREE
<97 (Furukawa, 2010)?

3. MATWVABEPTHRITLELERIHY ELE2ZL T, (L LoD THIVUL) Fhidi
T4 (Furukawa, 2010)?

4. DRI IeREFEHFE LM kb LT FE A LV-LVREEA T3y (Bamford & Day,
1997; Furukawa, 2010; Ito, 2003; Mason & Krashen, 1997; Nation, 2008; Nation, I. S. P,
2009b)?

JR=22%

1. WEEEEEIKH, PokrhkafAnE Lz Bl &, A2 U7 Mal, i L
Wiz 72 ) (Ito, 2003; Nation, 1. S. P., 2009a)?

2. HVWTWTONLRWEEICH S -Tc & &, FEFIFSIEELEN? ED X ) & A T ORE
<97 (Furukawa, 2010)?

R E—F

1. BEEZEET L ICRST=DITWVOEN S TT0? X oM idd v £ L7zh (Nation, L
S. P, 2009a)?

2. WEEEMH S CEETHTIZIEDL I RATLLTT N, FAT A TAE—I—TT M, T L b
AT 4 T A= =TIV A& TTH  (Nation, L. S. P, 2009a)?

3. WEEAETLE, HHOW T, HAENOHER L E Lzh  (Tto, 2003) ?

FAL T

1. FEEZFET LI DITWVDENL TTN? EO L 572 FE T, fEE TTM 2 HFEITR
AT ATAE=H—TTh, TNELFRAT 4 TAE—I =TIV AL TT D (Tto, 2003;
Nation, I. S. P., 2009b)?

2. BEEAZEN BEEIISIEELEN? (b LESOTHIUL) ED LI RE A TORETT
7> (Ito, 2003; Nation, I. S. P., 2009b)?

3. WA ELLE, HOPT, HAENOHER L E L7zh (Tto, 2003)?

A 22— #H3[E

RRIFEE (tadoku) 1IZX3 5B 22OV T

1. ‘tadoku (BFRpFE) 22k LT, &5 EbhEd 2 (Dérnyei, 2007; Seidman, 2013)?

2. (UDFFICEIRNIE o722 L0, X—=U TR A v M HREFIIH Y £ L= (Furukawa,
2010)?

. ZOFIETHREEEE 2t T2 o BT A (Dérnyei & Ushioda, 2009)?

4. (CAN-DO VY A MZ XA¥FEHEAEFAE (2) 1THESN0) BUED ZH A OHENIZONT

5 BbiE ) (Tono, 2012)?
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SCAT

Analysis of Interview: Masar

*Speaker M = Masaru, Speaker R = Researcher

<1> Noteworthy words or phrases from the

<3> concepts from out of the text that account

No Speaker Text ot <2> paraphrases of <1> fora2s <4> themes, constructs in considerations of context <5> questions & tasks
Z2— DBELSEE ITEFLEE ICBRESTVICEE. LWV RE - AE DR RO TN s popp s == . =
1 W |CER BB A MU SEEE S5, EEENEBRIT. BT ol TSN, £ 55| B EEPNEBARE G WEORE |15 pecitc memory,neutra attuce feeling atitude o Impact, neutral impression about English
[CBEZ22TCER 2B e Dhe Tl o12ERD. DD BEE oL, <
BDEMDAEBFE FRTTLNBABRCEERZIONE ELVDNETEERBZD BRBZON|BAHZIENEO T DR ThFEDRIOT
2 M f:o’(mi%&ﬁo’(@minm<o’z giﬁmﬁsi?z‘ott%ui@*. PECE N D jushipiynyrd %Eﬁ%t:?ﬁ%um\ ordinary teacher, no specific memory teaching method similar teaching style of all teachers
& B HRIELTHOT. ZNUA T, EDNO>TNDDIEO>THENET TI. S PO THENTI|HER  [HonhR~E~]EBDZ LR H oD
R BRICASED, [DODAR~E~EBDICLBBOLEDEL A BOELEDIN ESA. BOLEE TEEOE TICELBD DL ZNOMMIC  _|one of the subjects, scores and grades were only
8 M| BUES. ok CoEob. B EL Nl ENBEY Bl B ATENTE. EOREE I 50 < 22515 S o< 2RSS EENBEEBAD S/ M |concer extrinsic motivation only scores and grades had meaning
FOENDEFEBIEDOIEERD. BELH BLSH LD TLD LD BRD73)
4 a g§(§¢m~~ 251 Lps, 8L TL20E. BROBE, PEERL T REEDOT\DNIE BRED
| BREDS 0E<SLBRBERT BHTS |compulsory subject, read-aloud ten times, avoided - reading-aloud passages, effective strategy, preparing
° " EET ANIAEE< AL\ TR to prepare for entrance exam motivation, minimum effort, strategy for tests
T. Ewﬁf'o\m%nf %O@th Fﬁ"lfﬁ
6 R HETRAUDEBICEDNDIEBREDE. AL\ FIC?
(CHTDBANBEVNEDRBAE B TIENEERD. A~ DDA grm o _ ) _ . ) »
1 " B R S MR | MRS (R A B S (Lo B RECNILDCNN BNEHEITIE - [admivrionfor Enlih, probabiity, peaking EVIS i motvation, curisity admiration to being actve gobally
L,\L\;t&\tmo ZOVVIRELEEBLET. -
T~ | 20ER— REZFEOBLEAL AN RSO, Z1-3—-JICREE. X —E AT KE—EEOE —1-3-JcEEE EER
ToTC EORES. BEEATERNOENT. EHHIRE, IWEL TV T E - RAED TRZDED| 2 == SNty <o " |college student, managed to communicate in English, o N non-verbal communication skill, experience of
8 U |EmEnEoTE SR, REAE SN ST BAEORBC AT NE, BESEN. FUEC. ENEDiRE| R T CEBDOIE BEBSEEIIBLTUY. 1o/ sironq,sense ofresporsiviy experiencing abroad, communication skill authentic English, sense of responsibilty
NCERBBRENLTIEERD. I2G . -
OB\ ABIPOS IR\~ BLEDEH. £, 251, I—0Ow/N\EE BEN BKBZOEORHIRER ¢ me o ’ ot denti ication ski ; o ’
’ W LB BERRE S e s b oL s (R 2 TR e B e e L o sttt o o
o R |OROCEEEOOBDESEBLENTED BADIE@BOETD) BO. SHEORICAD . KFERE
DO BRABVETH
2B BNERD, BIBICESZENEND - EEXE DDAETE - BRAPOEBIREE > THED. | en e — g s o = =
N N X P N ERICESEN<BL BEBIREEOTHLD. & . .
7 ! igzgﬁﬁggg?g@gg@}éggggg O o s R S B S n s REAREEpLSRITTEAE R ([P bemen: 00 Cntous e IS seistuay,atude unsticeessful self study, covert passion to learn English
™ s N FreoTTER—7ELY
LTI 2 THELDD
2 R BXTHEWNBDEENR~ ZLT . TE. IHEBOSPOLNTILN.BE? BESITLDID BAY
T?
ZOLVDEBN KD O T TCLLBLSBRIECEN B DT T BdmD_EZ L\ DI OEN DTS D EN]
BOEZXTEL) T OB DIEBoESIC, EXOBDEBOLEECBHEROICELVNDTETIERN L]
o7 A = 5 So|2HOTIEDH BB OECEEBRIOTE i i i i
[E [F2EDL TVE T K ZDNDIEBNAHDIDD, L\ BABECDTELDEHESOH T ENDTNDT gathered information about learning English, y . . " . .
8 l t%’@’)’(b\é55r:\%m’J’Cb\5me’&iéat;ét‘lﬂ;%ﬁg’ctmffc e @mo\mwzj ﬁ? B LD COIDEBIEE LT, |ocmiraton,every now and then, in many ways, | nformation:selfstu, support e g o e lace
 NPOYREE 15 2 NSy 1 5 Z. = ]
UL F=to Yot o) *')’(( \?m
EIRZBDENNBABECST, (PB) BEFBIC OV TOBRO T BNICENTIHD. HE BHD
14 R BYAIVEDET TIC. HOERF>EIBIFIEENTUVEL BAD EDD T L. BHOTLEDD BB I
~DTL\DIERZEDT
LD LIZ0~RBL TRV BB~BENESDEB~ I POTDANBTIRER THIEVED (B
5 M ESALENEDSTDDIF NPODEEAEED2, 3D BHIIC. . SFTIED TDATI L. 8D T HB|[BTRER THIZD NPODFEEHIEFES2, 31 8 |bulletin board system, library, graded readers, internet, community, environment, material, using internet daily, online community like bbs/forum,
BBICIT DT, R TE S GREBD T SiHBIIC. T RAEBRSZABRIEZLTNDIEIC. BT OTI LAl BBMEEICITOT GREMRBODT borrowing novice phase trial
HODOTTOTHEDTNDCETI R ES .
15 p T T —— counted words of reading, serious about mastering _[novice phase, method, phase transition, seriousy seeking the resultsof the method, different
English, at beginning perspective perspective on learning English
b M Egoi%igéﬁipﬁ%ﬁgfgg%ﬁ 75"%3'775&:7;“@3;'@“‘ ERQCBVNETERBE = 5 samp sm-oTECEHL after three months, watching without any subtitles | extensive watching (EW), novice phase, strategy ::z:hlgir’”h“””“bm“' immerse n English, free |\ - months, how many words/hours?
18 R T2—SLEREDS. I2—SLICERERD <. Graded ReadersZ/z D AIE5E - +HBED . FHELIE~|
HIELVR
0 M B~ [FDEE S D= 0. BADEBOHBMEE —REF AL SEALYA. EOTHIF T | FARIC|SE BUWEE—R THIF T | Hhilc~ |ordinary English learner, studying English, regarded novice phase, belief, attitude, improvement serious at beginning, rapid improvement looking from
~MEREIC EOTHEE HEVEENHINBIE BOTHE HEVEEVNBEIND as talented language learner from other learners phase, betiel  ImP other learners' point of view, everybody can achieve
20 R (DB8) ZADIS--ZSZ DPeppa Pig& Charlie and LolalHZ MDD
Ln%zzzﬁ*' ,“’5""2 0B TL &7 00ownton Abbey/eS., TTALwATEOT (R)BIAIAE (R) 2], 30pmps | \&zxDounton Abbey 747 AlCawfu|after 20-30 hours of watching children's shows, after watching children's shows 20-30 hours, regardless
21 M NTOERD2ERDIC, F/cDownton AbbeyDIEBEZEICNTI L. ZLIESIEES TURIRIESH HIT. £3. TEHT 208 K<oNTEBLY = hentic and difficult TV show, he' how he ‘al, curios f flevel, enjoyed what he reall d h
COBEZEEE. EDEBNHSTEND. TNELTB2BAEIE . — DB DBIEERE 2 THL DD, 4| S0 ZNTi L\ TBST authentic and difficult TV show, he's not sure how he |strategy, material, curiosity, preference of level, enjoyed what he really wanted to watch,
N CBEL SR s, e BT %%.2T could enjoy the show absorbed in the world of the show
2 R Bt CETHMYNEBORERS EEO>TREOH201BFERALDSAFEHEIS N 2 1EEE TR N
20—

M DOOTIE L LA EFOE.

