Ikeda/Soka Studies in Education' i, Z® 10 £ CREM 2 FEZ ZEIT V5, Thit, %
 OEEHE M TOWIZEHT OB 5 N2 ORFZEET). Tkeda/Soka Studies in Education 12
B4 2 #EERFH L O, American Educational Research Association (AERA). Comparative
and International Education Society (CIES) . American Educational Studies Association (AESA)
REZRGLOET D, EREXTOMERK, AV TA Ay ary, TLvhryT77Lr At
viarvigbax AR TOHLNTHS (Institute for Daisaku Tkeda Studies in Education, 2018),
CNHOWZEICIE, BENERT L0 0, FEMETFHT L0, O =/ (1871
1944) . FIHBEE (1900-1958). bHIAME (b 1928) D34 - Kk L | oI E MR % KT
D% ENH D, ERfFEOMNEM &1L, valuecreating pedagogy (BIiEES) . AR
H. HRATREE. WERTZE. AW A - PIEE. RS mHC AR EEEF ORR
T, Hlii & ATEDOBLRMEL £A%% %5 (Institute for Daisaku Ikeda Studies in Education, 2018),
FAE S, 2019 4ERK X )\ 7R —IVRFEO [HFRHTRERO 720 OMMiEREHE ] 70277 A1
BT, [lkeda/Soka Studies in Education] &9 I — 2 %KL TWwb, 2D a—ATIL,
Tkeda/Soka Studies in Education ®5G47Hf%2% . Goulah and Gebert (2009) 7% Holquist (2002)
D# z %D LI L7z, [intrinsic research] [extrinsic research] &9 ZFEEEHIZ54H LGS

LTwa, $#&IX. & 512 comparative research (ML#SHFSE) . theoretical research (PREmAIHF

Nozomi Inukai (77K — )V K& W KVELCEWIZERT WF%E )
Ritsuko Rita (777K — VK= I RAEZEWISEHT WF5E B)

' Tkeda/Soka Studies in Education & i&. HEFEBIZHB VT, tHAKEOKESH~OEBL. F72. HIOW=
HRA 5 A HREE, & L CHEHARIEIZZ /2SI, F8 L€ & 750 B & ER 0 R5E %2 WH9E 3 5 4l 5%
E SRR - T HAMIEANE & v ) B TR - 723ERE TR Z27& L7z [AIlEE ] &) HARREIZIE,
BeaZema7 VANEGEEN TV D, BIZIE, BIOEZEBORE L7z TAMMEES ], HEKRIEDRIN L 72#
BRATIT DN TV LHE. AR BOHEFED. MWHOBEHEFITED W TT > TV 5 H0F Hik.
filifti % A3 9 280 &\ ) BR COMMEAIEET &% A5 5. TEiEETOXETIE. 2 D% Soka.
soka ¥ 721% value-creating education 7 & &\ ) FEE o CTXBIL T 5 (e, Goulah, 2018, in press). 4%
T, BXOINSOXFD &L )M ZD HERGEL I L7z, F72. LERMEAIC. FEXX Tl
NTVBHFEFRI L L HARFER LR L T 5,
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7%). empirical research (FZIFMIWISE) (20 EN D, AfaTld, ToOHMEEZ o T, *
1281} 5 Ikeda/Soka Studies in Education D% #8509 5 o

H

el

aull

Intrinsic Research

Intrinsic research & &, #I0 - FH - Ml HAHE L 72 HAFEO S 2 IR BLA A S O b |
CWgEx 83, SV itz UL, intrinsic research X, FH—2F ), %0 - FH - thlH— &
BRER L, BAERICHERA UL, BUA., BENBE»OEZET 5D TH S, lkeda/
Soka Studies in Education @312 515 2 IO CHkIL, OO AR, BIODORENFIET
o THRET—<IZOVWTEPNL TS (Bethel, 1973, 1989; Saito, 1989; Shiohara, 2001). #
JTTlE. Gebert and Joffee (2007) =% Goulah & Gebert (2009) 7%, #I1d Ak & 23 % WiEHy
WAL T %o Tto (2009) 1&. &5 itk ORI 2 31T 2 B BUG OB OO ZBNE DS |
BIOD7 72 A NEENORH ZER L T b, 512, Goulah (2015a) Tl 1T —/%2
OMENF LOLNTBY . TSR EN TV LW b S Tw b,