106
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BE<EBOIRAE LR HE Ea. BHO T ABRELROTHHOIZALY &N 7E. CNT. TEDLI|BEIKE</ED]E BHOTIARRLIAD T |keeping record, annoying, got used to tadoku, got . confident in the method and strategies, no reason for
3 K ICEBAEST. Ho CNT.TEBLICHD confidence about results method, strategy, results, keeping records Keeping record for assessment anymore
2 y 2E—EITHASTRNGE ECBDHS ? A —F VT ENTTF I T 5T EDBIODSBE SN
EPTEZTE?
25 M (BIB8) BENDFTBBHICHBARL IEET DN 2E —F I T DIBHLwRL NE b= 2E =377 |started to practice speaking, closed questions by speaking, low affective filter speaking started from answering simple and/or closed
=7AEN ESTERE ? LIRICIE. BABEEZUN0, SEEDHN (58 D BABEEZLOD supporter, L1 and L2 mixed conversation peaking, questions, casual conversation
26 R TSI TTOIDIEIA v~ 2
27 M WTwH—HRH. EDRIE TR SHEWBH T —FELURICE BIBHRLE DB EPBBFEOTRRT.STF1VT YAvI—D'R¥ BHZEWBHT. |writing, started from tweeting, relatively short period| strategy, four skills, novice phase using twitter to practice writing, four skills are included
ENB A9 —E 8. TECNBENENK R, TEVTvH— 64— LIC —FNR BT B<AOBIE, ZEUBFEDTS of time, started to use four skill of language g g in daily learning from novice phase
28 3 A0 BHOR, RETELUELUDSON TEOERZ TS, B 5aotli—
1.
29 M Z5ZDZD.EEZNAERBTT. [FNE—E>TU\DIH. —BBTHBHERNTE—.EDEBD. —EBE T started tweeting from one or two words strategy, output, low affective filter twitter, audience, real (time) feeling,
30 A 58N ELTB0IE. ZNid. —5Ic58 ?
3 y 55, AAEL TBALEERD. E5 205, E2ABAE AL TALYEL) ? ES . 25, TOODZO|TEEL TS ZMMD (RN ZESAFBT  |repeatedly having read ORT series, wantedtoread | 0 basic lexical items and structures by ORT
00) (ORT) =< S ARHTEDOIEAIE BN, EDRIB T SEE X H'H DI L. Dol RHETE.8E easy children's books as much as possible 8y, »P) g P repeatedly
ROSSIBER ok BDORR. BRDBRELL C- RBLAASC C. T oC 5. LoV oo I T D| NI IR o, BRDTEMELIC_ IR | preferred and enjoyed, audio recordings with sound
TTLED 2 BATNIDSTRRD. END, AR TNID. BFDBESTOREALPRNTIN 2 (B)|BEHAST USTHR  BLLOZHATDA e s }
2 W RO EBATHAE TS (&) (BB ASTHS) ERABSOD T DBDEALEBS. BT BIODES T (BECASTHD) 8 |Ciech retold,pride, sense of reading diffcult book, |, 10} 2o, place, environment listening while reading (LWR), the place which can
SRETEEBLET. B, GREBNORDBRE T B TRERE TN EL SEBRABENST|BABS DT REBINORDGEET |0 nas materials with audio, preference for provide suitable and enjoyable materials
S b NS RIS SUIBETRATEDE MORHENGA TAN AN T DHZHD MORBENFATREL listening while reading (LWR)
3 A Marvin RedpostZFHAIZVIEN. CNEs, FEEISTMarvinZFHATDAIEN. [EFD. 201RF12BRE L.
<BWN? FUUGH TEREHS ? (@5 T IVRIUMNC -
BE7 oFe. Lo CHarvinBi i C 0 CRLOD 2 ST oo s BT, B BB R\ DERTO| BOA o Fa CHarvinii G SIE o5 |six months, iteresting book, cannot read long
- = 3 ot 7 = == " v
34 M f\gﬁiﬁg‘%g‘j{?aﬁ%;’;fﬁiﬂ;ﬁﬁéﬁ;gf%gfgﬁ;ﬁtggﬁi\f@ 3%75@53 igmg%hfgétggﬁi\émﬁ%%fg%—%ﬂa% stories now, reading was ivntereslir!g, he be‘lievedthal materials, novice phase, environment, learner importance of interesting materials to continue self
BFEH 20 /5. . O, BRI 5o T. LRORNEN R ARA TS & EH5, 2O2BWA|2 BESTEAEERS B8 BO2ASR 2 [Neneededtoread extensively, seriously tried to read fphase study, daily routine
HEBH TS ZONSBIRTES, FUFEARS VB TRERMN, SMEOERIE A E RS, BRIAKSH books, commuting hours, two hours everyday
. 3 BEoERBUVEBO TN, TVSAERSTBH~>TRONBLAILIC. B0, BoELSMITIT>TE0)
B EDBREBZDENE?
S—hr CNIBEBATLE FBELSHEO T\ DIBH TIEATLESH . 37 BTHD TARED D 1269 g _ . - o ) .
36 M BTL&—. T.&DEDMarvin Redpost A'E /ot (IBEMBBELVDRER) D5, ChEDBDICHAN ;fﬁ%§gmgpfﬁ%@ub/\h(&Fsﬁém walgch.ngwnh;lu(sum!tles,vervdufﬁcuucompared standard, authentic, EW, LWR, learner phase change in standard of difficult, phase transfer
[ BISHEI BAT BATERN\ ST ELERD. RBICZOBOTRIT. S B C s to listening-while-reading
31 R =4B &) FRADERTT, ZNEZNTELDSEAETE DoE0, DEAE (D12 ?)
_ — — . — . |Downton Abbey ' ED>F L HNBIESIE . N . . . N L
L\, ZABRTERL . Downton Abbey A EN ST C<ENHIE SIZD. EICE. BEBDHDRELH. TN . -~ 7 . material, authentic, confidence, learner phase, ~ [engaging difficult materials give confidence, curiosity
38 W [O5E07 2 £ T B AR B AL oA, STBEAE S, DNTEDE? TSI WTAL oA, STBS  |Downton Abbey was so atractve, ganed confidencel ¢ o i, oy over level
Gossip OMER— 21— T 5CLV o3 DL CLONED E. eD3 8 C<TED S C 3. 00— 13-
H1e<ERoTBL.Up Stairs Down Stairs.Downton Abbey/ZABENTY. IRF1—LRSVYTYI. &E. R - I
s o al arsS Abbey ; ZNFHICLTBNSRE I2F1—LESTH ) ) .
39 M tf%ﬁz?lg(;)’?; i’g‘gé;;t\il\jvgzgég;;'gb%%;z‘#xg) a%?f%’fﬁfifgﬁg BEEor AR I20BNBETN = Gane |specific reasons watching TV shows, fascinating materials, level of English ::ﬁ:i;‘i:i'e"als'E"ghsmeve“"mate"a"s
ENEG.TE. . (525 i
B BED o (2) H5ehc BEN L | 3% CHTBATI M. BRI 25— S, sl 1hrones. DEPACBENE
CBNS SAETIHEBTET,
40 M B BEND. CROTEN BN D, BRI BENE.VISTEIBATI £ BT B BIRBUEL (RO TEIBBDD BEABBNOUETS [|\ye o0 od difcutt materials with audio LWR, audio, prosody prosody conveying message, scaffolding by audio fistening i regarded as most difficult skill to
HD. L\I3 BAZHLweEL teach in classroom
" 3 B0 (=3280 [3. 20BFEDE CENTIN TS, ELVD. MA@ TINENIE 2 EZEBR<E
Bl BNEDS?
10BN TUFESTAL v 7 «%n COMBIEON SN EEBOTHEEEN STELVELIEA| 160558 dhEDEFER L 38 . ' .
P v RS e 8. BBOPHESN L. OHBEET A OPHBEI o FRDHEIEES Ao |15 Milion words of reading, stopped ER, extensive | oo learner phase 1.5 million words, started to follow own preferences
e N YIRS e e kot i e A=A watching, noticed preferences of learning strategy
43 wo |EMEERLSRE SR O] TASCE. SNEERTY AL TISCERBITE. U pasmramazns. no a reader strategy reading storybooks because of extensive reading
M 3 DS RIBE. BBIREFTIE. OO BALESD. BURE — o IE BERELLT AL —)
TBSTHRATEDN S ?
5 M = S D Z O R TREAEE - IS TE RS RAEDTE, BESTIILVEESRD, FBLCRAEE  BROTELE forced himself to read extensively novice phase, strategy seriously following instructions, assessing the method
" 3 BUBLAESED, ST TEY STV, EEREBFE B0 ND, CoENBHBE<E 5D
~o T BESEFRI BN TINE. TV 51 I REE D BADY UL DO ES
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BACZIEERD. B, 25, SEED, REICTIETE. 2N BERNCTIEZS . B, BA|RHCZSEERS BAC BHC TY5TY abjectives, material, environment, communty,
47 M [CFYSTIREER DI REERF. ToI<FVYaN EN ST IoFf —F VY3V H EH TR 22 | KEER DI 2EER. T>Z<FVysvn b sure, sure, sure, strongly motivated finding MOOCs _' ’ ’ " |objectives of learning, intrinsic motivation
FNTEDGS? noTrE motivation
ShET DY PAFI-NEASTEND. BA HOL0E. B TBIET . 25 BMBET . HTESNELET A—YPHTI—1d BEEH.OTED ! ) ) !
48 W BB T AR £ T O~ B5, S AL THDE. BA BBE — e e85, HAEDP — 70| 0ELRE<0STE I—25 BA. BHBE— :j';;i’:;a“emy' started from watching video, Just | iy, strategy, preference :;’_f‘;f;’;’:o'f;j'b‘e°°‘"‘e" using preferred strategy,
LB DB DFETFECH BN EEBD. RrEo
ZoC R ABAL P OE. HEE > CABRESXE (PB) R B3R, - ES0. Roran -
) Roman Architecture BiERRIELIE HND i i
ArchitectureD TV DO DA BB OTLEN DA DT ZL THLERRIELIZNE. TEIVT - TES| |~ p - gradually increased, participated as much as
n W |ERBoTaD S, PNBECAE OB, HIEL V. BEOE. BDTILE e AfE 1. T 200, Edex| E-20 C 00 RDBBDTUELOL B 1 e pecific course related his profession, finally| 27215 chunking, passion, user phase, self | found specific objectives, doing by chunks, continuous
DRI BE AT T Z N oS PN BE CBE C0D. oo C o CHAAON. Toty 8| T ETEBNTS EOOTHERLO (] study self study, phase transition, user phase
TR T TS T, EE B IR, o TR e AT T JU T~ NI A erin | D@2 IVT L
o R DTSN BB TEERMBONSL, T I TEBBENA. NI/ TEBL DS FED)
BENCBRICHDII TEBLND, 23\ DDHEZ T<BE
B RELE\HDODEOIAE B ZINE. TRALSBALEVRICEDE. V\BABECST|RELELNSPDEYS FRALSEILE
51 N | pBEOTEnE, 2aBET LD TARBSCH AL LS SADR AR5 M EEL _LISAEECSTouTubel) [ mabe devce ouTube cosalwatching keeping record, digital devices, internet, user [ phase transition, stop keeping record, mobile device,
2. ZNENIINLEBBNEDNR. ZDBREE . AEEE > TLOHRR CEZIENDD ST, SBRBPIND phase, environment casual watching, internet
52 M TENDZD BN TEDNIZD D BB~ REBDCHDITHED . BHDICHDBHU»EIEDIZNIZERB|BEBDIHDBHED . BTDIZHNDZBFUr7R< |no more ER for learning English, no more tadoku for perspective tadoku not for ER, ER not for learning English
D TEIC. Eolc REIC ER Y
TEIACBEU B I SRS O AE T I CRBLC. TR IREBE SEA T S 5C Ao .
-1 3RICBELTVBAER DT T TELT
NS TE-T. T EE ZDBYrE— 1Y TREL TR T, ZNETT oI rk— TV TP ANER :
53 W [TeoTEn ot ERSETE, SEC TrRIRBEB S BE. AR EnE RSB IALTH FoCLAOCLLN OTRBIT b= 13 talked with a student studying in UK via Skype Britsh| o o 1ve, sirategy, 1CT, model shadowing, internalized input transfers to outpu,
Py 5 Nt TRENBRTEET\NL. > TEPNT. 2| & EVBZTHEETLNE DTENNT TFJR |accent, cool, decided to learn British English Skype, a Japanese student with British accent
< s RIEEHICLE
AECNASETE )19@a§l D\Fgﬁb\ﬁ:l ANeX & T X2 patml)/a0.0)=8 =
54 R | DHSBUEER. RIOE. SICBESEDDE DD, ENERICRSENSE?
EBARICBEBNSEEIBRENTE. ESAN, CREGATENS, ES . ZARICHTDHSAEEN| RIcBbBHEESE GREFATENS | ) ) )
565 M BRI 251 can resdery mféh\jmeL\D\B. o rerde AR BT B ADS GR, no difficult vocabulary, not LR material, vocabulary controlled materials, easy to read, GR, LR
56 R |mEIInBEY—ENE 2 BEO
FNEERAENDE—. B\ & ED5 FEDBICEZAZINGD NS, SIFOTENNEREEAEVA o b - NI
57 M EHFES>TEONELNZENFE. EICH AETHEESILVEDENR . 108 EZNERD. (58) %5E. §f§é%ﬁgmg€7§§%§m@ﬁ or 8l did not using dictionary dictionary, glossary glossary, ignored dictionary
=S . E =t
LoRBHED, B<BoT RAIDEST, 0ORDEST L4 NEOERTEL THRTLEL. B2AL|LoRBBHEN B BADE BBSTEE |10 oy sbout making mistakes, transiate
58 M BICENDHEDHIEBIEL TRIEXLEDETZDOTRFBIE T o2EHOIEERD. HDIEOTUNID S| ZNADVICRRICL TS S2EVE REXL " § to English when struggli t' . output, making mistakes noticing gap between L1 and L2
DOBHABLERNE. EVNSZANDCE BB AL OELND . £AHETBZOTRES apanese to English when struggling to spea
59 R [BFmEeEL RN CErBBARETE BEEAETIALL. B
BATZO. 27T TBLeROREBDEH>TESNIE RINFEIEL T T, 85 TOOROL T Skyoe  RADE Skype chatting, enjoyed conversation in a few words, ! )
60 W |BOSELNTE FAE AL SEEA S CEEES ARCBAPBUENC EEBZOELEES| AR FLCED felt difficulty when tried to speak what really wanted |ICT, reward, low affective filter, schaffolding | COn"ected learners, chichat group using Skype, created
IS OoIFDELSEEEBLBS TN, LEEE ExEUD to opportunity to practice speaking
61 R |mzECR. CEROBUERRE. CORVEREAESSH.
62 M ﬁfiﬁgégggi’g%gj’gft%g:&%;g?féb“*"Vtﬁ&f@EUA&E“Z’”B\ ; %,C”WE\GEWZ’M Y=BTIEBD | once a week, same member, bond low affective fiter, community, periodic peer-to-peer conversation
Tie, BN, EATELTEDS. BICTD WHB TREN TEBS T IR T 02 TEND, T = | - = -
k L=ATEL c s SATELTE BICIO MSHTREN TEB) oni ;
<FEBLAOTU TBI=ASHNTHOOT T RFRBAD TEAEDNIAENICEDE, TO<ELLBDAT| F o0 P <> | conversation in three, very easy, increased number " - o
63 M Tk A TR BB S F RN D, SAEE. EOREST B, N\BDAEECBHDE SN B g;%gg’%i[,&éi)téf_‘g&\tﬁ BL<d became difficult strategy, scaffolding, learner phase conversation in three, easiest if worked well
205, £V ORIEIHD. Bk
T525. 07905 53 B CNS. —ACRE B O B SRa NS5 298 A Bl oo o s e o N
AT R TEID. BRETIENT B2 TE IN T T RO By £ N6, AT CHR | Ly 5, o S GEDTTEITIO mATE | on tid o speak fullsentence, other
64 N |EABL TRESTEL TAL. SLVEES BEBBND. D[ 58S EEBEVE, SEEXFH|F oo ZLFpl FESCACH IS =1L [aaraen d ' community, sense of responsibility, user phase |using English require courage, power of role in group
AIDTNSCEEBFADOOTINNEABF AT OB\ Bsuggestl TSN, BEZ TENTII 3 : < &8 speaker can help
AT NS ENRNNE B = NN TR TR,
65 R |EceoTsBoceABRUBONSG. BRSO TRAREBLET 2
FEBSR2~~ 75— h i BERICBRENTO<EARE| 02502~ 7 BENCRRENTL<EN [0 ) . )
56 M ] < 5 F TR 55, BERBICAE D> TE. &5 TEES. ST SB|FERS 2CETHGR. E5. BeFR- % difficult to articulate what tadoku is, to be free, no strategy, level, materials, curiosity following cunas\t.y, lree.lro‘m strategy/level of material, free from what?
L,’C S—he 9au D’th\ot”?%jr‘“m D=k B>TE. EDETERS matter what and how to do free from extrinsic motivation
o 2 |BPOVESCABIE B TE. BEL. CABIE. TS TE ZARICRBAL\ KR 4ESHLVE A
n.
e - - . - SEERIEBEND FHENFBoTEE i ;
N o ~. - N/t .S )5 TRATE NCys) == ey = I 3 d daily, I . .
68 M é&gﬂz?ggégfgjtaixfngggn ﬁf«gwﬁfj}xiﬁoﬁzr@cﬁgmrgg 25.f7 zégézgi&;%<‘(\‘E‘.’@M;‘;L\Rﬁmtb\‘9‘“3 ,‘:iuageamww once started to use daily, never let acquisition, daily usage, user phase using English daily, ordinary, phase transition
FEB
69 M %figgig%%‘;%wm EHO. BRBZRDEEDE IR gfzfiggi’f;‘“ﬁgféffg*<t‘5 not learning language, like Japanese, daily usage of 12, similar to L1, user phase using English daily, L2 became like L1
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Appendix J

10 R [N DVVED, RICBS LB TIEDD 7 ? - TVID REEFD THDRICES B EE0IE. £575
NIEBDH. [ICEEBLIEIEND. BB EFDHIZED .
—FONTLL ? D DD, —FEA—FHENZNENTLE ? - TEG . B5EDEFBICED
<BWCETIC.EDBTD_ > NA O, DTBOIERT . EEL T ZNERES HD. ZNE TR E0L 2FB<BL EOBFTN_LEDH oI BHD
20, BHD. BATEDDNE — MR VECER ESATICL TEL. ZLICHEEF. E/MELTH MR TCLTIE 1F$<5L)  RIBEFFREIC [after two years, understood recipes of tadoky, hase transition, learning to using, results, two years of practice, phase transition, user phase,
il M BASEAEERS. END.ENCBLVDELE NSO\ DHMRD. HEVEERBIC AR TEARES|UBEES. EnNoE 12179 BIVEE A/E A during 15 vear of assessing results, free from factors | o " ﬁg X Ng, ! confidence enough to be free from affective filters and
STE RSB T, Ed, COBF T, BBRIERIC VB3, ENSDHESADD NS, |BIKS<EOE 5 EOTISHULS DB [outside of himselr, be sure to success extrinsic motivation, affective flter extrinsic motivation
FDNEEAZNEEIKESEDIEAIEDDL. —FIENCBIEHICE. E HAED EVNDED|BENTNFE BFESELS
3 EQEHEAI T OB SN TINFE, BFEASENN TNDC S EESAREF RS EAEAD
7 A (552@BMCAN—DOZMAERT#) TR — | THABEAEAIZBANR—.2REBET. 2EH[E0HY)
1EDIZDICNENEHOIEDIC.
(PB8) - Lo THMDEEN, Co5 ($—0) ECO5(BZD) TBOTDLSBTN T D% OO HMDEE o5 (EE—0) £S5 (B0 Tt | andard of evaluation had changed, same point but
13 " D75 BROWELDENOE0DTENSN. BAERL. COBDEET\FFAICEEEVDELNENC|EOTS  100RU»7&\ETED, 0T different meaning, even 60% possibilty the answer | perspective, self-evaluated proficiency different perspectives on proficiency, gained courage to|
EB SBHATEREPDEAN. 100RLPRNETED. D TERRNTE, CoBIRE0R<ENTE TE|FE CoBIFE0R<IONTETES DT K o . challenge
2OTERBPOENN. Seof0) can be 'Yes, | can-
M
No Speaker Text <> Noteworthy W°'S:x:' phrases from the <2> paraphrases of <1> <3> concepts from c;;:fzih“emh““w”"t <4> themes, constructs in considerations of context <5> questions & tasks
Masaru: In his school days, he had neutral impression about English. All the teachers had similar teaching style and gave no impact on him. Only scores and grades had meaning. He believed reading aloud passages is effective strategy of learning English, so he used this strategy to prepare for tests. However, he had covert
admiration to being active globally. As for his personal characteristics, Masaru has good non-verbal communication skill, a sense of responsibility, and contextual guessing from visual, aural, and/or situational cues. These characteristics effect to lower affective filter when he experienced authentic English and casual peer-to-
peer conversation during travel abroad. The covert passion to learn English had him to gather information about learning strategies or materials. Even though Masaru had tried to study by himself, but that effort had never be successful. He was seeking for advice and place to get materials, and using the Internet to gain
information from online community like bbs and forums. Unlike ordinary Japanese learners, he has been ignoring dictionary most of the times. In novice phase, Masaru was seriously seeking the results of the method of extensive reading and joined the extensive reading course of NPO Tadoku Supporters, where at the same time,
the place that could provide him suitable and enjoyable materials. He was so seriously following instructions by the supporters, and assessing the method. Admitted that had different perspective on learning English from now as a user of English. To consolidate basic lexical items and structures, he had read easy controlled
materials like graded readers (GR) and levelled readers (LR). Especially, he read books of Oxford Reading Tree series (stage 1 - 8) repeatedly using strategy of listening while reading (LWR). Phase transfer occurred when he watched TV serial drama without subtitles. After watching children’s shows 20-30 hours, Masaru
already used to be immersed in English, and noticed that prosody conveying messages as same as words and phrases. Regardless of level, enjoyed what he really wanted to watch, absorbed in the world of the show. Scaffolding by audio could free Masaru from level. Engaging difficult materials changed his standard of difficulty
Storyline of English. Importance of interesting materials to continue self-study as a daily routine. Curiosity over level, English level of material is unimportant. Masaru’s rapid improvement looking from other learners’ point of view, but he believe that everybody can achieve. Four skills were included in his daily learning from novice phase.

Speaking started from answering simple and/or closed questions, casual conversation. Using twitter to practice writing. When he became confident in the method and strategies, no reason for keeping record for assessment anymore. Chitchat group using Skype created opportunity to practice of speaking. Speaking English
require courage, when he speak, notices gap between L1 and L2. Power of role as a leader in chitchat group, peer-to-peer conversation drew his courage to speak. According to the experience of Skype chitchat group, conversation in three is the easiest if it worked well. Masaru believes internalized input transfers to output
so he used shadowing to change his English into British accent. Encounter with a Japanese student with British accent stimulated his intrinsic motivation to do this change. After reading 1.5 million words and two vears of practice, phase transition occurred. Masaru started to follow his own preferences and stopped keeping
record. Gained enough confidence to be free from affective filters and extrinsic motivation, following curiosity, free from strategy/level of materials. In user phase, ‘tadoku’ not for ER, ER not for learning English. Mobile devices and the Internet allowed him to using English daily or casual watching that is his most preferable
way to enjoy English. Masaru ordinarily exchanges with others using twitter or other SNS where audiences exchange casually and in real time. Finally, Masaru met his specific objectives of learning English that raised intrinsic motivation. He followed curiosity and started to participate in MOOCs from feasible courses like Kahn
Academy, which is a platform for online courses from elementary school level. As a learner and user of L2 free from extrinsic motivation, Masaru chose to use preferred strategy of watching videos. Starting from doing by chunks and comfortable level courses. he continued self-study, and completed the course provided world
well known university in the end. Now Masaru is using English daily. Since L2 became like L1, perspectives on proficiency level is different from previous one. That led him to gain courage to challenge to do something difficult by using English.

Theory writing

See the body of the paper

SCAT(Steps for Coding and Theorization)

Downloaded form from SCAT WEB site scatform-eng.xls

http://www.educa.nagoya-u.ac.jp/ otani/scat/scatform-eng.xls
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Appendix K

Yurie

SCA

I _Analysis of Interview: Masar

*Speaker B = Yurie. Speaker H = Researcher

<1> Noteworthy words or phrases from the

<3> concepts from out of the text that account

No Speaker ot <2> paraphrases of <1> for <2> <4> themes, constructs in considerations of context <5> questions & tasks
WSED, IC<EELBOT— DA [O— N
/3 57\ BIELE ZVBOIEELOTEA) S 227> | started from junior high school, curious about ) - _ )
1 B T TEETEL. wm\ 3?)1/\253\9}7?:(/\7?;(7).,7?;}1/7] (WEBEN. ISYABEED BB %ﬁé?vﬁ?&fﬁjz cg‘(a)ﬂ% %Z){;ji learning foreign languages, liked English very much, [curiosity, attitude ;‘”elfg: languages, fascinating, good impression about
NEDBEDESHCE £ CBEC Bl Ao CELIE. PEOBEBNS C< & CLIE. T BB e REELD SO < erades were also good nels
POl TE PHEEREDS. ! <
2 H Ui  ZOTB0, BEOTAHRBOEIEEN BRI TET ?
BEC BRBEOOTE, HEVVBDNRLH BT BATENSATLL T BRENTHOTE RBRSE] ) ) -
3 8 [9Z3050EN ST DO EREA AL W T OEDHELNBNA CIHE. HAED-- BAEDZ| BB RERS —DoorREsa,y  |00notsudyphoneticsymbols, ordinarykindof - f e method unsatisfied with English class
DER EROCHHNTED DD ELEZINDIDH lessons
4 H HEDRBED R BEORSENE BBRLAVECT—?
5= LBVBLTULENR - RBRSEN B HSBH AT T & PFFK - PHEBERE STEEDE | paspsre wse i s o N
5 ) BB\ CT D Bl 2D STEERL 0> T T E. DB H . B= 250 ;g@g&gé&;ﬁ ,E Eua%:ffﬂ SEEELL  |junior high school days, grammar was easy and fun erammar, explicitlearnin basic grammar was understandable, scores were
DAEHT #BE.D. ol to study, scores were good important
B — 15 EFAT IR ATI B E — BRIZBL S TASH . Foo0 S EHTLE. FOE<T A e _ I I
5 B TBole. RO BN BICBRE 2 EVVDDE. BAD STERBHERND ST, B 0. AN TR figié?ﬁgéiﬁ‘b%’rﬁ BEU.RICERX Z'th (Tt"kEd h'ghsfh“" fag"'"gabwfwmds’ explicit learning, explicit grammar teaching preparing for entrance exams, very difficult
B Scb‘vtﬂbbriutﬁfét £ SOERES 2R e ifficult grammar terms, bad scores
7 H BN BTEMOREDPID- 2 DB D, TIH ? BREE ?
8 8 BB BED - BAD BEDFKEL JEATOOTBES, 5o50BBABT— BATITE, 2| BBEDFKELLADOOTS @AB B0 [cram school for preparing entrance exam, especially [ o0 unsuitable materials, preparation for entrance exams,
T FHATEDD EDIT VL FRRD.EXD ) —F — 2z TY. %‘TLDD‘&:?{K&;‘( IoZVELLY BXD -5 — English, very difficult materials, long passages ’ . cram school
H— BERBEE D TE TERLIDO. SFEBD I C<Ho T HBLT —EBmME I DAL g e o R . " " .
5 B |&B0. DVTUBEN? B3 DDLU EXBATE DDA, L~ BRI, bk <A o ony oo, BIEE CERTHE O Z’;;'I'::“ Englsh, studied hard, felt that she'sbad at |\ oy, grammar, perspective studying harder to overcome the sense of failure
5<Igo50D>T
REERI. BAD EoEBBTENRENNE—2 TN D& D7m, 2F5EHOC. 53 BEE BTN
B BADTENR NGO TV ORESEED O, (X LIzfgh) 252 3F 222, M. ZMEl- /2| EEBE BB TENELE— & wanted to master English, felt that she's bad at
10 8 S BIREL T02(E0, BEBOREFRH D DEENDDD BBICHOEALPEND R E BN GDE|DolE RIBOAZFHCHOE BB English, reading foreign literature since she was a intrinsic motivation, goal, admiration reading original books, goal of learning English
WAEFE - BHD, SROBRED TEOTELNT, %omoﬁanmsm@e;ﬁ ROEHL . | 0TEoTEE ABICTT2EN child, admiration to western culture
WV END. BO— SBEICHISBN TN SDELHZHD
ki H BNT. ZOBBLADBENTLED?
BOR- 0PN RNED DD DD AN TIFE = Fh FILZPABEL SEATIN B0, — e | she likes The Chronicles of Narnia, bough
v | 8 |Zr7YERLChsno Sxme s sCmmIsonE B o oRE0 BEnstTyel) ST RO s ke sh e or[enironmen i mtiton adrmirationto read orginal bookswrten n Enlsh
ZABODEEST BADHEIELL, CEBDDATY & BOR, T—EhE, 2oE IvF2T T, oo e =2 g
ENDTEDDE. REBROBY H>T. ZNEHDEVDIC DBV DI, HEDBLDED not
13 H NI, EIBEOERBEOOENENBBOELED ?
o BET. 7 — TRCLOTV\SHBEL TEATT K. (PI) KFDFEDBEND L\ BABEEDHD
WBABBED WDABREDERCL TEATIHE AN, RBZLODBH BHOEATI £, B —r = e s
“ o |o-xHomzomTE -8, B — o RUBE ST 3 BB L BB . OB TE B gfﬁf%?gg; Tngfﬁ%mgfﬁ%g at her job, lectures, included many English words, did |place, , extrinsic to learn English, required knowledge of
FUIENVED - BAUTEDANTERBNF. ESAZNAEINTEREBDANTITE., [HHSEL | ] =5mﬂ§£ur<5xf - not know the vocabulary, motivated to learn English |motivation English vocabulary at work,
TESTANEVBAEOL TR B, TN, BBEMELE<S50ED. Bo T ZOEEDADEOPT, [ =
CNDDIIEBEEMEL BEREOED LI\ BB TT &
FEOFHBVENT, U 5&oE~ BT BBCANBYIE. VBB B HDER WETES, . ) ; } )
" . C?J\L\D D 2SN CHFE NT. 255 % [ EREF =/ or 150 ﬁ‘%fif(ﬁgéﬁf \mg@f \EB @m :var}\ted tn rezdenglls(h :o»oks, needed t;) Ie‘am et strategy, grammar, perspective, intrinsic had f:.ee tllme, .covetrt ;:asélory to ;"eadl anllsl’l\)béoks,
~ BRBREDELN\ES~ENSDH BT LIESL, TE BRHBERDELVESS . EB>T. hH mbyr}f?;gﬁ 73\5&“5}_ FOBLEDD ©F a:ncs;sarte rom studying grammar forjunior high{* ™ °" ¥ recycling learning strategies in school days, basic
BOXEDERDSIEHEATT. Y school students grammar
DFD. BEOSBEEED TP, FILHENCESTE. T oo L\ DBVP DT —ENS=EF
THOBEI% 2 NE—MAIEATI L. T . BEVESL . DTHIEATIFE OO TENOED. |RUL BBLY ¥oTENESENTVS & |studied grammar drill books and reference books, comprehensionself study, materials, strategy, recycling learning strategies in school days,
16 8 run(Zﬂ@\ BREDND.W\BABEZBENEMDV\DABRBDEEDE OO T ODBHEAETE|ROESEE HBEDA FADDFEAMLVE  {d|solving problems was fun, could not see g licit knowled, ' ! " |unsuccessful, explicit knowledge of English by grammar
SRR DENENE—EBOER T B EOEBLLw AT, IEPSTE ADMREEL\ED >T|@0>TE. ADBMREMEL improvement in English skills explcit knowledge dill did not transfer to comprehension skill
BoroL T
b%t\\irb gi“ngf fa;ﬂ b—g E IS;—A/J); Z’iz’f—'ﬁ ?fé;éi?—f%ﬁm—: tﬁfl‘gf”ég hoped to read those English books one day, tried to passion to read original books, recycling leaming
F5FT I EBO T B CIERNIEDT BT 22 =2t~ o= s 3 g PN o : o "
w 8 |MWEE | B0 K25 TI R, Tuesday ith ol BORE BT ABBHEATT. €N 6. 78| manans $\EVSECEERLT B e trin books usig dictionary, could not imnsic motvation, explct ategles n schooldays, explct knowledge of gl
SIEBIE. TEA<BE T HES|N\ T RAETE, BEST AL SEFE BEAENDSELN B F & =+ understand comprenension, dictionary e cietionary G notansier o comprenension
Vg, T ZNAES. SHICHE S8, BELVEDTY. ski
Z50oTNBI5I. BN REBBESA TEMBICEoTLVE [SBHSHHBE I 10058BI o TLA. B
N VTREENDNTNBATITE ZNH . SSSD. SN VFRENEEL TL\Z. RIDDBHDE L | FBSATIFA RAEIISHH Fh/ic | [encountered the book of tadoku at bookstore, she bookstore, tadoku (ER), success of reading in English,
18 B TY. T.ZNOPD. B0 CNEIOBBA THDED ALK O TNDE DR BD- 2D+ %m?}fb\ YT BB CNESTESAE BHE |could read and enjoy a whole story in that book, the |environment, place ’ ' ’ .
BO%E. BEOETBHRB CHRAES BHT. [T | BHE | JIEBST I | BB | I TR DR story was interesting, felt great pleasure
WTTh: e o CNAD TEBHELNE L) | EBoT. EDABSEOS . SRR
B0 BFEH T, LIEDL THLVED, DDA BESCEOTEATT. BABATLED. BOBBENZ N - ’ ) ) ) )
1 B |0EEIoRATTE BAD. SR -1 T BEoELTE 2 FE. Z0BELIRSL THD. BHET o] f[‘“gfgfuﬁf“?jﬂg‘rb BN, ofer praciing tadoks for 3 whte, nderstood 2Bt |, ok (e8), shadowin, lsening il reacing from easy books extensively, shadowng.
BORb. o B Bt Sy = easier when she listened to English, shadowing ransfer to listening ski
20 H BT F>ZS. SHOANSENE BV DCHEENTET LN ? TUIH ARESENTELED ?
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Appendix K Yurie
BICIEED BOENTITE, ECICHEBDHHHSET, HDNDIC
FORE, BHANDY — ILOOLBREN . FERSAICTA TWVERHN Ho| SHRNDY — LD OIEBFEN  FEBE Al AT there were some books for 'tadoku’ at bookstore, |, . - "