Goulah (2018) ¥, 4 H [AIMfigE] & LTHMON2HFEYS - BE - FRIE, 00 4l
Mi#EF] % 5T 5 LiEfMT % (see also Goulah & Tto, 2012), 2D &9 HFEH, S, i
2B 5 30ikid. BIODONERLFHICTERT % D DOH% v (Goulah, 2010d, 2012b; Goulah & Ito,
2012; Goulah & Urbain, 2013) . #0IZH-, {HIZBI$ 5 intrisic research IS TV A, 2
L, HPH G OFEZFMCEEZR LTV AL I EHBHE LTELZOND (eg, Tkeda, 1980,
2000) L7228 T, iHIZBI$ 2058 Tk, M1 (Goulah & Urbain, 2013; Urbain, 2010). #t
H (Goulah & Ito, 2012). F7k (Goulah, 2012a). #MER (Gebert, 2012) &\vio7z, ZNZEND5)
B L L 72t DN A 4 7T 7 4 =D ENT WD T E0% v, FHICE L Tid, =it
HIZOWTOREER - WA+ 7T 7 4 —WifROBRTERSINDL I AT L AL T, FHAH,
F2FHOBEE Y - FEICERE Y TLEIEER 5138 La4 vy (Inukal & Goulah, 2018;
Shiohara, 2008; Urbain, 2010)

Comparative Research (HLEFR5T)

Intrinsic research 231 - FH - MIHOZEE 2RI, R - LB SBF5E3 2 0
(2%t LC. extrinsic research i&, TS DOLER, ZOH THRb N T E &%k~ 22558 -
FRNEHT 2% EiET. 2OF0—20T7 70 —F & LT, 0 - iHORET 2 HFH R
BRMOBELE L RET 5 L) LOWH D, Goulah (2010e) 1, 77 ¥ L A - W - /3=
— PR OOHEEE PTG 2 7228, %5 CIZmEO BRI B0 [HiiiZ 2 8410
V) BE—OHPAIZ OV TER L. OB - EEIZOWTHEM O R L &> 72
BAERK - WIge#121d, vy b~ - 7 ¥ — (Sharma, 2002, 2008, 2015, 2018). fL¥ (He, 2013,
2016). ¥ a > - 72— (Garrison, 2019; He, 2013, 2016; Sharma, 2002). I /A )V - /N7 F
(Goulah, 2009c, 2013a). L 7 - %4 IV ¥ — (Goulah, 2009a), V—¥— - AT F—7 - I v F



=)V (Goulah, 2010c) & 115, Heffron (2016) &, O, A=)V - VT A, Yarv - 7
2—A, Yxr—r T H¥hA% [Educational Leaders Without Boarders (Bift# #x 728 &M
V=g —725)] LB TH U, Sherman (2016) (I OffifERIEHR & ~—H - X AN
KETRINVTAT -2y Dr4XE) 74 - 770 —F %L L7z, Hatano (2009) 13, #1
DA A 5 O X EER AN & SEEFEANOISHIIZOW TR LD, N7 F ey TV F—0
SrEHEREZ ) ATV 5,

WHOHEEBEIZOWT, MOBE BB LB L2205 d H 5. B2, Goulah (2010d) i,
W%/ S—A—, 72 —A LB L T\b, Goulah and He (2015) 1. LT O¥%FEBEIZHE L
B KA RBETFEL B L CWEA, ZORIIBIOEBHb EEFN T 5, A TIE, tH
DORBET 7V A OTFFORE AT LWL TETWw5S (Mino & Heto, 2020; Odari, 2020) o
iz d, MHOHRTRE VI EZ A, TAERY S ALRAAETR) ¥ VHEEZH L5
THEHEIZED L) IZHLE D DOPITDWTELE L/2IHK (Obelleiro, 2012, 2013) %, A H 1) /N>
DEFMFE v ) Bl A D S5O - WHOBEIZOW TS 2 b &% (Goulah, 2009b,
2010b) o

Theoretical Research (R2:RHVEFZT)