21 8 FRTT L. 20, SHI005EBOED LI-tE. FES AT o725, | can reade D ZDIDH BT TT|WVEEH  BADSEBHNZELNDE— started from picture books information, environment, place, materials bookstore as a place of getting information, LR

. TRADSBONEN DA —EBST M TRDH . Harry DI J— 2D
« . = — - = | Phaa<TEBSD O 2RFOENEBS

22 B DANBSTEBEN LTI S LSk, ZOR. BIBIC ERROBVEBOTLEOM . BIDD| 5018, BhHT B.CLDod |eeited, enjoyed reading evenif she could not perspective changed perspective on reading in English
T— (FEDHD.ELNDZED) BENED. () D) EEHED understand completely, different standard

23 H BHOH5. TLDH . HOELDRBIC. FBHMICE. T000EHB000ED - ENENTNTDNTITFE
(%)

24 B f%égf”g%;ég?ﬁﬁ')tmﬁg* ESh. TEBLOT. B BALESNTEE<THOTL 'gfg)t BEL BBLE2OTEEL B :LT:Z:: :s:l:r’;‘:g funactivity, accumulating word | .. phase, time, keeping record, metivation | time consurming, keeping record for satisfaction

2 H O BIDS. BTIRED TOORIEDL TIEATIH 2

- 8 %gggj;;?@ gfﬁ&%\?&%ggﬁffﬁﬁ}ﬁfggg ffé"’z%tgm%giggg gtt;)@g BT FAED BRRELD  2ohD (1518 |bbs, information about books and how to do community, information online place to getting
FREEDS o R RBOEUT. 2oh S BRE EANCED T I L tadokulER) ' information about books

27 H BEANDIEBEL T BBLVEERSDE. BEBEHLLDEH YA VR T BICOELLDEU LD LL)

V&L TADTLD DT\ IRL T,
BAHR—BNTIBANTI IR BLLIDT. ZNH BsoEtL<Go>TIBE RVENES AT — %, = _ - . - . " . "

2| 8 |RDSEBLLSRER?STLON. MRS EEEN ANCEOS BLIEL W EEC T SRR SSR FG E COS RE T [erees Fein lon nes short 9187 eing stamina, motwatin oot s o getingctfctionand ottt
DEFNTIERNTET. T RLDEANTHEDED. SRS A o

29 H A CHSHHD TS EDHVFET ?

HON— I/ TP T EDOEVNSEIEERD. I 21V TPII TSI 2ENELOTDNTI . B . —- N =
N YERTEDDAGL DT, BEL CRA A< DA BRI T 5 ABDBDEE Col oo T oot gl LS IO ABIBUDTE JTVR | L e French, audio recording

30 8 BEVVE I D RBLSTEATI £ e, S—UYD- B0, AT —F D (B FBE TSI ho—[BPFEES CS R COo7c I reneh, different phonemic system, LWR, audio included different language, scaffodling by audio, LWR
DL BNEZ0. 29T FIDNDBEIE A LRDBEIED . FOEIIEE DD 2 BN T ZNCHE ?1 FUDADBRIEATHDBAFIED BE |helped to read, LWR, Swedish names and places
FHEL TEATS. B

31 H BIZ(E —BICTHBELLEFATIRECEVTIFE.

32 8 ZOEE—EERO>TEATE — (—B— BB ZOER— PG OoTE  |enthusiastic, forced to read extensively novice phase, instructions novice phase, tried hard to follow instructions

" W |3EBEE<BT, 000EEBRTET AL () ST N ESHDERATAENE, TSI ¢
ED)—BICEOTDTIN?

34 B FEBVERFESBNEEL TRV BN E BAD BIBTHATD. HEL V. () BhHBBETHNTD reading habitually user phase reading Enlglish became daily habit

35 H ZLTCRE—F VT EDRIETDIHIF.ESTIH ?

= , _ ) . e |BE zABIES<EBHTAL B35 T 05 A |started to output after long time experience of ER, ) )

36 B RER Eol# BLELH. TSN EBOTE BIOBAT ENEARERE | S—ALLEDRZ Sep 1o p mimmie | 5= T thiz it |strong fear to speak, believed that output require a | period, output, belief, fear to making mistakes  ||2"8 e experience of ER, output must happen by
SedELVEBDEDBOTEE BUERS lot of input large amount of input
ZNE.ZOVSREN B BPASBANR, T o= <L eROEEIEEN DD, VOTEANSBD| -5 \5ue e oI " ion words. gained confid

a 5 NTT. DT, B~ Lo NI ViEse BORMIEHST. Th Lo BMEN < T ELALESLOA] f}g%‘;ggf @Ljf;;;g;“g;ﬁ’f;? iackof opporturity o speak, aterreadng 1millon [ L e curosty reading one milon words, ganed confidence o 1y
NBNELNAEL EDBUVEDD, 2D\ SBHAEH LA TIFE 2O\ IWRD BT, PORTublag] 2 2% PRSI S words, wanted to speak auantity, s courage, ' pportunity to speais, 4
R AL TRDOETT. nor fear

28 H WEDDPIC, ZBZBP IR TINELEINE HZL ik DB BVFELIZ. BTRRDBESIAH T (D) 800
PBERFLRBHRSDHBIZVIC. (PIB) SkypeBL o RNOED E0DT ? L RBD>ENAEODT ?

SDskypeBL W RNDRDAIC, DU VEED LR BLHROR ST\ DD%E. ZOFICEDN T, LR N e = . i invi " " e "

39 8 T RATT. (DIR) 2B FE BV AT E. T. 2N BT SOLRBLORDE. ZNBL Sékyp;@bx’:/\@x BEhnT 25EFeE Skype ch{(cha( sruups, invited, 2 years, opportunity CT, opportunity, time, quantity ICT, crealé?ppoﬂunlty to communicate in English, 3
SopCInn. =} to speak in English vears, 8 million words
PORTURERBDEN— EDNFEEDSTIIBRF— RN BILDCLeRNAELVE—ED B (o b RS L[ 4Rl V-

TIATT. A0SR, LR TEE + ZNEIE, BB e 5o T B/5m. 2T T OB bo| EADBADE LN e MIVELVEE D dfcutat first, continued speaking, radualy easier perodic practice, peer-to-peer conversation i the

40 8 OVRY-NUICAT > CEIE A TIFE e RE TN TIHE . REZRENAZL DT, B e ST 2 S Do S mes to speak, could communicate with English speakers  |communication, time, community o o .

D BB BRI FA AL T DB BT, Bl V. ZSBUND. P~ Tk (C73o>T<B OVEY-/NUICiT>TER O=a |, i success in in English
R B B By eI D BB (B | =TI nBAI niondonanaeny

4 H TEIEZS . BOEKD BT ECHEN B<EDOTD? ELVDD
BHd. ZDED BROAENE.EVVDD. BD. TLyvyr— 2 BBHRE TUvy v —H7a<EoiE>TULDD. [IBIRAEINE  (BBMER T Ly —H7a< ol free from affective filter, free from psychological affective filer, psychological pressure, practice reduced affective filter, free from fear of making

42 B E2EYDEZDNDBLHRDEREBL T Lo RO TIED T, 2OV IHFBEL & T BN, HD. BRI 2oE 2D\ DB NOREEL T LR DT |pressure, continuously practiced speaking in English, L1 filt ’ ! " [mistakes, conti practice, speak
[C PSRN EESVNEDED WD LS EL L\ AT, =0T BRIC talked spontaneously er without L1 filter

43 H (BET)LeNRBZE>T.—B.BFBRE>AA-ILEIH ?

BABTIN ? - HBONR— SLEHLNCEZLORBDIEBDIE, BUMIHVE TN ZND—ZIL0R)| BeoEH LN EZLWRBDEBDE, BIMIH |, " i i " : .
m 8 HT<BEELLPABACITE, Th BRI CLBEELpABE. SRTATDEE<| 05T BRI CBEELLPAS  Lah | panese st when tyingto speak dificult oo o oop potween L1 and 2, L fiter  [2neC™fidence in grammar, noticing gap betuween L1 and
& Bwcte thing, speaking spontaneously, grammatically messy 12, speak spontaneously without L1 filter
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Appendix K

Yurie

45 H HEBHBRNTIN. TOTESLOEERSBTVELSELEY BB TREEINTEILN.
46 B 22%§§§f<§§§%§%gggg:<@35’“(3‘;'S§t<tgb‘tt"’(§m'57]\7&5”7% BETBSV\EHS BEE<TBLTE m:’;‘e" to write in English, English postson herown {1 etivation, blog to express herself in English, intrinsic motivation
47 H BEZIBOIEDOTLEDIBLDIFHD ? LoRBLOERTID ?
LeRBEDEITT. LRBND T Fi BEBETEBEVGBL 0B A TI L~ ABITLRRZDED ST, |, o . PR
" s [TocvEsCEs SN SOEDEEE DA TS I o BUSHE SIS TN IE, BB B0 ;ﬁ%ﬁ”&gggﬂo%‘ﬁffﬁg?‘%@ﬁgg;&(‘ not good at speaking even in Japanese, betterin [ personal characteristics, fear of making mistakes, [same personal characteristics in L1 and L2, writing,
EZ5NZLHRNTIH. ——THONEVLp AT BONBLVEZEDHTHSEINT. ZNTEICLYD) Sné - writing, prefer to prepare before hand low affective filter, writing lower affective filter
IHOEEBDANTI K. ES .
49 H BRIZIE, CoRIAEVDDIE CCENBNTID?
—BRYDEODH D I r—DOvIBATY & ¥ — Oy ZFREID & v —0v I FNCENVED| ., _ . e =y
5 g |BBLRROZEL TUVERL BEAN T RORDSLY, CORSVBENASESSTEDNE ST 4" ﬁ%ggfffﬁﬁgff%mﬂ‘eﬂi%fﬁt met fovorite TV show, didn't understand English,veryf L comprehension of language does not affect, enjoyable
WDDZEENT, Led KD SBOFEZ D >TOVDEESIZA TS L. ZNH R T DI >I<BO<T, |- e - e < interesting ! . material,
AEEDPABENAETE &) ETEE
51 B FHTE BRESELEBEBD DT, T I>ZLBEOSTH —2EB T LEBRVELL\DICITo>E» | RESEREESH o2 I>ZL\EB<TH —> [images of the show were entertaining, fascinating,  |images, watching without subtitles, pleasure, scaffolding by images, authentic English, watching for
TIHE - (8) TERAD ZNH<BICHOIEDTNDD. ZENBAUDESDIFIEDIEAT. EBT Enp<ECROE used to watch materials pleasure
52 H SBFEMCONT.EDIBONETH ?
#E CNEVNEBOTEHEDT, 35 AEHLOPELH 2> TESDEHBL. Bild. &iE.£N
EF—EBmR L0 OTHIENSI A EOOTHIEOL TH TH RBERREICENBDDEATI L. P N .
e - . ool S~ |FESZTODELD O EDE XILHE
ZND AEFNTZNELFSAE BADBDILPENTID BN BLOE - ERNEDIE. EHES. | S - ey i i i ing di iecti i i
CL@U)B@%N’@?’U‘ . $E%ﬁ3}%’)\ %%61’)73\5&5!:?;5& B0 BADIILN B B2 | 2 féf—@zg@tj‘ igﬂ%Et;ftnﬁ, ? i(‘: ES ) reading books was interesting, knowing different reading, intrinsic motivation, culture, fulfilled her goal anvd objective of learning English,
53 B8 N iy - N Mg S vy N KR NDFOHASENRBL RS ’LVESHH |language means knowing different culture, resonate deeper understanding of language and culture, English
HoOT<BL. ZNICBBEBOEHBELED. [H——BRNIE]IED  FRIZEBEDERDEFT LD BOF74 = == IR . ) y understanding of people ) 3
S . 2o e - 2 A At N = = common things, got along with English than before and English speaking people became her frien
WD BERBRAIE G, C1). 551 SAEPRAIVE, HEVVE BRICIE ? T 2R DO S EVEEPDS BRCLTREERALT things, got along with Engish than bef  Engish speaking people became her friend
SV r < TBESNABL. A TENDBL. EVVDECS. ZABRECDH BRBIC, 1255 N
% SEEL TEBEMHEL THRF, EoEMPRI-EoEESole. LDIC,
54 H CCETHRITIONEWR. STLID AH —BOWRESS?
{PRSBIFRBHVFT I N I & JLBE T ZRIFERLVED DA TI R EDIBTIRE LD T. TE D ED)
55 8 BLLIEST. T HDE.BEEHN - SEZIDTITE . BRBSEICALENEEASOL0DT, (PIB) |97 BTIRIERD A THBDIZEFIZIT T L) |bbs, participated in off-line meetings, meeting other community, information importance of community, sharing information and
ATBBOEFETITOT VBB AICE O TRIFEES O T EHVEREENICERRL L T ZINDPED| BABEAICESTRIHEESDT learners, stimulated v feelings accelerate intrinsic motivation
WEDTLDME. HVFIN.
56 H BESADIBBIE. SHEVIC. FIREBDHOEL\DEOLES FLVENTR ?
SIEOEL. FNTTERIBNTEN T DHAGEITEBRNDATT, SVECZITIBECDENRIEE| . 4
= c L= g = FWTTERIBNTIE HHABITEENS . A
DRESHETERELAND, EL\DEIBZ N HINT RCASTICRNDATITE ZNIETHOIBED e riy i 2rn after ER, can guess meaning, used to skip difficult L " e . . N N
57 B EBESIE SR 5T HDEDD B, . AT DD DD, HBNELNENTE . RSVED 2] xg@u;m 5 @EGFHATOHSED. HD part, maybe can enjoy children's shows ER, watching without subtitles, affective filter without ER difficult to watch videos without subtitles
ESRNBHSENELNGLITT. BELNBL
58 H BICEROE AN TEY —FEN BRI TR EEN BN,
B BVBCZT<BECEENREZEDBRESHETRIRLBHDATIFE OoFOL RO TT. B
D—TED R EVEWCEN  BDPEESEN BADEBDE. EBDEN BT, [CHOEBLwE\|BONSIESEN BADEB DR EBIEH . e y " .
59 8 |CBOWHBSC. BB LS 2 5 CROBN B . ZNCRL CLBE, CNIE Lo CEOBNG|BoC Tahniolds ? 5 TR, BN CRL [1o1ces 2P beeen Outpurand mesage, Searched (i knowtedge, emergence of anguage |*orrg s s e -0 Of EVEISt emerges n e
BATINL TE, ZA7 T 2—EML T 0DEZOBNHAUDEN<S ? BLVED SECENUEN| TUBE [CNE | 1oTBORH %S inmind, found suitable expression mindwhen she speaks
2. TVOSLRBBHBD .
60 H BDTEZNRLEL BLONTEI LN,
B. 20D 2D TTN. BATBET DBESD, ZAECHUS AN SEEBINTIHE, Poolgn| NV COLT DI TATICBUSTVE |\ oticed difference when she tried to speak or write in] opportunity to test, noticing Improvement when trying
61 B8 PORTYRLIELED. Z M3 0@ EE B — . ‘“ %iéipﬁl*jl'#btbﬁ.b\ ZOBXOoED English improvement, output 1o output
62 H SEEDTID BEREEDED DDSRENED ZINDZEICDNTIE.
63 B %ZE%U; EARICBERIEIEATITE . MBRTE. & BUDE. ELDDD. ZARER BEX DL ERRICESZEIEDI not worry to make mistakes fear of making mistakes overcoming fear of making mistakes
T —TRCLOIEBZL TOATITE RFDFEED . ERBABHES0HEREAT I K. idd . ] - — = RS
gtk = = e BABTERLERENDEW<EL FLERS
AEDEBNTEE, ERBABTEBLERLNDERERRAIEND, ZARKICKICLEITEL DD o b -~ i I henti
o g |BEnBoEeoED. BER FLERSYENRBENBIET £ B EEhELsR TRl e X A e ot iontooots |14, L2, Englsh assubject, authertic English realized that authentic conversation is messy in L1 and
TID CNTOKD TR E BD.NFRED TE REEEPD 72N T IIEBRE TBOTEILL DR EBELL Ay g I ) N . . L2 EnE ject € L2, not like what she'd studied as a subject
RBECHBLITS SN~ EN TOKGEAIEEBOE. AN TN TN G~ &n B, CEEEOR SOMELIRBIEL THI experienced n UK
fid. D ORS A TR N TR CERAS NS, (F) © -
65 H HED.CNET BICCOPYT —bOBETHZEENDITIENOTRNETFE SN EANEHA
FO, 2RI TEDEDICHO TR EVDRRFST.
56 8 ZDBNTT . HAEDEDAE BELVEREL T REESRINSZABICESL TR BIELVERIFEIC| ZVRICESL TR BIZLVERIFS  BioL |notimproved yet, after many years, very small implicit lack of opportunity to assess own improvement,
B TR BN~ BL£OETDNEL BN T EETERZL\DHE? TOOEBENT, RETERL) progress everyday P implicit is difficult to notice
DELEDS AN BESTNIDON BT LEI—EDHDE. Hidie< He<TEB D BLZDDT. po_ mmgpe o : - .
67 8 |BEIBAT BNESH LD CNEBD k. EATG S, BESTEL | ENBBDT. ENH| e g s CIPAESIED |love boske iormation iom other learners avid reader, curiosity, information power of community, importance of sharing
TN T BV & 2EBNTEE stimulated her curiosity, motivated information, curiosity-driven
& TR E<SNBBEDET VTS IBICIFMPDERDSTOSENFD FE>CVKAT|BETRATESSABBED [FAPDE X4 [start reading easy picture books , vague image of
68 88 T.ZNHMBZTVKER AR AVELNEDEFTHDLDICHEITKATIN. o) DEE. 1 A—I| BFOTA—IHBoTLS  FEBEDZEZE. 1 |word grow into clear, not bounded to specific words, | scaffolding by images, implicit knowledge, scaffolding by images, implicit knowledge grows
ELTRICLHZ ATV —D—DICEONEIIEDELE. COVVDBIDICREL D EDICHEIEDFA—IELT FICLBATNSREL & English infiltrate into body, after 3 million words of  [acquisition gradually, English is acquired not learned
3003B<ONFATHSENDTIAH, BAVERRL T \DH. SETERR I DNEHLLTIR. —DIc#5NnB< 3005558 reading
No Speaker Text <1 Notemorthy words or phrases from the <2> paraphrases of <1> <3> concepts from out of the text thataccount |, o Conctructs in considerations of context <5> questions & tasks

text

for <2>

112



Appendix K

Yurie

Storyline

In her impression about English good and fascinating. Basic grammar was understandable and scores were good accordingly. Yurie joined to a club that learn foreign languages in junior high school days. However, entered to the high school with the reputation of preparation for entrance exams, English classes turned into
unsatisfied, very difficult subject. To prepare for entrance exams, cram school teacher gave her unsuitable materials for her English proficiency level. Since, scores were important, she studied harder to overcome the sense of failure. Even though, the grades and scores were not good, Yurie had admiration to read original
books written in English someday.

Required knowledge of English vocabulary at work, Yurie was motivated to learn English. Since she had enough free time, she started to study English holding covert passion to read English books. Recycling learning strategies in school days unconsciously, she started from studying basic grammar for junior high school
students. However, this attempt was unsuccessful because explicit knowledge of English by grammar dill did not transfer to comprehension skill, thus Yurie could not read English books. Nevertheless, her passion to read original books never dies, next, she tried to read short story using dictionary. Again, her explicit knowledge
of English from dictionary did not transfer to comprehension skill, and she could not finish the book. One day, at a bookstore, Yurie met the book introducing ‘tadoku’ (ER). She peeked into it and read the short easy story included there. She could read the whole story in English for the first time in her life. She experienced
pleasure reading.

In novice phase, Yurie tried hard to follow instructions of ER guidebook, read from easy books extensively, however, getting very easy English books from ordinary bookstores was difficult. She bought many books from online bookstore or borrowed from the library nearby. Picture books in the library were too difficult
sometimes, she prefered levelled readiers (LR) for young children of native English speakers. In addition to reading, Yurie tried shadowing sometimes because audio recording CD attached to picture books. At a certain point, she recognized improvement in listening skill. In novice phase, she mainly read easy books extensively,
however, transfer to listening skill seemed happen. These experiences changed perspective on reading and learning in English. ER is time consuming activity, but keeping record of books was fun for her. Thus Yurie continues keeping reading record for satisfaction. Online community is inpotant place to get information about
books. Bookstores also play an important role as a place of getting information about books.

Yurie reads thin books or short stories to obtain a sense of satisfaction and increase motivation, when reading stamina is not enough to read thick difficult books. She started LWR with books included different language like French and Swedish. Without scaffodling by audio, she stucked where a word or names came from
foreign languages other than English and proceeded reading. From long time experience of ER, reading Enlglish became daily habit. Yurie had a belief that output must happen by large amount of input. After reading one million words, she gained confidence to try new skill=speaking and writing. Unfotunately, lack of opportunity
at that time, she could not try speaking. Three years of ER, the anniversaty of 8 million words, she posted her resolution to the bbs of Tadoku learners. Curiosity-driven actions emerged especially from learner phase. After some more years past, development of ICT created the opportunity to communicate in English. She
joined periodic practice of chichat group in English. Her curiosity over fear. Peer-to-peer conversation in the community and continuous practice reduced affective filter. Noticing gap between L1 and L2, unconfidence in grammar, Yurie became free from fear of making mistakes, because she realized that authentic conversation
is messy both in L1 and L2, not like what she'd studied English as a subject at school. Noticing improvement when trying to output, she speaks English spontaneously without L1 filter. She started to post some English essays on her book review blog to express herself in English. This activity was purely from her intrinsic
motivation. When watching enjoyable materials, imperfect comprehension of language does not affect her pleasure of watching authentic English videos because of scaffolding by images. Yurie reported that without ER difficult to watch videos without subtitles. Sometimes implicit knowledge of English emerges in her mind when she
speaks. She feels that implicit knowledge grows gradually, so without opportunity to test, accumulating implicit knowledge is difficult to notice. Output like speaking and writing can be opportunity to assess own improvement, she thinks. Sharing information and power of community are important to accelerate intrinsic motivation
as well.

Speaking spontaneously without L1 filter, fulfilled her goal and objective of learning English, success in communication in English during recent trip to Europe, Yurie report that her English is acquired not learned. By reading extensively, she became to understand language and culture deep enough to make friend with English
and English speaking people in the end.