Ikeda/Soka Studies in Education ® LHOH T, &b LV ODBERIIIZETH b . FFICEFEH
BICHET 2005w, HOBESS, SHEE HAES) 10V TEHEFESKRL WL, 1T
b B & L CoRBREBEH T, (FHRED O OTRICHERZHEL T2 (eg.
Makiguchi, 1898/2013). Gebert (2013) & Ito (2017) (&, A DFA S & HIEEIZOWT,
LR O LN TV IRE FLE L Cwd. T2, BOOflifEglEam . HAHERIIBITS
YHERE#E (Hatano, 2013). SEEGE (Hatano, 2009) %2, 7 A U A OHE_E7E - FHEREHE 2
B3 2152 (Goulah, 2010b, 2013b; Okamura, 2017) 12 b IGH ST %, O AHEE k56
HRTR, [HBEOO0E] Lvw)FEz b, HAOERLEBK (Hatano, 2012), 7 AU 7
2B B EFRRE LTOREFEHHE (Goulah, 2012¢, 2017). 7 X U # 2B B M EFREH R O
VR 7 1 7 4 (Goulah, 2010f, 2011a, 2011b). SFE#HE — #1293 52198 (Goulah, 2019;
Obelleiro, 2012) 2GS T 5,

BB T AWELAN T SEEICBIE T 2 BERMIIES S SN TnD, —D2flL LT
o5 DI, Gebert and Goulah (2017) 12 &k %, BEOADOZFEEOFR 7 1 A 2B L 7253
Th oo FFRIZET 2HETIE, Inukai (2013) 2%, #IHO [AIfli#EE ¥ 4R] OBEICE Bethel
V2 & 595 Education for Creative Living % lWHE L T 5%, Gebert (2012) 1%, #iFHOFIFIR
T5E2 e L. WROHAT, £7:4COFHICHRENLZFFEOFESFTL LT, BHIZH
Re L BR/72a 3227 -2 a Y OFREATVD LR LTV 5, Goulah (2012b) 13, it
HO AL R EE D22 - EFRIZOWTELZ L, [value-creating dialogue (Al AIREE) | &
WA 72, E72, Goulah (2018) (&, #HE OXFEME. M FEDOEENZ ST HE U, Bradford (2018)
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(F it DXL D LI 2 AT & AT o 7o M HRTROBME L . MHOMFEOHEIZHE
HEHTEWmLLHY, SZTENFOY -V LTOSHEOZEAIH L 5N T2 (Goulah
2013a; Goulah & Tto, 2012; Obelleiro, 2013; Sharma, 2011)

SEE - S5l AR O T —< T, L 0BHmW. eSS LRI TEY) ., 20
BIZE AL T b, BT 4 b 01, HWHEZKFE (Takeuchi, 1999, 2000). #1-FHiF5E
(Gebert, 2009). EZ (Miyata, 2000). #ERY) — % — v 7t EH# (English, 2015; Heffron,
2016, 2018), B HAROHKEIZBIT 5 A% E S (Kumagai, 2000) &\ ) 258100 K
BEGHT2D00H 5, WHIZETIE, AHHEE (Goulah, 2020b) RHAHR & v o 224
(Goulah, 2020a; Obelleiro, 2012) % #7725 O DIEIH 2, curriculum theorizing (7)) F 25
A OFEIL) (Cornell, 2020) . PO (Goulah & Urbain, 2013; Urbain, 2010, 2018). AHE
(Matsuoka, 2010) . B&5efi#l (Goulah, 2010a) . EH#EH (Goulah, 2015b), ') — % —Fi (Chilson,
2014; Whitney, 2015), #HEEWR A ¥ > ¥ — F (Kuo & Aniezue, 2018) R i Cith FH oo BAH % Hf
3T 55 DN H %, Inukal (2012) &, HEEBETTONBHEMEOE 42T —<I22WTH
ML Twb,

Empirical Research (SEEEHIFZT)