Theory writing

See the body of the paper

SCAT(Steps for Coding and Theorization)

|
Downloaded form from SCAT WEB site scatform-eng.xls

FTip//wvi-educanagoya-u-ac.Jo/ otany/scat/scatform-eng.xis
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Appendix L

Junko

SCAT Analysis of Interview: Masaru

I
|*Speaker 0 = Junko. Speaker H = Researcher

<1> Noteworthy words or phrases from the

<3> concepts from out of the text that account

No Speaker Text toxt <2> paraphrases of <1> for.a2> <4> themes, constructs in considerations of context <55 questions & tasks
; ) |- smREsE AT R Vo, EROREE, BAE TS BREMFOGCELOASTS [EEOMBERR TS ERONSIE. AICEH  [forgotabout Englsh essons other than chitchatting | o spacific memory about teaching and learmin
RIBEHDATIHE - (DB BEOABII [TCEEZ THEIT. 2THT of teachers P e € €
S B0 RO SRS e 2 S RE RSN CIT . D R RROREE. B
BOLIOEED . BRBE ) — N EEDB. HELVERRARS L VEELICL T T. B0 -850 | MBS EESANESZESE ( " - ' !
2 I | EER e s SATTIE — R, PoldOPEE— BT T TR RN D, ELVD | TS B S A EVSREA L X et oo 2 MUY et grommar teaching explict grammar teaching vith diffcult grammar
RAES LTI e ETE KA 20T 50— BFIAD THD. E BN D TL\VDEBFIAD THEBAT | HE<ADEAEL
S AR TR\ CR AL DE BN S B, GBI S ARSI\ Hor 0. ENA I
3 W |cssnesmensn zme-BBLEDR?
N R N s expectation from society changed, English could be
T hE T BREE NS TR T ERBIE TSRO BEVNCENDNTEVENL T 80— &<\ |BREENS>TR T BBETSEA 45 extrinsic motivation ike social expectation,
4 I BT aBE RN, EBS. . 2DV ND Vi @ H B C SIEINHKO. EES. £ f”ad“"""ge'“a’“d’ad"’E”g'”h programs several | extrinsic motivation, selfstudy unsucsessful self—study
imes
(BT, (DIS) PEHECTHENBDBICED. 35, ZDADRHT, T TEPBEDVDEDT BHER A<D BT
s , HOBIE. EENEBHDBIN DD > T B BETCHD o TIBDENBHEOL T, (DI BBE I ol R EE AL |2t work, callfrom Hong Kon, sometimes in English, |place, environment, opportunty, intrinsic extrinsic motivation. intrinsio motivation. at work
CHRBIESIENT B ENBOEANTI K THADIFDZINDNDEB> T BB TREH KR~ e °e - better to be proficient in English motivation, extrinsic motivation " i
EVSOBHBAETE.
EBIL T DEEECTHENERIC, (D) — A TR, RHNSE<SAFNEREENTEALEY
. , |eEshurmB@Es c@rznces BONCTIDE. BN FOCCANIATY |PEEE —ATITRBIC  (RH0) BT |the first overseas business trip by herself,trowblea [ oo |resrettable experience at business trip stimuiated
SHOTYH . ECBH EBBH TS, ToZV\ BT PEBBATESBATERL L. (PB) [0TTHD O Chinese airport, strongly ashamed 8 P g intrinsic motivation
T CNAEABLVEL T boRE CE AR 0T T . S TEOT.
B PAINICENTEREN DA TIN. (PI) AT, 2D AN (PEE) BACRBS OG> _ -
, ) |EnCTs s o AR TERCRT. SATECRERL. _ nEECEINTS S el | e ACENCSIAILS WECOIZA reatesinthe us, cousns taking n nglsh whie [ necessity to communicate better vith cousins
<TENCEE BRI ERDZILNVEE DL EDED RCHDSEIZ<BNCEERBTLORDEDT DN &LK\CtE %;1‘137@/<t“’~ i = < | meeting with her, feeling regretful stimulated intrinsic motivation
. ZNAHEL< T~ | '
8 Ho |zsumcssn—. acasc. 2necEsEc BANCEFETLINSTBATI SN,
(NECDTND) — BRI VECEH BT, T BESTBANNERS 2 5T BVESENGBT AN [ oam primtorp o . ) . )
° 1 HUBESTSUREED DD, (PEE) HEHBU A BN D, oSLOREE L s £ DN/ | BURD OB DS, POFDRFBT | cousins told that Englishis the most widely spoken | iningic motivation curiosity to abroad became intrinsic motivation
DEBST. T REH . ZDHETT & L fanguage in the world
SEBDLFHC VOB, SROMERLL\ EEDENICATI £ AP, EBNTHOTE '
10 1 [BUL EBUED. Sk, $RREE O ALE S TRATS &1, 5. BOR05EN ABOFEAT0 [\LOEE. SA0.MEHLL cahmnor [\ Sangriseledieesddmomathheromn |y o unsatisfied with system of YL by SSS
LRILOERZE.ZOHH T VEEIICEOATT L. standar
11 H o |Bwrosveoocemme
12 J f?é’%f@ﬁ?g;gfgkﬁbﬁ ERODD. TvIISINEM. STENTHBIDS SEURBDB |yney @rig c@EAER  TwI75F AL [at beginning, participated to bbs and book club novice phase, place, materials, information novioe phase, joined book club to got materials and
SICBOTHROEDG h TEEEEZINDSRTE T, BENALNTEDR DASBNETBHE |, o,
13 I | WECRC AR DS EERS. ELSH. D BEC BT BB CHENS 201 BB Sk | P DBLECSBZNEEALBEBENN D 004 at sipping and guessing personal characteristis, contextual guessing |22 Persenal eharasteristics of good at contextual
\BETEZAELNAENTE, HBDECAEFTERNTHBITDONEE guessing
14 H o |mwrsEmLTELE?
5o TL\5N. BN SBROBS BN ERD TLVE. BREHC. SEOTIDELNEC S TLEES0D. o 4 to read books with audio recordingsf
15 J COSOBBIICVBLENT, TESLCHULSOBNTELLOC CONOBHWE NSO [SRIDSEROBSENERDTIVE KNSR ﬂz I::mr:a be::ussem:;d::uhg r::;ir:ng:u:\oor:d infaudio, silent reading, preference referred scaffolding by audio when readin
BT SECTEOSNBDIECOTNEET LALOMERDERL T, SECICIT>TABICIE BB ES | CEBRETLESBNTECED e th # & p reading ' & P P ine by e
THDT. HD ETRLEDED BN D
18 W |o—renrm<s
YL3MBE, H o CANE AN DA TIDE - SROBEMREL TEL\E DL ESS0>. 0BIEMIREATE | V308, Ao TRIEFSLASE EsEaD | ) ) ) soeking for advice to overcome obstacles to
17 J DRI TR A e, T S ot 5 B E BT BT T S Do i 1o Hvptea it el barrier of YL3, needed advice to overcome seeking for advice, obstacles oo
18 H | 2N s coaATERATHEDEDN L ?
N—k7)\— OEAEHL T TERBEE< T, AE0GHELEN. | Can Readeh. ENTE, BEDE e e e e o )
1 I |BEDEELEnBOELEBE EAB00BE AL bk E L BB SRR DB (i | DEIRSELE 00RO [ neresing but oo stort o undestandBY  contexualguesing contextual guessing s cfficult when the materlal s
HTT &.30008B<BNE TR ZNH BN, = "
20 Ho |oresnssmnesEcrvoLzs?
21 J i?@;ﬂ%ibﬂgjfQé/gﬁﬁzi%tﬁ\%%%fégtii@ag RETRNTHWTIADOLD e vz kU RILC LT EBEEZS) switching dictionaries according to the level of book |dictionary switching use of multiple dictionaries
CT(OBN(DAMe of Green Gables) TEIAT =L \ELL =B, sobél \SBEEFRSEA oA TIH|BEHTLELL  sobbl \SEBRISHEN D .
2 0 |E B sobL CBM. TN TERNBIE B ST BB B CO 8. 00b5C - DNDEET | A CTE. B0l CB KDL \B5E  |cTIoVeble audio of GR, performance ofnamrator | e\ b augio prosody and performance of narator scaffold

NP2 TZDIHBTHAZO>TVOBESEDY. BN T BX. BROHITN%E

ZOHBTHHD

helped understanding unknown words

comprehension
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Appendix L Junko
23 H (BEBCONT) BNSFBIVETID ?
BAOTEBEE(. §m;§&mﬂia BXBEOFBENT TEI. (PO BEBT. FBENZBTD | grmp—m mimens@cassA-T<D
BOASCBEBN S\ CBONTT. 3T z s BEASL (FBE) DU7AL\DEYouTubel ) ) i ! streaming services, YouTube make extensive
24 J FRIZOLCORBELCOTHONDANTI L EFEREBOFBICLBODERBLEILHH TENDD. ED (OVD%) &L INCBIEADEES TS Hilue D L1 subtitles, YouTube, Hulu, DVD extensive watching atohing povsible
E5DB7EL VB, (PB8) T D731 DI YouTubeE DBSADENTE DIZ0ED, (VO FTUINCREDD [ggna—gers =2 ohing p
SES TN, RIDTHED 1T IE T Hulue H THIRBBIISTL CLE . e
DU BLIAWTT £, . (PB8) 8OTIB< DL\ THH. DY T, BRI EROFAE—ME. One
DoodleoTUWNVST 2 J— PRI —2 A BLVE REB. f5BL LD B VAT Y K. (P8 KBLOBD LD
T R THESHDE0OE. fECECEI?MMI?G&mE&?;h/T@‘;n BAF. q aﬂﬁiﬁ@&j{b\i@ DHTABL) BOTTESL\THHT 1 (One
SBNTEED ;nz mfﬂ%r_ LT BRI S B0, [ gmemwaw— 3}f<7;73\77’b!§36:u(67<1%
WIS TR M. EBESTEIDERIMAARL. TLNIDNBREFL.EVSEBHEIDHBHREZ
CCDBI SR T, SRS oD SIEBIE LN TEATE oo 5 Ce
26 H FNAHTTBLORDRICENLED) &, LeRBHTEOSSELVSBL ?
27 J ZNEVEMIERIZERDELDDEZBEL ? T ADIBR. BICEEB CTRIL o RO TRENDEDD. ADEHE. & LDl WEBTIIL»RoTED Dz |exchange with other learners, no English, book community, information, sharing sharing information of books in learners' community,
OEFEN T DENTOTED. FOEE. FOBR reviews g ' intrinsic motivation
500 5B =< TEIBLDEUN VO, EBOEFE, UTwH—TOSOLNTEOL T. (P8 ZTHS ans - .
28 1 B NI—ReS—En B00EBAELBL 5. EBORBOAH. BRISEERMDDL SR, STE, [SOTEELCOUCEIBEPELYY & s riion words stopped keeping records, LWR |strategy, quantity, LWR after 5 million words, stopped keeping records,
BRI BVEDEZORSALRIIZEL . * NS o
HET L<HERHEL TT B EBUL— I3 KFCBOEBIC, BTN TR LEVBI DL
29 J EoIE . RYDER. EVBRZ DFICE T EICEAL»OENTBELRNTIN. TOITDEEDEC |BEFRFS ZibERLURE BT .F%I82DLDIC |listening while reading, noticed improvement, could LWR. improvement noticing improvement when listening while reading,
amfébm‘mmms;at ENHVDOMICH BT FEBR DL EH . HIE. B mo%e find where to read when she lost by listening imp easy to find where she was reading
CEST.CODERA TR T ENVSDER CREB SO BEED.
30 J 2§7§Z§£%5§2‘3 %’E<%£;C;;g%—%bggﬁbLg&;g%gﬁ?géfgff;ﬁ{?ﬁ;%—cL\9 ;"E f;;i%i;ég”’ig &2‘7;{;3(%37 frequently changing speed slower device, strategy adjusting listening speed, using IC recorder
31 H BHEF.S.EDNIRICEISNTNETH ?
TN VI 1) ELLS POBH THSEXBDIECEBNTITE, BHEHEEN PO T EEEEER
32 J R"EBEOTYTISBDAELLRTIDDICD 7LD DEBHDEBINETEMREL T PINTIMNE | POFTUMNIEED T DRA > TR ER did not turned into output input, output, ER Input by ER did not transferred into output
[BEBTOBRD D TEN. 02IFOTYTIMETITIRTLH L
LESHEL TENSSRBIC OBH LRI, BRMET BESC, FHATOREN BOOMITAT
33 J BEBONTI L BNICEO T ES DARADI EPREEDICHTSBZDALEEDESTAHED |BRBICDEHHE FHEATOER HBODEED |extensive watching and listening, children's books, EWL terial, cult ER as foundation of EWL, cultural knowledge enhance
BRI INS. ECSH B\, B R, REINNBCE TSP 7 BB TR BEA. RER K- 2N ND FIZHERTES cultural knowledge » material, culture comprehension
PBRTEBEN. ZINDEILDNTEICLRICIISTEN T,
BB I BN B<BOTECEE POFIBBRE RENONBEICBOTEENIEE. B | igzmm maps J2—vTcEo
24 J DIHSIIFIC. MERHNZH LR N T EEFLEF o< T ENSANTIBH SN >EENT. R fl;;;‘(ﬁ éﬁb‘;uméw\')bi%ﬁ‘iﬁﬂ“ English became familiar, LWR led to listening skill, erspective, EWL material, level LWR changed perspective on English, led to EWL,
—YTCEDBHSTEERIL. £ BAHELD BN EOR SEREBH CHSROETE g7 75" Y479 Jown preference perspective, EWL, ' enjoyable material level
.
35 H MEFHEL TRARTE FEZORIE. SHELC. BBRBUC RN o2 LRLENEZT?
KB FATTELVERL NS, BETS TR VEEEL TEIFE GROPrincess DiaryT | o fom e teresti ;
38 3 |BRrTICUBES SN DRSS TE BAFTAELER IS CEPIU s FELAILT [JSLERTOE BETBATLEITRITS i morssins o e et ore AN | ot eve, prefrence enjoyed reading but anly within the suitable level
BLTEOH T TR, B h
BECEEEDFBORBETBHLBDDENTI K. BO. /Y T1IY3VED DEDZ DIBAEN TS otmare ey
a7 ) |EBAEOLTEATIDE. BERE, SROMBA BLEHS, BELEAYIPyTSNTETLE?C %fgz’%’?;ﬁ’i’;zf; L\Ugs\gﬁé I5%8 g not.a reader, nonficton, formationof books, | L sharing information of books n learners' community,
DRBFEOL\E, EVSERN BT, BHDBVESHOTE BAFIFTNCLESFL-TESOA. B D210 T TH-=E2Eut B power of community communty: - sharing intrinsic motivation
FOFBEL THL EBBHO— D TEBBERD. ENDECFISI=F DN, ELVIH BREREN. 7
BHDEENPT, Kb %, FRIC. BFBEREL DA BHHDRENEEIEL T BABERBE<ERE|, 2y o
3 ) |EANBEOCREBEESES, T AORSVERLLEDED RBETOREER TRLEO T8 2%%P\g;gggﬁgg*gé%ﬁg;?f watching whatever wanted to watch,doesnftcare .| ignoring proficiency level, curiosity over proficiency
AORENEDEBECE 5T SUNIUEBEOR PoFOBRBIC A TS T TE BFON -2 gz S POTEE RS, JHe can/cannot, foundation of ER P V. P v level, no distinction between L1 and L2
BB INSTEEOTED. o
£ H BDNICENRNE S HKBED.
B FATHED RO, ME RSN ENIEDTESON, TNHBICED Db BN TEHIEES |- . IR ‘
" J g NTHED T MEXBAENDN ? EVSBEEN —D. HE AL HBIEEFA TESD D .;jw]g%gt BCRHAEODIE. BT it reading, changed listening skil, surprised, not |reward, intrinsic motivation, listening skil, rewarding experience happened sometimes and
Y ry N o EE FHTEBEH TERVNETDA ) g N N N N stimulated intrinsic motivation, could enjoy watching
05 REY TERLBTOAN BERTON oo Do T $SUR0 good at English, enjoyed watching only in English ~|watching uedint !
BB LB LB BB HL b ERID CELpBe . s > English film without sublltles
EBECTHLTRE0H, BAB CHAKL DENE S M RBIE oD METBRICEBOTLEED [BABCHAL DEVE L EDHE she complicated L1 and L2, reading, watching, not vague borderline of reading, listening and watching,
4 J PLFTREEDH. BADPTRIEILL T RIEEL TE X TE. ELVDCEEB . L\ DERE(LL T2 [FTREEDH . SHDP TRIZIL ) P » reading: & L1, L2, reading, watching, listening, imaging prefer audio and image than texts, border of L1 and L2
FUrl & BERBIIBRD T 2. FERDDR. TNELBEC oAV AL ERD. B ZNESBECemL like reading is vague
No Speaker Text <1> Noteworthy W°”:ZX€’ phrases from the <2> paraphrases of <1> <3>°°"cep'5"°mz;‘:;ihetemhatam"m <4> themes, constructs in considerations of context <5> questions & tasks
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Appendix L

Junko

No specific memory about teaching and learning at junior high school. However, explicit grammar teaching with difficult grammar terms in high school she remembered. Junko had weak extrinsic motivation like social expectation as an office worker, also had extrinsic motivation at work place. Regrettable experience at business trip stimulated her intrinsic motivation
She was feeling necessity to communicate better with cousins and it stimulated intrinsic motivation. Curiosity to abroad became intrinsic motivation so she started self-study which revealed to be unsuccessful.

In novice phase, Junko joined book club to get materials and information. She reported that she has personal characteristics of good at contextual guessing, preferred scaffolding by audio when reading

Junko was seeking for advice to overcome obstacles to progress, and joined some places where supporters might be, but could not get sufficient support. She enjoyed reading but only within the suitable level with her proficiency. While reading extensively, she could not enjoyed material beyond her level. Junko also claims that contextual guessing is difficult when

the material is too short (in her opinion, stories under 3,000 words). Listening-while-reading (LWR) changed perspective on English, becuase prosody and p of narrator her comp fon of texts. She reported that LWR led her to conduct extensive watching/listening (EWL). Likewise, ER is regarded as foundation of EWL. Cultural knowledge
by reading children’ s books extensively enhances listening comprehension. Online video services such as streaming digital video services and YouTube make her conduct extensive watching possible.

Storyline g experi happened and those exp stimulated her intrinsic motivation. For example, Junko could enjoy watching English film without subtitles, when she played it for a child of her friend. In was an animated film for children but her excitement was enormous. She also noticed her improvement of English when she was listening while
reading. At first, it was difficult to find the passage where the narrator was reading, once she put the book down. She could not find it and lost. However, now she can find easily where she should start reading. She is good at using devices, for instance, she adjusts listening speed, using I recorder, and switching multiple dictionaries or other features of Kindle
devices and etc. In addition, sharing information of books in learners’ ity also her intrinsic motivation to continue implicit learning.

Five million words of reading, Junko stopped keeping records on hard copy but continue to keep by reporting about her progress on tweeter in Japanese, where she can get some comment from other learners and discuss about the materials and strategies
Junko reported that she noticed impi of reading compi . after intervals of several month. She felt that this phenomena is similar to acquisition of technical skills at her job. She also argued that input by ER did not transferred into output. However, she report that she is now ignoring proficiency level when she read or watch in English. Guriosity over
proficiency level. In her mind, no distinction between L1 and L2. These days, she finally convinced her own preference to audio and image than texts, so engaging EWL mainly. She also reported that in her mind, borderline of reading, listening and watching are vague. So as borderline of L1 and L2 are in her mind,

Theory wriing ~ [See the body of the paper

SCAT(Steps for Coding and Theorization)

Downloaded form from SCAT WEB site scatform-eng.xls
http://www.educa.nagoya—u.ac jp/~otani/scat/scatform-eng.xls
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Appendix M

Tomomi

SCAT Analysis of Interview: Masaru

*Speaker 1 = Tomom:. Speaker H = Researcher

<1> Noteworthy words or phrases from the

<3> concepts from out of the text that account

No Speaker Text toxt <2> paraphrases of <1> for <25 <4> themes, constructs in considerations of context <5> questions & tasks
—EBANL S R TPRIC AR 00 T RN VEBLL, T B0, N FE R T, %Dﬁ R e
] | |EervsoEvSTE BLL oo TR BN TT £ bl BT A EBEER L I SEREDILVED HEE Las chit, earing Enlsh meantwordgames,small | e pairing L1 and L2 vocabulary, English earning as
S BIRIEMON ! ] 125 [apple ] ENBE 2 T. &, ZOBIBFHL [P T ILI TIRLBIC F?JD‘M')’C CAERT et #PPE |englsh school in neighborhood pairing g entertainment
ESEB DA | IoTERBHELE. 2\ 57 — L\ HELVEEL S &
T, 20, TUHTEDIE R~V ERA T BEEC RS THOEEBINTITE  SEESvAELE
BHEVG BABATITE BHENVEECSIITHT, 2L THED. \\ERIREREEN 0T C. (E|BFECHESTHD BHELVE L\EDFEER |tried to join English class, denied by the teacher
2 T W) e 65Tt RERS A2 BASEC B AT Ao, B DF BRI TT. £ |BED HIREETHDN because she did not master phonetic symbols curiosity, arrogant teacher curiosity, denied by an arrogant teacher
SN, 200 RIBE THSN . (£1)
3 Ho o |BgenzesTUR 2 e%61t0. 580, BT ANEZ TEIN 2 RN SEED FEH . ED.
FEN NDBBE T~ —STOBFET IO TOBA T BABO<TLEON BN OTNS0ES NOREED——>TOB55%E BABO<TUE 1 ecific memory about teaching method or
4 T |RTRATINE BEE - 2REZTHUTT, BAFN, TC<RELHLRED. B LEBNTE, | D760 #OTR aHE SCVEBE-(L o teaching style, memory average student, ordinary teaching style
BHSETY. Tob. Fats Cal. I LVBBE DT TERL. EnITERL strategles, not ba
PHEDKE. D EFESHELVED. BEBADBIN BEEOSEEASEAEEBNETHE,
5 T BIEBHHBEELVEDT. F§<XDD@5U@7;L\T§‘73‘.§{;5—77( T.OOMNT. BRULT. 8L TE |8y BESH BT EMLT BELTES  |correspondence course, audio tapes, record the extrinsic motivation, selfstudy extrinsic motivation of her mother, unsuccessful self-
B HEVVEDED T ASCRIDSEE T, BB TOEARTE, ZDO5MEE0>TOSRIAD |ZDIEMEE0>TOSEI AL pronunciation, mother, got bored and quitted ' study
B0z,
Bl L <O T, [\ TE—<HL<OT (EL) 2R TVI B BOBEATT &, T RERED | BRI BL<>T SROLTIEIE50o
8 T D 2R TERIEOBOOEN T RER D DLVEATIFE — REZEIDTED . T L\B207%L |2 BEBEIDEED . > L\H>H7L\55E  |high school, very difficult, strict private tutor, scared |extrinsic motivation, reluctant student, oppressive|oppressive teacher forced to study, extrinsic
FET—, TRALE <A TT. 5. [FC—hlde — o TRINNG. () mAb, L WS—E86 |B20/NS HlL\WS—EMemME ZU<IZ [to be beaten, unhappy teacher motivation, reluctant student
FEEL TLVEATIHE. ELLEAN ST, mHoE
7 H |2593E. SMiEE-TREBMEL T A¥ T ESTLED?
BBCEERBENEST BRGNS TEDD REBCEBRES A TT. BROICE, BANBYE |SBCERmNrG<C ZRBCEEKZ st in i . ) ) . ) ! .
s T B GaL E5 Aom A LA e L . B ORI e > T, CoE o, | Dol BBt GBS, Mt fyor |10 nterestin 'Eigo interested in English covert passion, English as subject v English covert passion to English and abroad, uninterested in
EEECD L0 conversation and studying abroad conversation English as a subject, English conversation school
B,
9 Ho |eresnceiesnes.
SO, EAEIT CRD O E BN CIDE - BaC e, DRI Bl AL DT D o8 O
TIER— = L2F 1%, 5EIEALSBDERNF L 5B DT, ZNF L. BRER |ZOBCBIACOBRH L BT, £l |must speak in English, casual conversation with ) e ) ) .
10 T e i QA LSy St ol A e T e P 4 u«ambéucwjmx O = |Engish speaking frends around same age, home exp%r\ence?broad, low affective filter, authentic |studied abroad, experienced au(henn? English, low
BNEVBEL BADZDRIE. IS1=7 — Y30 T BRAEREIL. TE 2R TRAEE |Y2L TBRAICB R staying English, environment effective filterpeer-to-peer conversation
8A (=)
" H  |3E0BIC2sBA>T. T RO TESELE. BESTHSE, BIBHID TOTEID. LBL\BENED?
12 T Egg;iiﬁ;béf;f{g;;?tm’éﬁx%iﬁéf:bb‘u«c&b\b‘&%%b“-faswm\9’-\77273‘7{;0&3 Egéf%mammﬁmt FOURBTEL [ o ety stopped learning Englsh, o opportunity |experiencing abroad, environment ‘s:iti:x?;i;:;xpenencingabroad, environment
18 L |PEErCvEEIC B I EEESE ECHTENEATIN 2 TNECSRNBENSONIE L
NTIN 2
ZORHNI= R —T N\~ K5~ OBFBRCBIEEOTABECHVEEST B [\ s me mamindoTES
14 T 500 TI SN BIRAN. T ENTHESSEAHTIL BN TINBRET. THRAILVNBOT [0 D |5 P 0 77 nr 2 ) |Harry Potter, original, bought Sth volume, eager to intrinsic motivation, new objective, self-study, |reading Harry Potter became new objective to learn
Bobw oA TI LN T.BOTBLTUDKILELE. BICE. 20 TRINIC. 65 T. TH. Fikb izl \— iu“h:b‘ﬁ<5b\73‘\7’(m - ¥ Nread, for three months Harry Potter English, strong intrinsic motivation for self-study
DT BHELEL ZHA<BDG T, ZNH, SHOE. D - =
1 v |BBEE~ NS -mRETEAEL. CLSTESOEC AR EER AL A L SEICS
RICERSE25TRE?
UVXVRE Canu COIED EREE Clanu/c vIC D C. (PHS) BB 000 CL 9  L\3IVF VIR ED G
2 ALPBNTOD. BBADTAL IV TITE. SEAREDNEID NSRS T. T BNENSEoh|IenBBE T sine SoncBRTETaD |, ) ) ) o |reading comprehension, curiosity as intrinsic
18 T |EEmcacane InEESLTE L DEnRAN< T, CRLRIEDIE, S CBAEA TS, BOSBLS [ESHHESLTE L DEDAAET  BFc | "ot confident about own c »metreading c - ER, curiosity,intrinsic |, ivation, lack of confidence i reading
FAEOT TSRO TT. SR CEBE TR EBOLESE WELONS  |HR0E SoCBRTEBEIAIEL ER, expecting to improve English comprehension  [motivation comprehension
= N — = N = S = |SORRIIEEMED CICDERS N
ZDEIC(E :m@%t[a‘ g')’([é!{)%‘il‘%?ta@émﬁb?g%tuf L,:'C\\miméubﬁfuﬁiunn i?J&}TiL\'&@U WOOE;%E;!:R?J‘ =5, |wanted to know how far she could go, setting goal of | - - novice phase, intrinsic motivation, goal of reading one
17 T ALRBIOT, ENCAERENSBILORE - BLEEDE. UNIRIZ)RHED DD, BUIBID | )\ 55l @ot 5robBLVERIHEBS |one milion words, reading Harry Potter as reward, | ™" nslc Motivation, quantitative goal, reward, | G o ovvard of reading favorite book
mb%é:old;@f‘7)97‘7)5“\005?@&!27)(?%}\/755\/\‘J?F9%t%')’(aEﬁ‘%ﬁ;j&%b\t‘ﬁﬁﬁﬁ f‘*ﬁﬁbh?&f\ ﬂg@b&g\jﬁ“ F}’T‘F’%‘ . . : X * |assessing, novice phase . fici ’
BB RIBIE L o g e IR oo sl 2 21212125 |hurried to read the goal, enjoyed reading assessing own proficiency
18 T E@éz;Eg.%Jggégﬁgﬁ%{g&g}@é%gggfg?.@*:L\'@*m')tEﬁm:&u«om\aﬁiu&@ ?\*%%\égg?cgfg}mztbmm\ BHDB) great progress, feeling like not own achievement | clear distinction between NOW and THEN feeling like looking at other person's record
» o [BREUSBE RSB TL AL BATETR. RIN TS EAC AN TR T BOBR )
NOB=RAETSTEHETIN
SRFBENESTHEN JEL RELFEBEL TEL. DFABBED0DD, BLTBN L BAE ~ [FBEPESTHA I RBLED DFAB |, ot uing dictionary, skipping diffcult part, dicn't qui]
20 T OB EnBoTE BALBRTE CHALY DO TLBREN G~ TOBE. EE. BT SREBANE | <BOEOPHS. BLTENSE BornT 1718 e g novice phase, following instructions following most of the instruction, novice phase
HOIETNDDE. BoleDTEDLZLVEL). BTzl V&L d
TE EEFBE TI00HEBEML THATITA—. (P8 RO TLVE/N\IRIH () BIRLET, (DIS) 155
21 Ho AR I<ICoBICL > TRATI R EAETDBDE, Uo<OLEATIFE, Ch. MASBM<SLL