Ikeda/Soka Studies in Education ®FERERIIFSFEIE. ok OW-LRRCWIZEIC X ) . B hnm <
H D BIKIR E LT %\, AR L 722 E R DA ComfgE & L CTid.Goulah (2009b)
B HAFEZANEREE LTHEET L7 A ) D OEBREERIZ, ) Ny OERNSEHE 5
BOOMERERIZD LDV TOL BNz ) Fa T a2FEL. FEHEOMMEIE SN0
MaeA L7z Micd, HA - 72 4T [AMliE] 2FELTwaEWvw) BEHIS, Al
HEZEDLHIZELZTWAERPERELZL DL H S (Hrdina, 2018, Nagashima, 2012, 2016;
Takazawa, 2016). Bradford and Shields (2017) (. EcoJustice D&% EkT A8 EE 24
&L TAMIETE | 2FEERL TV L WIBEFEE2HIIA V7 ¥ a—%f7w, BRmITEER - &
ke & IR E L72BE MBI - FERIZOWTHBYMT L7z, de Melo Silva (2000) &, ¥ DH)
M#FEFEF% b L1277 VNVAMNSASEE ARG L ) Eiti S 172 Makiguchi Project in Action &
Literacy Poles & \»9) =20 7107 J AOF %4 L 72o Makiguchi Project in Action (33AE
Soka Education in Action & ’:E41, Mokuria and Wandix-White (2020) %%, 77 2 - ¥ /%
TEO [AlHE] ZEELTWL LI HFEDO I V—TL L HICHEEZ L T2,

IWH2SBINZ L 72 BCE R B 2 5HE ICBE S 209813, HA - Bl - o Y IR — VDAL
HeRlC4rba, Tkegami Ml (Ikegami & Agbenyega, 2014; Ikegami & Grieshaber, 2017; Ikegami
& Rivalland, 2016) 7%, B L EHBROZEZ 2DRBEOH Y J5. HEREO DY TS
LR, WHEMES LA&bETHOMN L7z Guajardo and Reiser (2016) &, Alflik=T
F—=ARY T A BT, BB OERRLTEICHEN S AW EROT A, FRFO7a—N) -
PTARYYy T Tur T L (GCP) OEMEL o T D Z LA L TWwb, Sherman (2019)



VAR Ty = AR S 74 4TV RETERIION, FEOMANTRE LTOAENHE
Z L EHIE L7zo Sherman (2019) 13, 2o ie LT, #HATTROME LT, HFRWHE %
bOZ L RBEHT A RFEOHEREZ HIT T b, 72 DAIHKETITbNIZEE LT
Goulah (2012d) 2%, BIfRAE & ZEA 2 RIT, FAARFTEEEMG L o TV LIBINEFPED

I ZFA B FOMEAE. AR RD 572 % 7 L7z Storch (2015) &, 7 A
U AR RS 7 & NI THAE 2 BT & L72RF ] ORI ) F 2T 820t Lz, £72.
Inukai (2020) (&, 7 2 V) #AMBARFADOBB 2RI, T L OHAE] [ L WHEEEER] 1CHT 55
kA AR L7,

F 7o, BB FEALIFZE Tld e WS, H & Soka approaches to education (BIlifY#E 7
TO—F) FRELRCOEREINT VD, 7 A AR ORRTA 5B o T & 72 3d%
D— NTdh % Heffron (2009) 1%, FKR¥D Core (2 7). Learning Cluster (9 —=> % - %
TAY =) O F 2T AREFEEEIZOWT, H-BHHOOTFIHS LEDETHRLE TV 4,
B2z, =2—3—=2iioVAH TR - Frv—5— A7 = VORINED—ANTHLEYT - ¥
974 =KADY F 2 — L) B TEPNRLLH ) . BAOMERIEEE S ED LS

\ZRFE DR DR, FEE. BB L G 272012 0o0nTEDLN TS (Joffee et al, 2009),
T AN T O/NERETHMEA & % Okamura (2017) 13, BH OB 2 HAEOEFET, MO
FER SR & B AR R RIS L7ze COmIcid. HFrRIZMEDL L) Bzl L., £
DWEALZHEREEZ BN S, FERBEOMMEORESE L L THRET 2 RHIN TV 5,