HBENTITFEBPTHAL?
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Appendix M

Tomomi

e g I . N N N (NI~ —)BPTLE TTURILE ) B
22 T RPN IS OO £ O B DN ERE SRS L oENES |5, RS- BRTEDIAEND ::j‘;;"f:”'::j't“::f"y Potter, skipped difficultpart, | _ 4, skipping, material reading book as reward, skipping, engaging material
LKL : EhTE . )
BhEEHELET S | \SEOHGETLEN, SBOE. B, BEESEH THE. BRNELAIE B |\SA08E BrERHTHS. BEIELS | ' ) ' )
2 T |C TR OE DA EEE. E DU TEATLE SR ) RIBCE< AN SEOS HATT. DAAG |Bofe DOABLNEERE, ESLTRATLED [ 1€ after experienced enjoyable audlo,onciougy, ient reading, skipping unconsciously using slent reading and skipping,
DolEald. £5L CRATRAESS 7 PR BEICEEAOEDTD read aloud, does not remember
2 W |EEBERITITEEEIT EEPALAOBLLTERS KD Magi Tree Housel 0, 5275
®T.
25 T H—02(FON EBICEOT-#OD TN ENEDTRE. ICENEN ? DTRHL T (%) ﬁﬁ;&b@ﬁm\wtﬁ;oté gleEne word-of-mouth, other learner's review information, sharing, curiosity information sharing stimulate other learner's curiosity
26 T i’;*fjgi’“g“"005359@5’3*5\3’@%"ﬂ‘i%ﬁ’ffmf\ ENDOR NBEED. | 00D S B B T2 Javidebook of e, checked informaton of books. [ nformaion, materals importance of information of materials
. o |200BmER TS (D) Br SEEE SIS, eg Cabot®Princess DairyS—XEZ N MAEL
TBNE A R —ILECP B DEREN CHA T SN,
2N EABSATROD T, BTN, EBoT. TN —IEBN THEANTI S EFEN g e
28 T \WIEBHBBATBTEL DD, ENEN 7 5T THUNTHES. iS5 T 1 ri%ﬁ%é?;ﬁ?ggm%ﬁaé\égg PB, at bookstore, peeked into pages, noticed thatshef bookstore as a place to examine the material, three
N=IEH. T IBOFHEL AL S TZOFFELOH . EoH . 5roEEL ROTFH S ROT, e aooRE < could read, three million words place, ' million words, book for young adult
1 —>E G TUE S0 T 5558300 HENETI 1. = 5
TCETOLMERHE ST S, TS, DEFLEAMN T XFESTEITLEY T NS 25 s . .
2 T | WBRECDDATELN LD CRA T, N— 213, TATEE N — B DS, T T & T, 1| D W”gizn;‘*ﬁ;}gﬂﬁﬁfﬁt b, Justistened and caughtleters, id not LWR, comprehension LWR, without comprehension at beginning
HOICIEN. ToE200B8B<BN I DB FN TN T K BE LU VELL ELVEN T & o i understand wel
T DRI P OITVRB DI o Cao CIe) Ca IE D S 2RI CIet D oI U C 3 « o< < /U]
SOPVN BENEDH BT, Th AR 0A<BLS BEBB 0> T T & B\ TEHOBI., Bl |SEMLTERABORE 10A<BL\THER  |before and after, justlistened a lot, could not comparedtto engaged i Extensive Listening, noticed
30 T |ARARAEON TS TBE S5 T/\9 —J oD OESEDIC. T 1= PIFS0BUEEN TR TR E (50T FIL=PIB30ABEENTR @  |concentrate, could listen more than 30 minutes, | Extensive Listening, improvement g
ATTREDS. BND? | THRADETS | oTBOTRSBABLDT. 2D BN ZIHELTED [N0? | TWRADETS | wow, | can do it! improvement
E=hT
Amazon TB> TR ENBFEAE T . HERNR— BN RAHDSRFT 1IN TV IISTEOSTIRRIEH L)
AmazonCEBO TR ENRENE TvIIST i i
T RNEEMEL TESI AT L. T ESASE CBILE BN D S a ANSAF 1IN T . ! ! ) ) ! place to get martials, community of learners,
31 T DS TE > TRPRENNT. ZNELNE L TESo. Be. TEH TET. BUBNLCHATT. KY %Ké%c&&sﬁébb\’( ZNICZ00 ELEYD  |online shopping, book club, borrowed from friend | place, martials, community environment
CE<BATITE, BET.
5558 ZOMEIC, )\~ Rwd — 0003 FE > TEETT . 2008E DN . 2009FDRAODME. /N J— N
" 1 |Ru—acoEFuRl T BL<TBLSC. () 2ENSZ0. 20, RIDEBHSHEHC oA TITE, Q% ijfl’“a?w%g;iv %gcg Fj?mf CD of Harry Potter, LW, extensive istening, iked  [engaging, material, LWRto EL, scaffolding oftext, [ o0
SHCOERNDRINENT T, UL TEHNTED. ECOWASED. TCVBHRBEC BT HIL=P | LSt E 7t FER BT 9487 istening, enjoyed afot happy ' ' g oftext, happy
DB o/ \UBHSBD S (E) TE, ZOBEDE. EIHLT. =
B EAEAEXFRATEE, B XFEENID AR TBAETE, BEEOTBUPENTT | 4 s ) ) )
33 T [P @ EEE<E S TERED @ A hE XEHSRNT. XEHSRNCEBIE T 3ot |EEE BEISESEOTEL XFHORNT noticed she could understand without lookingat g comprehension, strategy improved listening comprehension, changed strategy
Dol T D BT T DB 20T ERAEMI ST EN Do texts, annoying
34 T ROEMD>TEBNEEC. 2—>THHBEPD. BLNEDLD. RLED BAETC.E—oTHHEPD long story can read faster than short story S!ratEgv. comprehension, guessing, length of different reading strategy, \cn‘gerthevmalerialcan use
material skipping and contextual guessing, easier to comprehend|
35 Ho [sEesver@spro-TEoBREESS ? SBEEEOET SR
SBIN—SFAF-SHOTL\DH. BB SBL CEBLEDEIEDL BITT 0. SHNSHLS i s e
SEAE-BE BRLEOEIESLE B5
OEBMRCSNEL T 2N T 7RATE 2 21132 12 CBOEATT K. CEZDRINSHT Tl YouTube B B <BL) ) ) ) ) o -y
3 T |EnT EmEl T LS 5FBODEOEECEL L. AL DEL SEL BB TLE? BDEBENT. |ty SDEBTRT E0MIS EWL Intadoku way, 3 years, YouTube, WHHOWL |, e, watching,statey, tadoku | "E215fed the term tadoku, casual watching without
T BCEACI LN BEA > CRTC. [BLCELS RGP CEDERNERLCECEL. S |[TIEeEn T SBEL SBOTSOBEISE |subitles, amnoying subtitles
TS T BB T DD KESAH B TEREHTT. S >
SEEL CEERHDOBAELL. BEAZEZEEDT. B\ ST\ FEGN . KS5T e
37 T | DB T, TE RNSENZE - O~ EHTEE T BET<BATI S EEEEBATD. FTVE i%ﬁg%/;’:g‘g%}g;gggggm;zﬂ%% EWL, decreased reading, ot fed-upwithwatching, | o ratey | cnE9EE material extrinsic motivation, back to
m\;ugmﬁ@wz«. t<é/u%t5tﬁnt<50)’c.%53‘5&&0?1301ﬁ:$(:§3‘(<5.’c\ S50 b= e back to reading ’ P &/ [oreferable strategy
RoEBICEEN —>EFTLDT () e
a8 W |SEDEO AR RS T BREE DS LHOTE LN IO BB TET
FIH?
2 ' igﬁjﬁ%ﬁ%’oEEwgégf%giﬁi“ggg;%%g%éggmfﬂ%%;}gggi%ﬁiX %EE‘Q(%%‘EZ)@E%“ Fih TBED. 8, lstening over readin, stop reading text while comprehension, reading,istening strategy, Hsening sl improved, no need, scafflding by text
(B ZCldE S~ ? I BR T DD\ 0. BA 5. FZEDOT listening scaffolding while listening.
w0 W |cs<siroyrvs—crocsmETI SR
. — . T o BIET. BEL COOTEATIIE. R, 65, 24 SARE. S. AED FARE S HAEVEBEBEELAALUES . ;
M T FALPES T LORDENT D TERES T. ZNTHN T AN TEIE. S, oD 1 15H TLLBROENGATERLT  Tos L O0E there was a boom, motivated to speak and write, not| intrinsic motivation, output following her cwr‘| feeling when choosing
TIFE. Ao EHBATIHE now materials/strategies
BT EGUETS TLE? TN TENRELVE TBOT. () LoASEnEN R —, 290\ 50 #E |, e !
2 T |30 ELNGL. B E<EOET & R G5 BANE>CHCENELNAESSH. ED. 8D T %Effi%%m’fgz;%%%?ig 837 |t work, must to teach for entrance exam place, explicit teaching, grammar, fear ‘:x:'n"":;;f::g‘je:ff{‘)‘i:‘:;:z;‘fk:‘°’e""a"“
LeNOBABE DLW BATNDD b - g
3 Ho |[wEoFvoslses 2 smsre~1 en,
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Appendix M

Tomomi

ADBEBNERICEDTLL ? BODEELNBRICBEDATE ADBEERICED. 5O T<DNTY. /&
AP BEBNFE BEB. oIFORICE OB IND IEWIZ ELE<13D. ABUw R TEDED

ADERNERICED EAEAELDE<ED
RBLrR TROIECSICEBBED L \OEDD 2

gradually became sensitive to grammatical errors of

sensitive to grammatical errors, explicit grammar

46 T BRI oo, T 2 Col. TR B0 HNE T LT () e s | e ( A he WO ticiot |other speaker/writer, ot content, not try touse  [grammar, explicit knowledge knowledge hinder her to engage communication in
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Appendix M Tomomi

Her encounter with English started from back in elementary school days. At first, she joined English classroom in neighborhood and learned English as entertnainment. Memorizing Japanese word and English word in pair, like a game. This might stimulated curiosity, Tomomi tried to join another English classroom, but denied by an arrogant teacher, because she did
not master phonemic symbols. In junior school days, she was an average student. English teachers used ordinary teaching style, so she did not have specific memory about learning English. Extrinsic motivation from her mother, Tomomi tried correspondense English course but this self-study attempt was unsuccessful. In high school days, privated tutor who was
very oppressive and strict, forced her to study English. However, this type of extrinsic motivation made her a reluctant student. As a college student, she had covert passion to English and experience abroad, but uninterested in English as a subject. She entered English conversation school to prepare studying abroad. Tomomi experienced studying abroad and
authentic English for two months in Canada. In there, she engaged in peer—to-peer conversation and English classes in language school. After that she assumed that she was satisfied with experiencing abroad, in environment without English, totally forget about English. After several years, the boom of Harry Potter came to Japan and reading Harry Potter became
her new objective to learn English. This was strong intrinsic motivation for self-study and she bought some volumes and finished reading them using dictionary. However, lack of confidence in reading comprehension, searched some way to improve her reading comprehension skill

In novice phase, Tomomi kept strong intrinsic motivation, while setting her goal of reading as one million words, which was the milestone for ‘tadoku’ at that time. Moreover, she set Harry Potter, her favorite book, as a reward of finishin one million words reading. Now she reported that she feels like looking at other person's record, she read books after books as
though assessing own proficiency level. Still in novice phase, she was following most of the instruction and principles of ‘“tadoku’ . She was so engaged in materials, unconsciously using silent reading and skipping to read faster and reach to the reward as soon as possible. In this phase, she reported importance of information about materials, becuase sharing
information also stimulates other learner’s curiosity.

As an avid reader, bookstores are the place to examine the materials, and get information as well as get materials. One day, Tomomi peeked into a book for young adult, after reading three million words, she noticed that she could enjoy the book. The sotry was fascinating, further fascinated the fact that she could read paper backs. She engaged in reading the
sereis of seven books (280,000 words in total) during almost in a month. In these days, she was very good at skipping and ignoring unfamiliar words. As she reporting that she was using different reading strategy from now, but she also commented that longer the material, she can use skipping and contextual guessing, and easier to comprehend during a short period
of time

Storyline When she started listening while reading (LWR), she could not understand the contents of what she is listening and reading, wihtout comprehension, just followed the sound and texts, aurally and visually. Neverthless, compared to the only listening extensively (EL), which she tried for a while, she noticed improvement of listening skill this time. Gradually, her
listening comprehension improved. Improved listening skill changed her strategy from LWR to EL, free from scaffolding of texts, and she was happy with that. The community of learners, both in online and offline, is important factor of learning environment.

Tomomi watches videos casually without subtitles. When listening and watching engaging material, now her listening skill has improved enough to be free from scaffolding by texts. Following her own feeling when choosing materials or strategies, by eliminating extrinsic motivation such as princiles or other learners™ strategies. Back to preferable strategy, what she
really wants to do—reading enjoyable books. Recently, she is unsatisfied with the term 'tadoku’, because for her, reading English books is not ER but just reading books in Engush

After longitudinal ER and LWR, and experiencing watching without subtitles, she had gotten different perspective on learning English. Perspective changed perspecti iency level and capability. Her attitude changed. Brave enough to challenge, curiosity first. As for information gathering, no distinction between L1 and L2, she goes back and forth in
Japanese and English whichever the information she could obtain. Howeer, these changes made her difficult to solve problems of tests. Flexibility of her English knowledge impedes to choose one right’ answer. Tomomi reported L1 fiter does not exist, when speaking spontaneously in English. Moreover, L2 is growing as her own language, because she noticed that
she is understanding L2 automatically.

Recently Tomomi strated teaching students as a part-time job, which recauires her to teach explicitly to prepare students for entrance exams. She became sensitive to grammatical errors, and fear to make mistakes emerged. Unfortunately, explicit grammar knowledge is hindering her to engage and enjoy communication in English that she once was passionately
participated in. According to her opinion, regarding to implicit learning, it seems better to start from EWL. Moreover, to lower the affective filter of learners, starting from enjoyable, small amount, and easy to comprehend materials is important. Acquisition requires time and quantity of input. Revealing her happiness to meet this method and what she had gained from
the experience, Tomomi enphasized the how easy to use English rather than to study it. She also mentioned that implicit learning would be accepted widely if there was a way to assess the effect using numbers.

Theory writing See the body of the paper
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