lkeda/Soka Studies in Education OAJ&EM
[Tkeda/Soka Studies in Education| ® I —ZADAMZH, FILTR— IV KEET, A, K%
B AR E LB — AL LCB Y, - FH - I & 23 E, F2500 -
FH - HEIZOWTEPNIRLSEM E L TRo TWwde THHDEMICHD TR 72547
SORISS B RS, Hllaa o A VA, BUam s NEZR 7 Sk 4 2 I Em L 72
WEAEIL, £ DD, 29 L723#E - RIS, MERMIAORO% A7z LiHL TNz, H
M ICH T 2 3 — A b #BICEL#E» 272 20194FE5 H, Ya—3 - 704 FREEOFMEN
REE 7z RIS, BT L EPE LKL L o7, HAHYAEIL el 2 HO472D
WLy ED LS X nhbh s nHATTD, EETHEAL, FHOMATROM & Z vl
L. BA2BEBEENEE LAV, RDED . HEEIC) MO EEo Tudrhni wiT 2wz
EHD ZENTEL L] LR LTSN, logaid, HREBO =y v —3#EIZ, 2H7
LCTwiz,
T AN F &L T NN OPGERIGE A T b4 AMEGOMEZ g TllL
ZHERODIZR > TwAhE-RWT T, (W) —A—AD', HHOFEGHE, E,
FUIZOWTEZL L) E Lz AAELERFIZL o TRAOMAMIFIZEDN
L. MELOIMGEE R T, #2Z0BEMFOI L EEZ, NHHNGEEZREEL i L
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Bwngd,
COREGEIE, BH. AMER, DF 04 N\OWNHOLEEZ ZHEOEED/2OITRLEL &
NEMETHD, WEHELL T, ZOMELLICHATH LR L TN,

2020 4EFKF M. [Tkeda/Soka Studies in Education] O3 — A %44 LT3, HE L% H
R, FEIIRE L, BT EAREW LRI OF T, HHELZHEL THEEZ2 Y LLTIE
LWekDBEwhs, BRI FF - +H 2 FKEHFE L2 (Inukai & Okamura, in press) %
HAE L Tflio7zs (ZOiiE. REHMTED Nuiez and Goulah #i %% D Hope and Joy in
Education: Engaging Daisaku Tkeda Across Curriculum and Contexts \ZJEFRENTW5,) HbH
FHE, ZOT=AZRYEY 2D L) IZEFLTW,

HEHCETM L8 SV HSOHEFEOEEL LS FnE b7z nEd 7K -
VRFERFBIZAF L THS, 201940 7 THMBMEDOA P T 4 F2, Hllaono
TIANADEEDOHR, AGOBRE TEVEOONTVEELOHFELATEEL
72o TOMLE. IO BREOWERDIZ Lid, KEB#ROHL L TLL B
2y DI T2 0Id, BHERIZ, HEORT, [HLE] 28@EE LTHE) LT
EHLV) ZETTMRPHLEDER LML TN LIZEHLTVET,
ok, WHHCET S 522452 EBVTIA, ComLERCHLAZORAIZL
TVwEwEBnEd,
MOFAE, oML i BHIZOWT, BODOEPNNTWLIRI, BHRTNOE T
boizbFHmaT NI,
COFmLIE, NEERS DI, ITEIT5HBK2 52 TNE L, 7AYBIIRMAE
LTk, BIICELAZENLCHY, BHHEELELT, WHKEZEAHZ LI TE R
DIEEB-oTEE Lz, £/, BEW - HEWHVPHFO-ICEET LI LE2ERD
L RICIEFEI TR TERVE, MEKEEATVWE L, Ll 2OmZE
Fid RMIBLR A 7272 T2 220 e 0 72, WEAEY IS Bl wiF o2 L&
OLIZEDNTELDTY AL JVHREZEE, BN DANDECR ) R0
REHZDHASEREL, FREZEZDZLOML S 5bNDLEOTIEAR L, HFI
D TELONEZEZLIENTEL LR F L7
2 LR ERF R By AORIE, O - FH - HOBEA, 72V h, £ L CHtR
DHEEBORERTIERNVHELILARL WL LR, A, BEEZEL T, HUT - FH -
WHOBIZOWTHAELFTE LAV, SWGEHLH T, HET L L THIDEE S 25 KD
FICOHLLBER LTI LN TEZ, Ihhb b, HERHZIC T I AOER LRI LT
{ K<, Ikeda/Soka Studies in Education @ & 5 7 5 FERIZHER L TV & 720y,
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